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ABOUT THE JOURNAL
daall s, EFEHAFI, A propos du journal, O JKYPHAJIE, Sobre la Revista

The Global Comparative Education is an open-access, peer-reviewed journal that aims to
contribute to the comparative education literature by creating spaces to present critical
analyses of the differences and commonalities within education worldwide (formal, informal,
and non-formal), with an explicit focus on increasing and widening social justice globally,
keeping in mind that for instance UNESCO to which WCCES is affiliated declared education
a human right more than half a century ago. The Journal welcomes article submissions in
the six UN languages: Arabic, Chinese, English, French, Russian, and Spanish.

The Journal seeks articles that are diverse in numerous aspects and perspectives including,
but not limited to: theories, methodologies and methods, pedagogical
practices/tools/resources, policies, and scope/nature of comparison (e.g., geographically,
culturally, linguistically, economically, historically, and population (gender identity, race,
ethnicity, sexual orientation)) and any other grounds of differentiaon as they relate to
educational processes, especially with comparative perspectives. Special focus will be given
to providing space for historically under-represented areas of comparative education and
transfers of knowledge (e.g., Global South to Global North). Global Comparative Education
is the official journal of the World Council of Comparative Education Societies (WCCES).
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A PROPOS DE LA REVUE

Education Comparée Mondiale est une revue accessible et évaluée par les pairs ayant pour
but de contribuer a la littérature relative a 1'éducation comparée en offrant des espaces pour
présenter des analyses critiques des différences et des similitudes au sein de I'éducation
(formelle, informelle et non formelle) dans le monde entier, en mettant un accent explicite sur
le renforcement et 1'élargissement de la justice sociale a 1'échelle mondiale, tout en mettant
l'accent sur le renforcement et I'¢largissement de la justice sociale a 1'échelle mondiale, et en
gardant a l'esprit que, par exemple, 'UNESCO a laquelle WCCES est affilié, a déclaré
'éducation comme un droit de I'homme il y a plus d'un demi-si¢cle. La Revue accepte des
articles présentés dans les six langues de 'ONU: l'arabe, le chinois, l'anglais, le francais, le
russe et l'espagnol.

La Revue recherche des articles variés dans de nombreux aspects et domaines, y compris,
mais sans se limiter aux: théories, méthodologies et méthodes, pratiques / outils / ressources
pédagogiques, politiques et la portée / la nature de la comparaison (par exemple, sur le plan
géographique, culturel, linguistique, économique, historique, et démographique (identité de
genre, race, origine ethnique, orientation sexuelle)) et tous autres sources/
problématiques/questions de différenciation en ce qui concerne les processus éducatifs, en
particulier avec des perspectives comparatives. Une attention particuliére est accordée aux
régions historiquement sous-représentées en éducation comparée et aux transferts de
connaissances (par exemple les pays du Sud et du Nord). Education Comparée Mondiale est
la revue officielle du Conseil Mondial des Associations d'Education Comparée (CMEAC-
WCCES).

O KYPHAIJIE

Bceemupnoe CpaBaurtenbHoe OOpa3oBaHHE - 3TO pPELEH3UPYEMbI KypHal B CBOOOIHOM
JOCTYIIE, LENbI0 KOTOPOrO SBISIETCS BKJIAX B JIMTEpaTypy IO TeMe CpPaBHUTEIHLHOTO
00pa3oBaHMsl, yTEM MPEIOCTABICHUS KPUTHUECKUX aHATU30B 00 OOIIMX M OTJIMYUTEIbHBIX
yeprax B 0Opa3oBaHMM B MHPOBOM Macmrabe (B (Qopmatax o00s3aTeNbHOTO U
JOTIOJTHUTEIBHOTO 00pa30BaHMsl, a TaK e BHJIOB 00pa30BaHMs BHE ONPEAEICHHOr0 00pasia),
C aKUEHTOM Ha PACHUIMPEHHE M YBEIMYCHHE COIMAIbHON CIPaBEUIMBOCTU B TI00aTEHOM
Macimrabe, uMess B BuIy, uro, Hanpumep, KOHECKO, k kortopoit otHocutcs WCCES,
o0bsiBIIIa 00pa3oBaHME MPAaBOM 4eJOBeKa Oosiee moiyBeka Haszan. JKypHal MpPHUBETCTBYET
nyOnukanumu crareii Ha mectd s3pikax OOH: apaOckoMm, KHTalCKOM, aHIJIMHCKOM,
(bpaHIly3CKOM, pyCCKOM M UCTTAHCKOM.

JKypHan umier cratbu, KOTOphIe Pa3HOOOPA3HBI IO MHOTUM acleKTaM M B3IJISIIaM, BKIIFOYas,
HO HE OrpPaHWYMBASCh CICAYIOIIMMU TEMaMHU: TEOPUHU, METONOJOTMM U METOJbI;
MeJarornyeckue MEeTOIMKH, HHCTPYMEHTBI I PECYPChI; 3aKOHOMIPOEKTHI; Pa3IMYHbIe 00JIaCTH
u chepsl AN CpaBHEHUTEIBHBIX aHANU30B (Hampumep, reorpaduueckoil-, KyJIbTypHOM-,
JIMHTBUCTUYECKOMN-, S3KOHOMUYECKOM-, UICTOPUYECKOM HAMPABIEHHOCTH, & TAK YK€ BOMIPOCHI
HApOJOHACEJIECHUs, TaKhe KaK TEHIAEPHbIE MW  PAcCOBBIC pa3JIMuMsi, ITHUYECKAs
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NPUHAIICKHOCTh, CEKCyalbHas OpUEHTaLus), a Takke JoOble Jpyrue OCHOBAHHUS
muddepeHnanuy, CBA3aHHBIE C 00pa3oBaTENbHBIMU  NPOIECCAaMH, OCOOEHHO CO
CpaBHUTENbHBIMU mepcriekTuBamMu. Ocoboe BHUMaHME OyneT yAeNATbCs 00JacTsM,
HCTOPUYECKH HEAONPECTABICHHBIM B CPAaBHUTEILHOM O0Pa30BaHUM U BOIPOCAM Iepelaun
3HaHuil (Hampumep, ¢ IOra Ha CeBep B T1I00aIbHOM TOHMMAHUM). Bcemuphoe
Cpasnumenvnoe Obpazosanue aensiemcs opuuuaibHbIM KypHanoM Bcemupnoro Cosera
Oo6mectB CpaBaurensHoro O6pazosanus (WCCES).

SOBRE LA REVISTA

Educacion Comparada Global es una revista de acceso abierto, de revision por pares cuyo
objetivo es contribuir a la literatura de la educacion comparada mediante la creacion de
espacios para presentar andlisis criticos de las diferencias y de los aspectos comunes dentro
de la educacion en todo el mundo (formal, informal, y no formal), con un enfoque explicito
en incrementar y extender la justicia social globalmente, teniendo en consideracion por
ejemplo que para UNESCO, de quién el WCCES is afiliado, ha declarado a la educacion
como un bien social hace mas de medio siglo. La revista da la bienvenida a la presentacion de
articulos en los seis idiomas de la ONU: Arabe, Chino, Inglés, Francés, Ruso y Espatiol.

La revista busca articulos que sean diversos en numerosos aspectos y perspectivas,
incluyendo pero no limitandose: teorias, metodologias y  métodos,
practicas/herramientas/recursos pedagogicos, politicas, y el alcance/la naturaleza de la
comparacion (p.ej., geografica, cultural, lingliistica, econémica, histérica y de poblacion
(identidad de género, raza, origen étnico, orientacion sexual)) y cualquier otro campo de
diferenciacion en relacion a los campos educativos, especialmente con perspectiva
comparada. Se prestard especial atencidbn en proveer espacio para aquellas areas
historicamente sub representadas en educacion comparada y en la transferencia de
conocimientos (p. Ej., Sur Global hacia Norte Global). Educacion Comparada Global es la
Revista Oficial del Consejo Mundial de Sociedades de Educaciéon Comparada (WCCES).
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Editorial: Welcoming the Global Comparative Education: Journal of the
WCCES

N’Dri Assié-Lumumba
Cornell University

We are delighted to welcome the inaugural issue of Global Comparative Education: Journal
of the WCCES, a bi-annual peer-reviewed academic periodical which publishes articles in any
of the six official languages of the United Nations: Arabic, Chinese, English, French, Russian,
and Spanish. This journal is scheduled to appear twice annually, in March and September,
starting in the 2017 calendar year. It is published electronically. The first issue that was
scheduled for March 2017 was, however, delayed and is released this month of September 2017
as we needed more time for the scientific, administrative and technical preparation of this fairly
recent initiative. Additionally, as the completion of the preparation coincided with the months
of the academic break of many institutions, a decision was made to release the first issue in
September when many universities globally renew their full activities and the members of the
CE community may receive the journal immediately upon its release. The second issue that
was scheduled for September will appear at the end of this calendar year. After 2017, the
regular schedule of March and September will be observed for the publication.

As brief background to the process this new publication, I would like to indicate that in my
new role as President of WCCES with the promise to manage new structures and innovations
in a forward-looking manner, I wanted to initiate new activities aiming to contribute to
enhancing the sense of community and sustained productive interactions between the
congresses every three years. WCCES and its constituent societies being academic
organizations, I thought of and imagined the potentially constructive contributions of additional
publication projects besides the activities of the Publications Standing Committee. For the
purpose of strengthening WCCES, I devoted considerable time to share my initial thoughts in
reaching out to members of different constituent societiesto solicit their inputs. Through these
consultations, I received constructive feedback and discussed some concrete plans.
Subsequently, with the approval of the Executive Committee, I commissioned a new task force
called the Journal and Newsletter Task Force (JNTF), recently renamed Journal and Chronicle
Task Force (JCTF). The mandate of this task force was to create a new peer-reviewed journal
and to replace the WCCES Newsletter with a publication that would include short scholarly
peer-reviewed papers. This publication has been named World Voices Nexus: The WCCES
Chronicle. After spending a lot of time and making a great deal of efforts to find a chair for
this taskforce, in order to move swiftly, in February this year I committed myself to assume
this role and subsequently as editor of the journal as well, with Greg Misiaszek as one of the
Co-chairs of JCTF and the Co-editor of the Journal.

The idea of new academic publications was generally well received, although some colleagues
wondered whether it was necessary to create another journal, considering the potential
difficulty of consistently assuring quality, especially with the ambitious plan of publishing in
six languages. While these concerns were legitimate and given serious thought, it was apparent
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that as a global academic organization, WCCES has special and immense assets in the members
of the constituent societies. Thus, with my own resolve and encouraged by the overwhelming
enthusiasm and excitement expressed by many about both the journal and World Voices Nexus:
the WCCES Chronicle, it became evident that, without downplaying the challenges, we had to
devise ways to make it happen.

As quality is the hallmark of both these publications, we have set up a joint advisory board
comprising of stellar academics from different parts of the world and two respective editorial
committees for the Journal and the Chronicle. To uphold the principles of diversity and equity
the selection of the advisory board and editorial committee members, we have been making,
and will continue to make, systematic effort toward gender balance, geographical and
generational representation and linguistic expertize in the six languages in the advisory board
and editorial committees. For the ultimately goal of establishing and sustaining a sound and
world-renowned journal, we encourage submissions of quality in any of the six languages by
senior/seasoned and junior/emerging scholars from across the globe, especially members of the
constituent societies of WCCES. Thus, even with the rigorous blind review process, the
published articles are expected to eventually represent a high degree of diversity in ascriptive
factors and intellectual perspectives applying the comparative methodology to the various
dimensions of education.

This inaugural issue was planned to include the four keynote addresses that were delivered at
the XVI World Congress of Comparative Education that was held in Beijing in August 2016.
With the collaboration of many colleagues, except for one paper, we are able to publish the
papers in languages other than English, in which the keynote addresses were delivered. “The
State of the Art in Comparative Education and WCCES at a Crossroads in the 21* Century” by
then outgoing WCCES President Carlos Alberto Torres is published in all the six languages;
“The Prospect of Chinese Schools-from the perspective of dialectics” by WANG Yingjie is
published in English and Chinese; “Better Skills, Better Jobs, Better Lives” by Andreas
Schleicher is in English; and “China in the Center: What Will It Mean for Global Education?”
by Ruth Hayhoe. By the time the decision for the new publications was made and the authors
of the keynotes addresses were contacted, Professor Hayhoe’s address had already been
committed for publication in another journal. However, she kindly provided a synopsis in
English and Chinese the link for access to her published article.

Beside the keynote addresses, two additional contributions have been included in this
inaugural: a poem “A Gift of Peace,” by Aicha Maherzi. I would like to take this opportunity
to indicate that in addition to regular articles, we hope to include in the journal creative
contributions such this poem, that emulate the idea and mission of WCCES. Finally, I am also
pleased to announce that in collaboration with the History Team, the Journal includes a section
called “Profile of a Pioneer Leader.” For this inaugural issue, the title is “Profile of a
Comparative and International Education Leader: Anne Hickling-Hudson” by W. James Jacob.

As we celebrate the launch of this journal, it is very important to acknowledge, on behalf of
WCCES, the contributions of so many colleagues whose expression of caution, readiness,
enthusiasm and unfailing support have led us to this momentous stage in just a few months. I
wish to thank the core group of enthusiastic and committed colleagues for their contributions,
from the substance and naming of the publications to the practical process. Remarkably, some
of these colleagues have not even been formally members of the JCTF but made invaluable
contributions. I would like to thank Greg Misiaszek, Kanishka Bedi, Jason Dorio, Joan
Oviawe, and Lauren Misiaszek. I would also like to express our deepest gratitude to senior
luminaries of our field, eminent scholars and practitioners with solid experience in publication
especially first-rate peer-reviewed journals, who have agreed to serve on the Advisory Board,
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and other seasoned and emerging scholars and practitioners who have enthusiastically agreed
to serve in different capacities especially on the editorial committee. I wish to thank several
colleagues who enthusiastically volunteered to contribute to the translation and proof-reading
of the different versions of the papers and various texts that are important for the Journal. I
would like to also express our appreciation to the Journal Editorial Management Team and the
Language-Specific Management Members.

The committees will continue to expand to reinforce inclusiveness and tap into the breadth of
expertise in WCCES. We will contact many colleagues who may not be formally on the
editorial committee, but can assist with the review of the submissions and/or translations in the
different languages. We also intend to develop additional dimensions such as book reviews for
which we will need editors to cover the six languages.

I would like to reiterate my commitment for the principle of cumulative process, in building
on past achievements to address gaps and emerging needs in fulfilling the mission of the
Council as a community with a common goal amidst different objective situations. This journal
offers a platform to share conceptual/theoretical perspectives, results of empirical research with
different methodologies. It aims to contribute to strengthening the capacity of the Council by
utilizing comparative education to promote further global understanding and collaboration to
emulate the idea of our interdependence and common humanity.

It is a great honor for me to serve as Editor of Global Comparative Education: Journal of the
WCCES. On behalf of WCCES, I would like to thank all the contributors to this issue. It will
be critical to tap into the immense resources of the Council to achieve and maintain the status
of a top and relevant journal. The submissions and feedback of the members and all the readers
in general will be needed as the vitality and sustained quality of this journal will be a reflection
of the continued support, commitment and engagement of each and all of us in the Council and
comparative education community.

N’Dri Assié-Lumumba
Editor
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Education Comparée Mondiale: Revue du WCCES Volume 1, Numéro 1

Editorial: Bienvenue a Education Comparée Mondiale: Revue du CMAEC

N'Dri Assié-Lumumba
Cornell University

Traduit par: Rassidy Oyeniran, Beijing Normal University

Nous sommes tres heureux d'accueillir le numéro inaugural de Global Comparative Education:
Revue du CMAEC, un périodique universitaire bi-annuel évalué¢ par des pairs qui publie des
articles dans I'une ou I’autre des six langues officielles des Nations Unies: Arabe, Chinois,
Anglais, Francais, Russe et Espagnol. Cette revue devrait paraitre deux fois par an, en mars et
en septembre, a partir de 'année civile 2017. Il est publié¢ en ligne et offre un accés ouvert sans
frais financiers au lecteur. Le premier numéro était prévu pour mars 2017, mais il a été différé
et sera publié au mois de septembre 2017 car nous avions besoin de plus de temps pour la
préparation scientifique, administrative et technique pour cette nouvelle initiative. En outre,
comme 'achévement de la préparation a coincidé avec les mois des vacances universitaires de
nombreuses institutions, une décision a été prise de publier le premier numéro en septembre
lorsque de nombreuses universités renouvelleraient leurs activités dans leur ensemble et que
les membres de la communauté d’Education Comparée (EC) pourraient recevoir la revue juste
apres sa publication. Le deuxieme numéro prévu pour septembre paraitra a la fin de cette année
civile. Apres 2017, le calendrier régulier de mars et de septembre sera observé pour les
publications ultérieures.

Comme bref apercu historique du processus de cette nouvelle publication, j'aimerais indiquer
que, dans mon nouveau réle de Présidente du CMAEC avec la promesse de gérer de nouvelles
structures et innovations de maniére prospective, je voulais lancer de nouvelles activités visant
a contribuer a améliorer I’intérét de la communauté et de solides et fructueuses interactions
entre les congrés tous les trois ans. Le CMAEC et ses associations membres étant des
organisations académiques, j'ai réfléchi sur des contributions potentiellement constructives de
projets de publications supplémentaires en plus des activités du Comité permanent des
publications. Dans le but de renforcer le CMAEC, j'ai consacré beaucoup de temps a partager
mes idées initiales en contactant les membres des différents associations membres pour
solliciter leurs contributions. Grace a ces consultations, j'ai recu des commentaires constructifs
importants et cela a mené a des plans concrets. Par la suite, avec 1'approbation du Comité
exécutif, j'ai dirigé un nouveau groupe de travail appelé Journal and Newsletter Task Force
(JNTF), récemment rebaptisé¢ Journal and Chronicle Task Force (JCTF).

Le mandat de ce groupe de travail était de créer une nouvelle revue évaluée par des pairs et de
remplacer le bulletin du CMAEC avec une publication qui comprendrait de courts articles
scientifiques examinés par des pairs. Cette publication a ét¢ nommée World Voices Nexus: The
WCCES Chronicle. Aprés avoir passé beaucoup de temps et fait beaucoup d'efforts pour
trouver un(e) président(e) pour ce groupe de travail, afin d’avancer rapidement, en février de
cette année, je me suis engagée a assumer ce role et, par la suite, en tant que rédactrice en chef
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de la revue, avec Greg Misiaszek en tant que 'un des co-directeurs de JCTF et le co-rédacteur
de la revue.

L'idée de nouvelles publications académiques a été bien accueillie dans I’ensemble, méme si
certains collégues se demandaient s'il fallait créer une autre revue d’Education Comparée (EC),
compte tenu de la difficulté éventuelle d'assurer régulierement la qualité, surtout avec
I’ambition de publier en six langues. Bien que ces préoccupations soient légitimes et qu'on y
réfléchisse sérieusement, il est évident qu'en tant qu'organisation académique mondiale, le
CMAEC a des atouts spéciaux et immenses au sein des membres des associations membres.
Ainsi, avec ma propre détermination et encouragée par l'enthousiasme et I’exhortation
exprimés par plusieurs membres concernant aussi bien la Revue du CMAEC que sur World
Voices Nexus: WCCES Chronicle, il est apparu évident que, sans minimiser les défis, nous
devions trouver des moyens de le faire.

Comme la qualité est I'empreinte de ces deux publications, nous avons mis en place un comité
consultatif conjoint composé de brillants universitaires de différentes parties du monde et de
deux comités éditoriaux respectifs pour le Journal et la Chronique. Pour respecter les principes
de la diversité et de I'équité, la sélection du conseil consultatif et des membres du comité de
rédaction a été faite ; et continuerons de faire, des efforts systématiques pour I'égalité entre les
sexes, la représentation géographique et générationnelle et 'expertise linguistique dans les six
langues du conseil consultatif et des comités de rédaction. Dans l'objectif d’établir et de
maintenir un journal solide et de renommée mondiale, nous encourageons les soumissions de
qualité dans chacune des six langues par des expérimentés, jeunes ou débutants chercheurs de
partout dans le monde, en particulier les membres des sociétés constituantes du WCCES. Ainsi,
méme avec un processus rigoureux de révision anonyme, les articles publiés devraient
éventuellement représenter un degré ¢élevé de diversité dans les facteurs d’impact et les
perspectives intellectuelles en appliquant la méthodologie comparative aux différentes
dimensions de I'éducation.

Ce premier numéro était prévu pour inclure les quatre allocutions principales prononcées lors
du XVIe Congres mondial de 1'éducation comparée qui a eu lieu a Pékin en aott 2016. Avec
la collaboration de nombreux collégues, a I'exception d'un article, nous sommes en mesure de
publier les articles dans des langues autres que l'anglais, dans lesquelles les allocutions
principales ont été prononcées. «L'état de I'éducation comparée et le CMAEC au carrefour du
21e siécle» par le Président sortant du CMAEC, Carlos Alberto Torres est publié¢ dans les six
langues; "La perspective des écoles chinoises - du point de vue de la dialectique" par WANG
Yingjie est publiée en anglais et en chinois; «Meilleures compétences, meilleurs emplois,
meilleures vies» par Andreas Schleicheris en anglais; Et "La Chine au centre: qu'est-ce que
cela signifie pour I'éducation mondiale?" Par Ruth Hayhoe.

Au moment ou la décision pour les nouvelles publications a été prise et les auteurs des
allocutions ont été contactés, le discours du professeur Hayhoe avait déja été réservé pour une
publication dans une autre revue. Cependant, elle a bien voulu fournir un synopsis en anglais
et en chinois avec le lien pour accéder a son article publié en entier.

Outre les discours d'ouverture, deux contributions supplémentaires ont été incluses dans ce
premier numéro: un poeme "A Gift of Peace", d'Aicha Maherzi. J'aimerais profiter de cette
occasion pour indiquer que, en plus des articles réguliers, nous espérons inclure dans le journal
des contributions créatives telles que ce poéme qui imite I'idée et la mission du WCCES. Enfin,
je suis également heureuse d'annoncer qu'en collaboration avec I'équipe d'histoire, le journal
comprend une section intitulée “Profile of a Pioneer Leader’” (Profil d'un leader pionnier).
Pour ce premier numéro, le titre est “Profil d'un leader pionnier: Anne Hickling-Hudson".
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A T’occasion du lancement de cette revue, il est trés important de reconnaitre, au nom du
CMAEC, les contributions de nombreux collégues qui ont fait preuve d’attention, de
dévouement, d'enthousiasme et de soutien sans faille, nous ont conduits a cette étape
importante en quelques mois seulement. Je tiens a remercier le groupe de collégues
enthousiastes et engagés pour leurs contributions au contenu et au processus pratique des
publications. Certains de ces colleégues n'ont pas été formellement membres du JCTF mais ont
apporté des contributions précieuses. J'aimerais remercier Greg Misiaszek, Kanishka Bedi,
Jason Dorio, joan Oviawe et Lauren Misiaszek. Je tiens également a exprimer ma plus
profonde gratitude aux brillants intellectuels de notre domaine et les éminents savants ayant de
solides expertises dans le domaine des publications surtout les revues, qui ont accepté de siéger
au Conseil consultatif et d'autres savants et praticiens chevronnés et émergents qui ont accepté
avec enthousiasme d’offrir leurs différentes compétences, en particulier pour le compte du
Comité de rédaction. Je tiens a remercier les nombreux collégues qui se sont engagés avec
enthousiasme a contribuer a la traduction et a la lecture des différentes versions des textes
importants pour le compte de la revue. Je tiens également a exprimer notre reconnaissance a
1'équipe de gestion éditoriale et aux membres de gestion des différentes langues.

Les comités continueront a se développer pour renforcer l'inclusion et utiliser la grande
expertise dans le CMAEC. Nous communiquerons avec de nombreux collégues qui ne sont
peut-étre pas formellement au comité de rédaction, mais peuvent aider a évaluer les articles
soumis et / ou les traductions dans les différentes langues. Nous avons également l'intention
de développer des dimensions supplémentaires telles que des recensions de livres pour
lesquelles nous aurons besoin d'éditeurs pour couvrir les six langues.

Je tiens a réaffirmer mon attachement au principe du processus cumulatif, en m'appuyant sur
les réalisations antérieures pour combler les lacunes et répondre aux nouveaux besoins dans
l'accomplissement de la mission du CMAEC en tant que communauté ayant un objectif
commun malgré la différence des situations objectives. Cette revue offre un espace pour
partager les perspectives conceptuelles / théoriques, ainsi que les résultats de la recherche
empirique avec différentes méthodologies. Elle vise a contribuer au renforcement des capacités
du Conseil en utilisant I'éducation comparée afin de promouvoir une meilleure compréhension
et collaboration de tous pour donner un sens concret a 1'idée de notre interdépendance et bien-
étre commun.

C'est un grand honneur pour moi de servir en tant que rédactrice en chef de la revue Global
Comparative Education: Journal of the WCCES. Au nom du CMAEC, je voudrais remercier
tous les contributeurs de cette initiative. Il sera nécessaire d'utiliser les ressources immenses
du Conseil pour atteindre et maintenir le statut d'une revue de haut niveau. Les présentations
et les commentaires des membres et de tous les lecteurs en général seront nécessaires car la
vitalité et la qualité durable de cette revue seront le reflet du soutien continu, du dévouement
et de l'engagement de chacun de nous dans le Conseil et dans toute la communauté de
I'éducation comparée.

N'Dri Assié-Lumumba
Rédactrice en Chef
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[IpuBeTCTBEHHOE MUCHMO OT pefakiuu “Bceobiiee cpaBHUTENBHOE
obpazoBanue: XKypuan WCCES”

N’Dri Assié-Lumumba
Cornell University

Ilepeseoeno: Jlapuca ®opcrep, Beijing Normal University
Translated by: Laura Forster, Beijing Normal University

Mpbl panel TPUBETCTBOBATh INEPBBIA BbIXox ‘“‘Bceeollnee cpaBHUTENBHOTO 0OOpa3OBaHMS:
Kypnan WCCES”, nByXroAMYHBIM pELEH3UPYEMBIM aKaJeMHUYECKUH >KypHall, KOTOPBIH
nyONMKyeT CTaTbd Ha BCEX INECTH O(PHUUHUANBHBIX s3blkax Opranuzanuu OObeIMHEHHBIX
Hanwmii: apaGckoM, KUTailCKOM, aHTIIMHACKOM, (DPAaHILy3CKOM, PYCCKOM M HCIIAHCKOM. JTOT
KypHaJ IUIAHUPYETCS BBIXOIUTH IBAXKIBl B T0J, B Mapre M ceHTs10pe, HaumHas ¢ 2017
KajeHgapHoro roma. OH mnyOnukyercss B MHTepHeTe W JOCTyHeH s 4duTatens 0e3
¢unancoBBIX 3aTpaT. IlepBrlii BeIMyck ObLT 3amaHupoBaH Ha Mapt 2017 ronma; oxHaKO OH
ObUI OTJIOKEH W BBINYIIEH B 3TOM Mecsie B ceHTsOpe 2017 roma, MOCKOIBKY HaM
notrpeboBanock OOJbIIe BpPEMEHH JJIi HAayYHOW, aJMHUHHUCTPATUBHOW M TEXHHYECKOU
MOATOTOBKM 3TOM JTOBOJIBHO HEAAaBHEW MHUIMATHBBL. Kpome TOro, MockoJjbKy 3aBepILIEHUE
MOJATOTOBKM JKypHaja COBMAJO C MeCSAIaMM KaHUKYJ BO MHOTHX YYPEXKICHHSX, OBLIO
NPUHATO pELICHHE BBIMYCTUTh TIEPBBIH BBITYCK B CEHTSA0pe, Korga OOJBIIMHCTBO
YHHUBEPCUTETOB B TJI00AJIBHOM MacuITabe BO30OHOBISIOT CBOIO JIEATENBHOCTH, A YJICHBI
CoobmiecTBa CpaBHHUTEIBHOTO OOpa30BaHMs IOJIyYaT >KypHal cpa3y IOClie €ro BBIXOJa.
Bropoe m3nmanme, KoTopoe M3HAYaIbHO OBUIO 3aIUIAHUPOBAHO Ha CEHTIOPH, MOSIBUTCS B
KOHIle dToro kaneHmapHoro ronaa. Ilocie 2017 roma ans Oyaymmx myOnukanuid Oynmer
HaOJI0AaThCS PeryNIApHbIN rpaduk MapTa U CEHTIOPS.

B kadecTBe KpaTKOro OMHMCaHUS TOTO M3JAHM, s XOTejaa Obl yKa3aTh, UTO B MOEW HOBOMU
pomu B kauectBe Ilpeacenarenss WCCES c¢ oOemanueMm ynpaBisThb CTPYKTypaMH H
MHHOBAallMSIMM B IIEPCIIEKTUBHOM HAIPABJICHUHU, S XOTEJNa HayaTb psAJ MEPONPUSITHH,
HaNpaBICHHBIX HA YCHJIWIEHHE YyBCTBAa OOIIHOCTH M YCTOWYMBOE MPOAYKTUBHOE
B3aMMOJEICTBUE MEXQy KoHrpeccamu kaxzasie Tpu roma. WCCES u ero yupenutenbHble
o0111ecTBa, SABIAIONMECS aKaJeMUYECKUMU OPTaHU3alUsAMH, S JyMal MOTYT HpPEIOCTaBHThH
MOTEHLIMAJIbHO KOHCTPYKTUBHBIHN BKJIa/ B JOMOJIHUTEIbHBIE N31aTEIbCKUE POEKTHI, IOMUMO
nestenbHocTH [locTostHHOrO KoMuTeTa myOnmkamuii. B memsx ykperuienus WCCES s
MOCBATWJIA HEMAJIO BPEMEHH, YTOObI MOJECTUTHCS CBOMMH MNEPBOHAYAIBHBIMU MBICISIMH,
OOpaTUBIINCH K WIEHAM pa3HBIX YYpPEAUTENbHBIX OOLIECTB M 3alpOCUTh HUX MaTepUalIbI.
bnarogaps 3TUM KOHCYyJIbTalUsM sI TOJY4YWJIa BaXKHbIE KOHCTPYKTHUBHBIE OT3BIBBI, 4YTO
NPUBEJIO YyXe K KOHKPETHBIM IUIaHaM. BrociencTBum, ¢ 0100peHHs HCIOIHUTEIHLHOTO
KOMUTETA, 5 OPYYWJIa CO3/1aTh HOBYIO ONEPaTUBHYIO Ipyly NoJ HazBaHueM OrnepaTUBHas
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rpymnmna >KypHajla ¥ WHPOPMALMOHHON pacChUIKU (JNTF)', uemaBHo [IEpEUMEHOBAHHAS B
OrneparuBHas rpynma xypHana u xpouuku (JCTF)’. Mangar 5To# ONepaTHBOM TPYIIIb!
COCTOSZT B TOM, 4YTOOBI CO3/1aTh HOBBIH pPELEH3UPYEMBIH IKypHal U 3aMEHHTb
uHpopmannonnyto pacceiky WCCES wu3nanuem, koTopoe OyneT BKIOYaTh KpaTKUE
Hay4YHBIC pELEH3UpyeMble CTaTbU. DTO HW3JaHME ObIO0 Ha3BaHO “‘CeA3b 20710c08 Mupa:
Xponuxa WCCES’”. TIposeas MHOTO BpEMEHH H HPHIIOXKUB HEMANO YCHIIHH, 4TOOBI HAMTH
npeacenaTens A 3TOW ONEpaTWBHOM TPYMIIbI, It OBICTPOro NpPOABHKEHHS palOOThHI, B
(beBpase 3TOro roja s B3sja OTBETCTBEHHOCTH 3a 3Ty POJIb Ha ce0sl 1 COOTBETCTBEHHO CTalla
pemakTopoM kypHana, a I'per Muzaiimek (Greg Misiaszek) - ogauM U3 compeacenatenen
JCTF u copenakropom.

Vnes HOBBIX akaJeMHYECKUX MyOauKanuidi OblIa B II€JIOM XOPOIIO BOCHPHUHATA, XOTS
HEKOTOpbIE KOJUIETM 3a/aBaIUCh BONPOCOM, HYXHO JHM CO37aBaTh €LIe OJUH >KypHal
CPaBHUTEIHHOTO O0pa30BaHMs, YUYUTHIBAS MOTCHUUAIBHYIO TPYIHOCTh IOCIIEAOBATEIHLHOTO
o0ecreyeHns: KauecTBa, 0COOCHHO ¢ aMOMIIMO3HBIM IJIAHOM ITyOJMKAIIMK Ha MIECTH S3BIKaX.
XoTs 3TH omnaceHus ObUIM OOOCHOBAaHHBIMH M HEOAHOKPATHO OOAYMaHHBIMH, OBLIO
OUYEBHJHO, YTO B KadecTBe MIoOanbHON akaaemuueckoil opranmszanmu, WCCES obmamaer
0COOBIMH U OTPOMHBIMU aKTHBaMH B YJCHAX YUYpeAMTENbHbIX oOmiecTB. Takum obpazom, ¢
MOell COOCTBEHHOM pEIIMMOCTBIO M BOOJAYIIEBICHHOM HHTY3Ma3MOM IIOAABISIOIIETO
OOJIbLIIMHCTBA, BBIPA)KEHHBIM MHOTUMH Kak B JKypHane, Tak u B “CBsi3b I'0OJOCOB MHpA:
Xponuka WCCES”, craso OYeBHIHO, YTO HE IpeyMeHbIIas MpoOJieMbl, Ham ObLIO
HE00XOIUMO HAWTHU CIOCOOBI, YTOOBI ATO MPOU3OIILIO.

[TockonbKy KadecTBO SIBISICTCS OTIMYUTENHLHOW YEePTOW NAaHHBIX MyONUKAlUi, MBI CO31alU
COBMECTHBII KOHCYJIBTaTUBHBIA COBET, COCTOSILMN M3 BBIAAIOLIUXCS YYEHBIX U3 Pa3HBIX
YrOJIKOB MHpa W JIBYX COOTBETCTBYIOIIMX pPEJAKIMOHHBIX KOMHUTETOB i JKypHama u
Xponuku. YToOb! o1ep)KUBATh MPUHIIMITBEI pa3HOOOpa3usi U PaBEHCTBA MPU OTOOPE YICHOB
KOHCYJIbTaTUBHOI'O COBETa M pPEJAKIMOHHOIO KOMHTETa, MBI MpujaraeM u Oyaem
MPOJOIDKATh MpUJIaraTh CUCTEMAaTHYECKUE YCWIMA MO O0OecreueHHIo reHIepHOro OanaHca,
reorpaueckoro ¥ MOKOJIEHHOTO MPEACTaBUTEIbCTBA, U SI3IKOBOM AKCHEPTH3BI HA IIECTU
A3bIKaX B KOHCYJIBTAaTMBHOM COBET€ M PEAAKIMOHHBIX KoMHTeTax. s JOCTHKEHHS
KOHEYHOM LIEJIM CO3/IaHus U MOAJIep>KaHHsI HaJIe)KHOTO U BCEMUPHO M3BECTHOTO JKypHAaJla Mbl
NPU3BIBAEM CTAPIIMX/OMBITHBIX W MJIAIIIMX/MOJOIBIX YYEHBIX CO BCETO MHpa, 0COOEHHO
ysieHoB yupenuTenbHbix obmiectB WCCES, mpenctaBisTh KaueCTBEHHBIE MaTepUaibl Ha
mo060M M3 mecTd s3bIKOB.  Takum 00pa3oM, Jake B YCJIOBHUSX CTPOrOro aHHOHMMHOTO
pELIeH3UPOBaHUs OMYOJIMKOBAaHHBIC CTaThbH, KaK OXKUAAETCs, B KOHEYHOM cueTe, OyayT
NPEJCTaBIATh COO0OWM BBICOKYIO CTENEHb pPa3HOOOpa3usi B ACKPUNTHUBHBIX (AaKTOpax u
MHTEJUICKTYaJIbHBIX MEPCIIEKTUBAX, IPUMEHSISI CPABHUTEIBHYIO METOJIOJIOTHIO K Pa3IMYHBIM
acreKkTaM 00pa3oBaHMA.

B 3TOT nepBblil BBITYCK IUIAHUPYETCS BIIOUUTH YETHIPE OCHOBHBIX BBICTYIUIEHMSI, KOTOPbIE
Oobun mpenctaBieHsl Ha XVI BcecemupHOM KOHrpecce CpaBHUTENBHOTO OOpa3OBaHMA,
koTopelii cocrosuica B Ilekune B aBrycre 2016 roma. B coTpynHudyecTBE CO MHOTMMU
KOJIJIETaMH, 32 HMCKIIOYEHHEM OJHOHM CTaTbu, Mbl OyJeM B COCTOSHHH OITyOJMKOBAaTh Ha
A3BIKAX, OTJIMYHBIX OT aHTJUICKOrO, Ha KOTOPOM OBLIH MPEICTaBIEHbl OCHOBHBIC TOKJIAIbI.
“CpasnutensHoe oOpasoanue 1 WCCES na nepekpectke B 21 Beke” ¢ yXOSIIUM B CKOPOM
Bpemenu ¢ mocra npesuneHta WCCES Kapnocom Ansbepro Toppecom (Carlos Alberto
Torres) myOnukyeTcss Ha BceX ImecTd s3blkax; “lTlepcriekTrBa KUTAMCKUX HIKOJ - C TOYKHU

! Journal and Newsletter Task Force
2 Journal and Chronicle Task Force
3 “World Voices Nexus: The WCCES Chronicle”

14



Assié-Lumumba, N.T.

3perus auanektukyn® Ban HWumze (WANG Yingjie) myOnukyeTcss Ha aHIVIMHCKOM U
KHTaicKOM s13bIKax; “Jlydine HaBBIKM, Tydline pabodne MecTa, JIydllne Ku3Hu AHpapeaca
[neiixepa (Andreas Schleicher) Ha anrnuiickom si3eike; u “Kurail B leHTpe: 4TO 3TO OyneT
o3HayaTh Juisg TinoOanbHOro oobpasoBanus?” Pyt Xeiixo (Ruth Hayhoe). K momenty
NPUHATHS PELICHUS O HOBBIX MyOJIMKAanMAX W OOpaTHBIIMCH K aBTOpaM OOpallieHuil K
OCHOBHBIM JIOKJIaJlaM, cTaThsi mpogeccopa Xaiixo Obuia yke omyOJMKOBaHa B JAPYroM
KypHaie. Tem He MeHee, OHa JIIOOE3HO IMpENOCTaBMIIa KpaTKUil 0030p Ha AaHIVIMHCKOM U
KUTAICKOM SI3bIKaX K €€ OMyOJMKOBAaHHOM CTaThe.

[ToMrMMO OCHOBHBIX JOKJIaJ0B, B OTOT NEpPBbIM BBIMTYCK ObUIM BKIIOYECHBI /1B
JOTIOJTHUTENBHBIX KOHTpUOyIMu: cTuxoTrBopeHue “‘lap mupa” Awumm Maepuu (Aicha
Maherzi). S1 xorena Obl BOCTIOIB30BATHCSI BO3MOXKHOCTBIO U OTMETUTH, YTO B JOIOJIHEHUE K
CTaHJAPTHBIM CTAaThIM MBI HaJeeMCs BKJIIOYUTH B KypHaJ TBOPUECKHE BKJIAJbl, MMOJ0OHBIC
3TOMY CTHXOTBOPEHHIO, KOTOpbie cienytoT uaee u muccun WCCES. Hakoner, s Takke paja
OOBSIBUTh, YTO B COTPYIHHYECTBE C KOMaHAOH wuctopuu B JKypHane BKIIOYEH pazfel
“Ilpoduns nunepa-HoBaTopa”. s Hamero mepBoro u3fanus, BeiOpana craths “IIpoduib
nuaepa-HoBaTopa: DHH XUKIMHI-XaJCOH .

ITockonpKy MBI OTMEYaceM IEPBBIA BBINYCK JKypHaJId, OYEHb BA)KHO OTMETUTb OT MMEHHU
WCCES BKks1aJ CTOJNBKUX KOJUIET, Yb€ BBIPAKEHUE NPELYyCMOTPUTEIBHOCTH, FOTOBHOCTH,
JHTYy3Ma3Ma U HEU3MEHHOW IOAJEP:KKU IPHUBEJIO HAC K HTOMY 3HAMEHATEIBHOMY MOMEHTY
BCEr0 3a HECKOJBbKO MecsleB. Sl xody moOiarofapuTh OCHOBHYIO TPYIIY SHTY3MAacCTOB U
NpeJaHHbIX JeNly KOJUJIEr 3a MpOAETaHHYI0 OrPOMHYIO0 pPaboTy Haja J>KypHaJlIoM, OT
COJZIepKaHUsl M Ha3BaHUS MyOJUKAIMi 0 MPaKTHYECKOro mporecca. [IpumeyaTenbHo, 4TO
HEKOTOpble M3 J3THX Koyer naxe He Obutn (opmanbHo uineHamu JCTF, HO BHecnu
HeoleHNMbIN Bkian. 1 xoren Obl moOmaromaputh I'pera Muzaiimek, Kanumky benwu,
Jxeiicona [dopuo, />xoana OBusBe u Jlopen Muszaiimex®. S Takxe xorena Obl BBIPA3UTH
riy0Oouaiiiryro 61arogapHOCTh CBETHJIAaM Halleld 00JIaCTH, BUIHBIM YYEHBIM U TpPaKTHKaM,
MMEIOIIMM COJIU/IHBIM OMNBIT B MyOJUKAIMH, OCOOCHHO MNEPBOKIACCHBIX PELEH3UPYEMbIX
KYPHAJIOB, KOTOPBIE COTJIACUJIMCh CIY)KUThb B KOHCYJIBTATUBHOM COBETE, 4 TAKXKE APYIMM
OIBITHBIM ¥ HOBBIM YYEHBIM U MPAKTHUKAM, C HTY3HMa3MOM pa3JeUBIINM padOTy B pa3HbIX
oTAenax, OCOOCHHO B pelaKIMOHHOM KoMmMHTeTe. S Xouy moOmarogapuTh KOJUIET, KOTOpPhIE
BBI3BAINCh BHECTH CBOW BKJIAJ B IIEPEBOJ U KOPPEKTYPY pa3JIMYHBIX BEPCUM CTATeH M
TEKCTOB, BaKHBIX a1 JKypHana. Sl Takxke xorena Obl BBIpa3uTh Hally NPU3HATEIHHOCTD
pPENaKLIMOHHOM TpyIIIe )KypHaia U KOMaH/AE JINHIBUCTOB.

PenakunoHHBIE KOMMUTET OYAET U BIPEIh PACIIUPITHCS, YTOOBI YKPENUTh BCEOXBATHOCTh U
3aneiicTBoBaTh oOmUpHYr0 komrereHImilo WCCES. Mebl cBs3biBaeMCsi CO MHOTUMU
KOJJIETaMH, KOTOpPble HE MOTYT ()OpManbHO BBICTYNATh B PEAAKIIMOHHONW KOMHUCCHH, HO
MOTYT MOMOYh B PAacCCMOTPEHUM MATEPHAIIOB W/WIIM TEPEBOJOB HA PAa3HBIX s3BIKAX. MBI
HAMEPEHbI pa3paboTaTh W JAPYrue JOMOJHUTEIbHBIC HAIMPABJICHUS, TAKHE KAaK KHUKHBIE
0030pBbl, 17151 KOTOPBIX HaM MOHAI00ATCS PeIaKTOPHI IJIsl OXBATa IIECTH SI3bIKOB.

51 xorena Obl MOATBEPIUTH CBOIO MPUBEPKEHHOCTh MPHHLMUIY KyMYJISTHBHOTO Ipoliecca,
OmupadChb Ha MMPOHUIBIC OJOCTUKCHHUA B LCIIAX YCTpPpAaHCHUA HpO6€HOB N BO3HHUKAKOIINX
notpeOHocTel B BbimonHeHun muccun Coera WCCES B kaduecTBe co001IECTBA, UMEIOIIETO
OOIIYIO LIeJTb B KOHTEKCTE Pa3IMUHBIX CUTYAIlMi. DTOT XKypHAaJ mpepiaraet miargopmy s
0o0MeHa KOHIENTYalbHBIMU/TEOPETUUECKUMHU NEPCIEKTUBAMHU, PE3YIbTaTaMH 3MITUPUUECKIX
I/ICCHGILOBaHI/Iﬁ C pa3JInYHbIMU MCTOOJIOTUSIMHU. On HaIlpaBJICH Ha YKPCIIJICHHUC IMOTCHIIMAJIA
CoBera myTeM HCIOIB30BaHUS CPABHUTEILHOTO 00Pa30BaHUs I CONICHCTBUA JaTbHEeHIIeMy

Greg Misiaszek, Kanishka Bedi, Jason Dorio, Joan Oviawe, and Lauren Misiaszek
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r100albHOMY TOHHMAHHUIO M COTPYJHHYECTBY, a TaKKe IOCIEJOBAHUS HJEH O Hallen
B3aMMO3aBUCHMOCTH U OOIIEH YeIOBEUHOCTH.

Jlnst MeHst Gouiblast 4eCTh CIYXKHUTh pelakTopoM “Bceobiee cpaBHUTEIBHOE 00pa3oBaHUE:
Kypunan WCCES”. Ot umern WCCES s xoTena 661 T00J1arogapiTh BceX Y4aCTHUKOB 3TOTO
n3nanus. KpailHe Ba)KHO MCIIONB30BaTh OrpoMHbIE pecypcbl CoBeTa IUIsl TOCTHXKEHUS U
MOJIEPKAaHUS CTaTyca TOMOBOIO M aKTyaJbHOIO KypHasla. Marepuaibl U OT3bIBbI YICHOB U
BCEX 4YMTATeNel B IeIOM KpaiiHe HEeOOXOIMMBbI, MOCKOJIBKY JKM3HECHOCOOHOCTh U
HEM3MEHHOE KadyeCTBO J3TOr0 JKypHaJa OyIyT OTpakaTh IOCTOSHHYIO TOIJIEPKKY,
NPUBEPKEHHOCTh M YydacTHe Bcex M Kaxkiaoro u3 Hac B CoBere m B CooOuiectse
CPaBHUTEIHHOTO O0Pa30BaHMS.

N’Dri Assié-Lumumba
Penakrop
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Educacion Comparada Global: Revista del WCCES Volumen 1, Edicion 1

Editorial: Bienvenida a Educacion Comparada Global, la Revista del Consejo
Mundial de Sociedades de Educacion Comparada

N’Dri Assié-Lumumba
Cornell University

Traducido por: Mercedes Andrés (Zhejiang Normal University)

Estamos encantados de dar la bienvenida al nimero inaugural de Educacion Comparada
Global, revista del Consejo Mundial de Educacion Comparada, una publicaciéon académica
semestral, de revision por pares, que publica articulos en cualquiera de los seis idiomas
oficiales de las Naciones Unidas: arabe, chino, inglés, francés, Ruso y espafiol. Esta revista
estd programada para lanzarse dos veces al aflo, en marzo y septiembre, a partir del ano
calendario 2017. Se publica en linea y es de acceso abierto sin costo financiero para el lector.
La primera edicion programada para marzo de 2017, se retrasd y serd lanzada este mes de
septiembre de 2017, dado que era necesario mas tiempo para la preparacion cientifica,
administrativa y técnica de esta iniciativa bastante reciente. Adicionalmente, como la
finalizacion de esta preparacion coincidié con los meses de corte académico de muchas
instituciones, se ha tomado la decision de publicar el primer numero en septiembre, cuando
muchas universidades retomen sus actividades completamente a nivel mundial y los
miembros de la Comunidad de Educacion Comparada puedan recibir la revista
inmediatamente después de su lanzamiento. La segunda edicion, que habia sido programada
para septiembre, serd publicada a finales de este afio calendario. Después de 2017, se volvera
a restablecer el calendario regular de marzo y septiembre y se mantendra para las futuras
publicaciones.

Como breve antecedente del proceso de esta nueva publicacion, quisiera sefialar que en mi
nueva funcion como Presidente de WCCES y con la promesa de gestionar nuevas estructuras
e innovaciones de manera prospectiva, queria iniciar nuevas actividades que contribuyeran al
mejoramiento del sentido de comunidad y al sostenimiento de interacciones productivas entre
los congresos que se realizan cada tres afios. Con el WCCES y sus sociedades constituyentes,
siendo organizaciones académicas, pensé e imaginé las contribuciones potencialmente
constructivas de otros proyectos de publicacion ademas de las actividades del Comité
Permanente de Publicaciones. Con el propdsito de fortalecer el WCCES, he dedicado un
tiempo considerable compartiendo mis pensamientos iniciales alcanzando a los miembros de
las diferentes sociedades constituyentes solicitando sus aportes. A través de estas consultas,
recibi importantes comentarios constructivos y eso ha llevado a algunos planes concretos.
Posteriormente, con la aprobacion del Comité Ejecutivo, encargué¢ un nuevo Grupo de
Trabajo denominado Grupo de Trabajo de la Revista y el Boletin (JNTF - Journal and
Newsletter Task Force), recientemente renombrada Grupo de Trabajo de la Revista y la
Cronica (JCTF - Journal and Chronicle Task Force). El mandato de este Grupo de Trabajo ha
sido la creacion de una revista revisada por pares y el reemplazo del boletin del WCCES por
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una publicaciéon que incluya breves articulos académicos revisados por pares. Esta
publicacion ha sido denominada Nexo de las voces del mundo: la Cronica del WCCES.
Después de pasar mucho tiempo y esforzarme por encontrar una presidencia para este Grupo
de Trabajo, con el fin de avanzar rapidamente, en febrero de este afio me comprometi a
asumir este papel y posteriormente como editor de la revista, con Greg Misiaszek como Uno
de los Co-presidentes de JCTF y el Co-editor de la Revista

La idea de nuevas publicaciones académicas ha sido generalmente bien recibida, a pesar de
que algunos colegas se preguntaron si era necesario crear otra revista de Educacion
Comparada, considerando la posible dificultad de asegurar la calidad consistentemente,
especialmente con el ambicioso plan de publicacion en seis idiomas. Si bien estas
preocupaciones eran legitimas y se pensaron seriamente, era evidente que como organizacion
académica global, el WCCES tiene especiales e inmensos activos en los miembros de las
sociedades constituyentes. Por lo tanto, con mi propia resolucion y alentada por el abrumador
entusiasmo y emocion expresado por muchos acerca de la revista y el Nexo de las voces
mundiales: la cronica del WCCES, se hizo evidente que, sin minimizar los retos, tuvimos que
idear formas para hacerlo realidad.

Con la calidad como sello distintivo de ambas publicaciones, hemos establecido un consejo
consultivo conjunto formado por académicos de diferentes partes del mundo y dos comités
editoriales respectivamente para la Revista y la Cronica. Para mantener los principios de la
diversidad y la equidad, la seleccion de los miembros del comité consultivo y del comité
editorial, hemos estado haciendo y seguiremos haciendo un esfuerzo sistemdtico hacia el
equilibrio de género, la representacion geografica y generacional asi como la pericia
lingiiistica en los seis idiomas del comité consultivo y de los comités editoriales. Para, como
objetivo final, establecer y mantener una revista solida y de renombre mundial, estimulamos
las presentaciones de calidad en cualquiera de los seis idiomas por académicos Senior/
experimentados y jovenes/emergentes de todo el mundo, especialmente miembros de las
sociedades que constituyen el WCCES. Por lo tanto, incluso con el riguroso proceso de
revision ciega, se espera que los articulos publicados representen un alto grado de diversidad
en factores ascriptivos y perspectivas intelectuales aplicando la metodologia comparada a las
diversas dimensiones de la educacion.

Este ntimero inaugural fue planeado para incluir los cuatro discursos principales que fueron
presentados en el XVI Congreso Mundial de Educacion Comparada que se celebré en Beijing
en agosto de 2016. Con la colaboracion de muchos colegas, a excepcion de un documento,
hemos podido publicar los documentos en otros idiomas diferentes al inglés, en los que se los
discursos principales fueran presentados. "El estado del arte en la Educacion Comparada y el
Consejo Mundial de Sociedades de Educaciéon Comparada en la encrucijada en el siglo XXI"
por el entonces presidente saliente de WCCES Carlos Alberto Torres que se publica en los
seis idiomas; "Las posibilidades de las escuelas chinas - desde la perspectiva de la dialéctica"
de WANG Yingjie que se publica en inglés y en chino; "Mejores habilidades, mejores
trabajos, mejores vidas" por Andreas Schleicher esta en inglés; Y "China en el Centro: ;Qué
Significara para la Educacion Global?" De Ruth Hayhoe. Al tomarse la decision de las
nuevas publicaciones y los autores de los principales discursos fueran contactados, el articulo
de la profesora Hayhoe ya habia sido comprometido para su publicacion en otra revista. Sin
embargo, ella amablemente proporciond una sinopsis en inglés y chino asi como el enlace
para acceder a su articulo publicado.

Junto a los discursos de apertura, se han incluido tres contribuciones adicionales en este
nimero inaugural: un articulo titulado "Perfil autobiografico de un educador de WCCES" por
Anne Hickling Hudson; y el poema "Un Regalo de Paz", de Aicha Maherzi. Me gustaria
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aprovechar esta oportunidad para indicar que ademds de articulos regulares, esperamos
incluir en la revista contribuciones creativas como este poema, que emulen la idea y mision
de WCCES. Por ultimo, también me complace anunciar que en colaboracion con el Equipo
de Historia, la Revista incluye una seccion titulada "Perfil de un lider pionero". Para este
numero inaugural, el titulo es "Perfil de una lider pionera: Anne Hickling-Hudson."

Como celebramos el lanzamiento de esta revista, es muy importante reconocer, en nombre de
WCCES, el aporte de tantos colegas cuya expresion de cautela, disposicion, entusiasmo e
infalible apoyo nos han llevado a esta etapa trascendental en tan s6lo unos meses. Quiero dar
las gracias al nucleo de colegas entusiastas y comprometidos por sus aportaciones, desde el
contenido y el nombramiento de las publicaciones hasta el proceso practico.
Sorprendentemente, algunos de estos colegas no han sido formalmente miembros del JCTF,
pero han hecho contribuciones invaluables. Me gustaria agradecer a Greg Misiaszek,
Kanishka Bedi, Jason Dorio, Joan Oviawe, y Lauren Misiaszek. También quiero expresar
nuestra mas profunda gratitud a las personalidades destacadas de nuestro campo, otros
académicos eminentes y profesionales con una sdlida experiencia en la publicacion,
especialmente de primera linea y de revision por pares, quienes han aceptado servir en la
Junta Asesora asi como otros experimentados y emergentes eruditos y profesionales que han
aceptado con entusiasmo servir en diferentes capacidades especialmente en el Comité
Editorial. Quiero agradecer a varios colegas que voluntariamente se ofrecieron para contribuir
a la traduccion y la revision de las diferentes versiones de los articulos y varios textos que son
importantes para la Revista. Quisiera también expresar nuestro agradecimiento al Equipo de
Direccion Editorial de la Revista y a los Miembros de la Gestion de Lenguaje Especificos.

Los comités seguiran expandiéndose para reforzar la inclusion y para aprovechar la amplitud
de la experiencia en WCCES. Nos pondremos en contacto con muchos colegas que quizas no
estén formalmente en el comité editorial, pero pueden ayudar con la revision de las
presentaciones y / o traducciones en los diferentes idiomas. También tenemos la intencion de
desarrollar dimensiones adicionales tales como reseflas de libros para las cuales
necesitaremos editores para cubrir los seis idiomas.

Quisiera reiterar mi compromiso con el principio del proceso acumulativo, aprovechando los
logros del pasado para abordar las lagunas y necesidades emergentes para cumplir con la
mision del Consejo del WCCES como comunidad con un objetivo comun en diferentes
situaciones objetivas. Esta revista ofrece una plataforma para compartir perspectivas
conceptuales / tedricas, los resultados de la investigacion empirica con diferentes
metodologias. Su objetivo es contribuir al fortalecimiento de la capacidad del Consejo
mediante la utilizacion de la educacion comparada para promover una mayor comprension y
colaboracion a nivel mundial para emular la idea de nuestra interdependencia y humanidad
comun.

Es un gran honor para mi servir como Editora de Educaciéon Comparada Global: la revista del
WCCES. En nombre del WCCES, me gustaria agradecerles a todos los que contribuyeron
con este numero. Sera fundamental aprovechar los inmensos recursos del Consejo para
alcanzar y mantener el estatus de una revista de primer orden y relevante. Se necesitaran las
presentaciones y comentarios de los miembros y de todos los lectores en general, ya que la
vitalidad y calidad sostenida de esta revista serd un reflejo del continuo apoyo, entrega y
compromiso de todos y cada uno de nosotros en el Consejo y en la comunidad de educacion
comparada.

N’Dri Assié-Lumumba
Editora
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1. Liminar

Comparative education was born in the twilight of the nineteen-century and became
consolidated as an academic discipline in the 20™ century. Yet, throughout the 20" century, it
was a relatively marginal, obscure and unconventional discipline that acquired new luster and
relevance with the onset of globalization.

This keynote will offer an analysis of what are the potential contributions and emerging
challenges of comparative education. This state of the art of the discipline will confront the
potential roles of the WCCES to address these challenges in an increasingly interdependent
world and in the context of a more complex institutional and diverse professional setting.

2. From Globalization to Comparative Education

Comparative and international education (CIE) is a field in perpetual transformation. Multiple
globalizations have had a heavy impact in the field and its orientation. I have written about
the different faces of globalization. Globalization takes different forms and we really should
talk about globalization processes in the plural - there is not only one all-encompassing
globalization but multiple globalizations with multiple faces

Here I would like to call attention to the predominant forms of globalization. One form, often
seen as ‘globalization from above’, is framed by an ideology of neoliberalism and calls for an
opening of borders, the creation of multiple regional markets, the proliferation of fast-paced
economic and financial exchanges, and the presence of governing systems other than nation-
states. Without any doubt, the dominant form of neoliberal globalization has affected
‘competition-based reforms’, transforming educational policy in K-12 and higher education.

Another form represents the antithesis of the first. This form of globalization is often
described as ‘globalization from below’, or anti-globalization. Globalization from below is
largely manifested in individuals, institutions and social movements actively opposed to that
which is perceived as corporate globalization. For these individuals and groups, ‘no
globalization without representation’ is the motto. There is a third form of globalization

T am thankful to Dr. Greg William Misiaszek, Dr. Jason Dorio, Jiang Jia, and Dr. Robert
Arnove for their valuable comments to a previous version.
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which pertains more to rights than to markets — the globalization of human rights. There is a
fourth manifestation of globalization. This form extends beyond markets, and to some extent
is against human rights. It is globalization of the international war against terrorism. There is
a fifth form of globalization that is the growing hybridity that crisscrosses the world. There
is a sixth form of globalization: The Global Media. There is finally another form of
globalization connected with the principles of the knowledge society and the network society.

All of these forms of globalization are deeply affecting our discipline. Not surprisingly,
comparative international education is experiencing what could be perceived as an identity
crisis. What is comparative international education in actuality? Is it a field of expertise with
a scientific comparative method like the one that some of our predecessors from the early
decades tried to establish from a positivist orientation? Or a field concerned with the practical
implications of the loaning and borrowing of innovations among educational systems? Or
possibly a field concerned with the internationalization of education and the implications of
global education for world citizenry? Is “‘all of the above,’’ that famous line in many survey
instruments, the easy answer that in reality helps to avoid the real questions? I will address
some of these issues below in this keynote.

The field has evolved from its precarious beginnings, by most standards, to have progressed
internationally with a reasonable degree of academic institutionalization and respectability.
Despite progress, perpetual questions about identity continue to besiege the field and many of
its practitioners. If I may read these situations, through the lenses of Marx, many discussions
in comparative education show “the poverty of theory” in the field. Debates on theory and
method in comparative education, rather than showcasing the new progress in theory and
methods, ultimately underscore the need for a better intellectual definition of the field and,
particularly, for what could be termed as better ways of teaching, research and policymaking
in the trade, but also as the art of comparative international education.

Globalizations will not provide us with answers for these questions. Instead, globalization
highlights and, indeed, challenges the field to answer the question of what is the relative
advantage of CIE in understanding the changing social context of education, and some of the
secular dilemmas of equity, equality, and quality of education throughout the world. Is there a
renewed importance of CIE as a field of scholarship and inquiry with the increasing
interconnectedness of all societies? This in no way implies that globalization has brought to
us a more homogeneous world; the opposite could also be true in several domains. In short, if
globalization is mostly an expression of global capitalism ruling the world, there is enough
room for dissent. Moreover, there is a diasporic process of people’s movements and cultural
renewal that cannot be easily coerced into a neoliberal one-size-fits-all lifestyle, particularly
when neoliberal globalization, rather than incorporating the majority of the world’s
population on equal terms, marginalizes and impoverishes it.

If one were a provocateur, one might ask, is CIE as a field ready to leave that unconscious
and cozy niche of being a residual category in scholarship that incorporates scholars and
technocrats coming from several disciplines with an international and comparative
orientation? In addition, is CIE no longer simply a reflection of people that might not have
found a better professional, academic, or institutional niche elsewhere (or were not good
enough to do so in disciplinary camps, particularly in the early period)? Yet, as I have said in
my book entitled Education, power, and personal biography: Dialogues with critical
educators (Torres, 1998), that “if we scratch a theory we find a biography” the biographies of
our predecessors made comparative education an established profession, discipline, and field.
There is no question that comparative educators as well as most critical education
perspectives were aided by the economic boom of the 1950s and 1960s, and the ensuing
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economic stability and academic institutionalization of capitalist advanced societies. These
considerations, coupled with continued knowledge construction, rather than sheer excellence,
helped to get the field to what it is now.

No matter how uncomfortable they might be, questions of equality, equity and quality of
education are perennial challenges for comparative education because questions of identity
will never go away. We should remain oriented and sensible to the new historical realities of
its time. Interdisciplinarity in education and social sciences has reached a level never seen
before. The contributions of CIE appear as a precondition for any rigorous analysis of
democracy, citizenship, and multiculturalism, just to cite three classic themes that should be
part not only of our theoretical and methodological toolbox, but of our own individual
passions if we want a better, more caring, more just and ethical and sustainable development
world.

What seems to be new today is that globalization has catapulted the concern for the
international and comparative dimensions in education, in most areas of expertise, well
beyond the wildest imagination of CIE scholars, advocates, and practitioners. Yet, this
awareness comes at a price. The effort to know what the multiple globalizations are, what are
their origins and their implications for education, just to speak about our field, reveals a
multitude of answers, approaches, and analyses. However, this effort for understanding
hitherto lacks concrete empirical and comparative research products. In an academic world
where there is less and less money for research, this is worrisome.

So we have come full circle. Limited theory and limited empirical research defeats the
purpose of comparative education as an intellectual field for the analysis of globalization and
anti-globalization movements. More so, it ignores the movements for global social justice and
equality. While globalization is heralded by neoliberalism as a new model of social
relationships throughout the world, not all the regions in the world, or localities in all
countries, are being globalized in the same manner, intensity, and direction. Furthermore,
some regions (and some educational systems) are not being globalized at all. But of course,
the answer to the implications of globalization and anti-globalization movements always
depends on the framework that we use to analyze them. I can imagine that an expert of the
World Bank or OECD, and a poor yet politicized peasant of the Movimento dos Sem Terra
(Landless Peasant Movement) in Brazil, may view globalization processes with different
lenses and having radically different expectations.

It is true that the macro-narratives have been damaged by the postmodernist storm and,
according to some, are beyond repair. However, to accept that reality is simply a social
construction, and that every social construction is as good as the next one, or that all we are,
do, and struggle for, are simply constructed narratives marinated in the linguistic turn could
be seen if we, CIES scholars, accept the defeat of Reason.

Multiple globalizations bring with its baggage not only a new challenge and a crisis for
comparative education as a field. The debate about globalization and the presence of anti-
globalization movements present us with new opportunities to conduct serious cross-cultural
and comparative investigations about globalization in education and sharpen our
methodologies and theories. In facing these challenges, will we be able to provide a better
answer to our perpetual question of who are we, and what our contributions can be, the
differentia specifica so to speak, in scholarship that comparative educators provide to better
the world? I am afraid it is not only a matter of learning the trade of research and teaching
skills. A consistent answer to these questions requires, above all, vision, wisdom, generosity,
and compassion. Unfortunately, some scholars in our field still endorse this in their subtexts
but, curiously, many of their open statements are within colonialist and imperialist traditions,
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particularly from many governments and international and bilateral institutions, not having
these resources and values.

3. The Journey of a Critical Theorist as President of WCCES

I would like to talk to you today as President of WCCES having been elected democratically
by two-thirds of the societies of comparative education in July 2013 in the XV World
Congress of Comparative Education Societies in Buenos Aires Argentina, my native city. It is
a great honor to have served as President, and in this keynote, I would like to share with you
some of my learnings in the WCCES, as well as over 40 years of working in education in
diverse capacities. This message is also about my legacy but, far more importantly, about the
future of CIE and the WCCES.

While investigating the state of WCCES 1 travelled extensively, perhaps more than any
president has ever travelled visiting societies, members of comparative education societies
and occasionally providing keynotes in annual meetings. I travelled mostly with my own
funds provided by UCLA rather than using the limited funds of WCCES. I visited 17
societies in six continents in my tenure. My travel as President and as scholar are equivalent
to many trips around the world, considering that one round trip around the circumference of
the Earth is equivalent to 24901.55 miles or if one counts that planet Earth is an oblate
spheroid, this means that the Earth is flattened along the axis from pole to pole, such that
there is a bulge around the equator. This bulge results from the rotation of Earth, and causes
the diameter at the equator to be 43 kilometers (27 mi) larger than the pole-to-pole diameter.
So, depending on where I traveled from, I would have traversed a different amount between
24,901.55 to 27,000 miles.

There was another source of learning working with the WCCES Executive Committee and
the Bureau, the understanding of the growing pains that my changes in the institutionalization
and professionalization of WCCES provoked. The resolution of conflicts opens incredible
perspectives and stimulates creative imagination.

I speak also from a whole life devoted to working in comparative education, having joined
CIES in 1980 as a graduate student at Stanford University and becoming President of CIES in
the mid-nineties, 10 years after my graduation with my Ph.D. However, I have not restricted
my work to CIE, but I also shared my academic work with other theoretical and empirical
fields such as the political sociology of education that I helped to formulate in the 1980s, the
studies on Paulo Freire’s Critical pedagogy, Critical Theory a la Frankfurt in education, and
my work on multiculturalism, globalization, and neoliberalism’s new common sense and
education in Latin America.

I speak also as Distinguished Professor of Education and UNESCO UCLA Chair in Global
Learning and Global Citizenship Education. It is a great honor to be the holder of the first
UNESCO Chair ever accepted by the University of California System in its history. It is
because the generosity of the tax payers of California that I had access in each year of my
administration to close of $125,000 dollars of institutional contributions from UCLA, which
facilitated my dedication to the job of President while teaching and conducting research at
UCLA. This funding contributed to the salary of my Assistant to the President, now Dr. Jason
Dorio whom you must have met for the many messages he has circulated in the last 3 years
on my behalf.

I speak as a prolific author in my fields of expertise. Specifically in our field, I have the honor
to have published with Robert Arnove as editors Comparative Education: The Dialectic of
the Global and the Local (2013), now with Steven Franz in its fourth edition with translations
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in Spanish, Portuguese, Chinese, and several other languages. This book, as indicated by the
theme of this World Congress, is a reference in the discipline.

I speak also as a public intellectual intimately linked to the Critical Theory of Society, in the
spirit of the Frankfurt School and Critical Pedagogy, in the spirit of Paulo Freire. I imagine
that the societies that have chosen me to preside over WCCES knew that in the
administration of this Council, as a Critical Theorist, I will apply the principles of theories
built in the struggles for liberation. Perhaps those who have read my work understand that, as
Critical Theorists, we cannot separate the analytical from the normative. Therefore,
academics in these traditions cannot be voyeurs observing reality with sarcasm and irony
while enjoying their own privileges, or technocrats who implacably implement their models
of social engineering without considering the damage that they can do to countries,
communities and individuals.

Let me say that for critical theorists of society, the contradictions of reality hurts us very
intimately, and that this is the reason we teach, conduct research and accept responsibilities in
administration to change the world for the better, not to reproduce it. From this institutional
platform and from my own voice I want to offer a short historical perspective of CIE and then
to discuss the role and responsibilities of the Council of Comparative Education Societies for
the future.

4. Comparative and International Education: A Brief Historical Perspective

Our positivist predecessors were obsessed with the goal to develop the comparative method,
and the application of laws and generalizations to understand education. Though this
obsession was useful to establish the discipline and to institutionalize courses in universities,
most of them failed to link this emerging field with discussions about social foundations of
education especially in the first quarter of the last century that saw the contributions of John
Dewey, who is not well represented among the founders of the discipline. Dewey spent a
number of years studying and participating in educational transformations of large
magnitude. In his long and productive academic career, he studied and/or visited educational
transformations in revolutionary Mexico, the first social revolution of the twentieth century,
and the revolutions in the Soviet Union and China, among others processes of social
transformation.

In my beloved Latin America, I shall note that there still has not been made a systematic
study of the contributions of Domingo Faustino Sarmiento who, already in the first half of the
nineteenth century, had developed contributions that could well qualify him as one of the
precursors of CIE in the entire world. Sarmiento was a man as genial as controversial. With
the publication of Facundo in 1845, Sarmiento inaugurated a controversial but important
literary tradition that, I dare say, is foundational not only of gauchoesque literature (reflecting
the mentality of the gaucho, an equivalent to the American cowboy) that comes partly in
response to his argument about the tensions between civilization or barbarism but of
Argentinean literature as well.

Sarmiento was an exiled and inveterate traveler who traveled and learned from others,
activities that once the Greeks defined as the role of the philosopher - the one who travels
and learns represents the essence of philosophy. Between 1845 and 1848 Sarmiento visited
Europe -in the middle of the social revolutions that Marx studied in the 18 Brumaire of
Napoleon Bonaparte, and visited the United States, where he travelled to 21 states, and
discovered, in Boston, Horace Mann, then Superintendent of Public Instruction of the State of
Massachusetts. It was Mann who offered to Sarmiento the principles of the model of public
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education he was searching for. Sarmiento, who eventually became 7" President of
Argentina, was a self-made man and an autodidact who was searching for the proper model
of education for the emerging new nation-state of post-colonial Argentina.

Sarmiento visited the United States again in 1865 as Minister Plenipotentiary and
Extraordinary Ambassador to the US coinciding with the end of the Civil War and Lincoln’s
assassination. He learned in the United States that slavery was an atrocity that needed to be
eliminated from the Earth, and that gender equality was indispensable to achieve through
education for citizenship building. He invited a large number of women teachers to come to
Argentine to teach, despite of the fact that they were all Protestant and most likely would not
be well received in the nascent Catholic country. Sarmiento’s political and pedagogical
travels were in the eye of the social and political storm of his time.

When Sarmiento published the fruits of his trips in a book entitled Popular Education in
1849 and invented public education in Latin America, he became an unwillingly practitioner
of a nonexistent discipline: CIE. For Sarmiento, public education is the ideal path to educate
citizens who will build the nation-state. In Popular Education (Sarmiento, Montt, & Chile.
Ministerio de Instruccion Publica., 1849), Sarmiento wrote that the adoption of a policy of
equality is the basis of social organization. Moreover as has been noted by several
commentators, Sarmiento along the lines of the democratic revolutions of the XIX century
states that it is “the duty of every government to provide education to future generations
because we cannot compel all individuals in the present generation to receive the intellectual
preparation which involves the exercise of the rights that are attributed to citizenship.”

Having suffered and observed the hegemonic anti-intellectual moment in his country
unequivocally, he stated that "not educating new generations, all the flaws that our current
organization suffers will continue to exist" (p. 26).

Ricardo Piglia, in a beautiful text entitled Notes on Facundo (1980), canonized Sarmiento as
one of the early pioneer intellectuals in comparative education. For Sarmiento, "to know it is
to compare. Everything makes sense if it is possible to reconstruct the analogies between
what you want to explain and something else that is already judged and written" (p. 17).

Forgive me for this apparent analytical digression mentioning Sarmiento but it seemed
relevant at a meeting of specialists in CIE more so when a great deal of the history of
comparative education has been told from the perspective of the global North, not the global
South.

A second stage, say about fifty to sixty-five years ago, CIE grows accompanying the new
vision that proposes a relatively new discipline of economics of education. It is the
economics of education that sees education not as an expenditure but as an investment that
pays off extensively in the formation of human capital. This view coincides with the
optimism of having defeated Nazism and the new democratic perspectives that would reign in
advanced democracies of the world system, radically expanding educational opportunities,
access and funding that massively impact much of the world system. UNESCO emerged as
an institution to galvanize democracy and human rights, and to promote the key components
of education and culture. Not surprisingly, many CIE students found jobs in UNESCO.

This generation of comparativists developed in the context of the early stages of the Cold
War at the end of World War II. So many of these contributions are marked by the struggle
between the Western capitalist world led by the U.S. and the Soviet bloc countries with their
allegiance to a communist project. There was a bid to confront communism in the Third
World, especially considering the process of decolonization of Asia, Africa and Oceania.
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Because knowledge is not unidirectional, there were important influences from the Third
World in these discussions, particularly what later came to be known as the epistemology of
the global South. For instance, the political and pedagogical work of Ho Chi Minh, with his
sobering statements for instance: “Remember, the storm is a good opportunity for the pine
and the cypress to show their strength and their stability.” Confronting the Pedagogy of the
Oppressed (Freire, 1970), the contributions of Paulo Freire became universal. The work of
Julius Nyerere from Tanzania, one of Africa’s most celebrated figures, who was a politician
of great intelligence and even more solid principles inspired generations of scholars including
us in Argentina who were very attentive to the process of post-colonialism in Africa. He was
known as Mwalimu or teacher who has a vision of education as the logic of possibility.

Africa gave us iconic figures of education and social liberation such as Nelson Mandela and
Amilcar Cabral. Mandela spent more than two decades imprisoned as a ‘terrorist’ yet upon
his liberation was the architect of reconciliation in South Africa, or Amilcar Cabral, whose
book the Weapon of Theory (1976), influenced my whole generation of activists and
educators in Argentina.

The names of Evita, one of the most noted fighters for women equality in Latin America, or
Rosita Weinschebaum Ziperovich, come to mind. Rosita Ziperovich worked as a rural teacher
and trade union militant for more than 70 years. She was fired many times from her work as
teacher and administrator, either because she was a socialist, or did not agree with the
Peronist government, or simply because she was a Jew. At 81 years of age, in 1994, despite
her failing health, she worked as Federal Representative in the Reform of the Argentinean
Constitution with special interest in the changes in education law.

The list of people who have contributed to the educational adventure is very long.
Particularly of people who fought for social transformation and were assassinated by the true
forces of terror, state terrorism. As an Argentinean exiled from one of the most murderous
dictatorships in the region, I want to honor the names of the invisible educators murdered for
their convictions or their pedagogical practice. The invisible teacher who works in the
trenches in the most remote and most dangerous places of the Earth, and who could not have
even dreamt to attend a Congress like this one to engage in critical discussions about
education. They are making this world a better place and their students better citizens.

In addition to extraordinary leaders, the Third World offered educational systems that were
beginning to show signs of autonomy constituting mass national education systems at
unprecedented levels. The convergence or institutional isomorphism in organizational terms
led to several analysts, especially those linked to neo - institutionalism to talk about a global
culture.

In the utopian spirit of the 1960s, another generation of comparativists emerged seeking to
create an alternative vision of education. This implied a criticism of the positivist tradition of
discipline. It also meant rethinking the dimensions of this discipline encompassing
humanities, social sciences, area studies, multiple methodologies, and a taste for the study of
vernacular languages as a sine qua non for developing a comprehensive and comparative
science or even to conduct empirical research. Needless to say these social democratic
comparativists were critical of unrestrained capitalism.

Personally I have never considered CIE to be a discipline. I define it as an interdisciplinary
quilt, an inter-disciplinary field.

In the sixties and seventies, many of the dominant theoretical and methodological
developments of the previous generation were criticized, including a critical consideration of
rates of return to education studies (a true obsession of the generation in the 1960, 70s, and
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80s), and a defense of new options like non-formal and popular education, revolutionary
education, emerging multicultural education, and, to put it in one sentence paraphrasing
Freire and Ricoer, an epistemology of suspicion. The epistemology of suspicion is to always
suspect that any social relationship involves instances of domination as taught us by Freire in
Pedagogy of the Oppressed (Freire, 1970), but also Albert Memmi, Franz Fanon, the Black
Consciousness Movement with the unique thought of Steve Biko, and of course the essential
French philosopher Paul Ricoer who taught for many years at the University of Chicago .

This generation of critics in CIE was never very numerous and indeed lived in a growing
tension with their siblings, a technocratic generation that grew up under the shadows of
institutions of the global system such as the World Bank, OECD, and some specialized units
of the United Nations system. Although these institutions certainly did not invent
neoliberalism, they helped to shelter it as the hegemonic logic in political economy, politics,
culture and particularly in education.

With the fall of the Berlin Wall neoliberal technocracy won a place in the academies of
science and education, becoming the Modelo para Armar as Cortazar would say. It is a model
that favors systematically a movement of privatization and standardized testing with a
corollary movement of 'accountability' and the evaluation state.

This generation of scholars from the sixties is about to retire or have already retired at the
beginning of the century. Their careers lived straddled between two great strains. On the one
hand, they believe in a social-democratic ideology based on the welfare state. Thus, this
generation became the cultural and educational Pinocchio’s 'talking grilo’ in comparative
education. On the other, since the eighties they experienced a growing technocratic neoliberal
ideology which became hegemonic, and is further enhanced with globalization.

This was a strange ideological cohabitation because apart from social democrats and
neoliberals co-existing, the field congregated a myriad of other perspectives including
socialists, Marxists, libertarians, critical pedagogues, feminists of diverse sign, ethnic and
race studies scholars, area studies academics, and intellectuals linked to the Critical Theory of
Society and business-minded scholars.

The first and a half decade of the new century offers to us a very complex picture. CIE is
installed within the academies, especially in the advanced industrial world, but it is not
growing in universities. The employment growth in this interdisciplinary field is not in
academia but in other institutions, including the global institutional system of bilateral and
multilateral institutions, local and regional state management agencies in charge of
educational research and planning, transnational social movements, and national and
transnational NGOs.

This is no time to make a diagnosis of the crises of civilizations that presents a dangerous
crossing roads, already anticipated by Gabriel Garcia Marquez in his speech accepting the
Nobel Prize in 1982 when he said:

“On a day like today, my master William Faulkner said, "I decline to accept
the end of man". I would fall unworthy of standing in this place that was his, if
I were not fully aware that the colossal tragedy he refused to recognize thirty-
two years ago is now, for the first time since the beginning of humanity,
nothing more than a simple scientific possibility. Faced with this awesome
reality that must have seemed a mere utopia through all of human time, we,
the inventors of tales, who will believe anything, feel entitled to believe that it
is not yet too late to engage in the creation of the opposite utopia. A new and
sweeping utopia of life, where no one will be able to decide for others how
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they die, where love will prove true and happiness be possible, and where the
races condemned to one hundred years of solitude will have, at last and
forever, a second opportunity on earth.”

I make mine these words of Garcia Marquez and hope his utopia is a manifest destiny of the
utopia of comparative education.

But what have we learned over these 100 plus years of comparative education?

My colleague and friend Robert Arnove said it well in the introduction to our book
Comparative Education: The Dialectic of the Global and Local (2013), we have learned to
work in three broad orientations which complement each other. First, a scientific orientation,
that contributed much to the construction of theories and to strengthen the epistemological
and scientific methodologies in comparative education. This approach inspired the cross-
national education and one of its most obvious implications of the studies, creating
longitudinal databases that are now called, with the grandiloquence of our professions - Big
Data.

There is a second dimension that Arnove called Pragmatic. That is, how can we discover
other practices that could apply in our domains? What Phillip Altbach called many years ago
'lending and borrowing'; that is to lend and to borrow educational practices and techniques.
This concept is not new, it has thousands of years of existence. Only now we can encapsulate
such idea in one of the dimensions of our interdisciplinary melting pot. Along with this,
comes the idea of' best practices' or good practices which, appropriately contextualized, can
be helpful to improve systems in other countries or regions.

Finally, there is an international dimension of education; a dimension that is eminently
global. The internationalization of educational practices has become the response to
globalization and one of its most obvious institutional practices. It is in this dimension of
internationalization that one may aspire to build a global consciousness of solidarity and
peace.

I would like to believe that this third perspective or orientation, in addition to boosting the
trans-nationalization of education, promotes mutual understanding and greater intelligibility
between societies, cultures and languages, and can contribute to safeguarding world peace,
education for sustainability, and education for global citizenship. This third orientation
promotes the development of global awareness and understanding.

Faced with these traditions and learnings, what is the role played by the World Council of
Comparative Education Societies?

5. Comparative and International Education and the role of the WCCES

Considering the evolution of CIE in the last fifty years, invites us to ask the following
question: how much of this development of CIE has been linked to the history and current
status of WCCES?

My working hypothesis is that there is virtually no interpenetration between the history,
workings, and development of WCCES and developments taking place in CIE as a discipline
of disciplines. If there were to exist some intersectionality as suggested by my UCLA
colleague Kimberlé W. Crenshaw in understanding the study of analytical categories in the
social sciences, unfortunately that intersection between the Council and the discipline in the
past would be at best marginal or tenuous. The foundational question of this comparative
analysis of the development of comparative education and the development of the Council
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should wonder how we may explain why apparently there are parallel developments rather
than rich intersections between the work of WCCES and the development of CIE.
Furthermore, if this hypothesis can be proven correct, our central goal with our new
leadership should be how can we work towards a new future in which WCCES makes more
pronounced, distinct and original contributions to the development of the discipline that we
are supposed to represent, contribute to, and nurture.

The new leadership of Dr. N’Dri Assie Lumumba as President, Dr. Lauren 1. Misiaszek as
Secretary General, and Dr. Kanishka Bedi, as Treasurer have as a team but also individually
the brilliant intellectual resources, as well as the cultural, ethnic, racial and gender
sensitivities and experience, language diversity, and postcolonial vision to make sure that
consistently the WCCES becomes an active player in the expansion with new and higher
levels of excellence of international and comparative education in our global world. In these
terms, it will be an essential exercise to ask what are the real contributions of WCCES to
member’s societies and international comparative education in general and what should be
new initiatives in the new stage of institutionalization, democratization, and
professionalization of the Council that I have endeavored to promote?

I am convinced that so far, the best contributions of CIE have taken place in other
neighborhoods and in local contexts, not in the realm of WCCES. My own institution, a true
powerhouse in CIE and international education, provides us with an example.

The remarkable household names contributions of senior professors in the discipline like the
following: Tom La Belle studying non-formal education and Latin America education whom
I replaced as faculty after he left; John Hawkins studying higher education,
internationalization of education and Asian education; Val Rust studying Western and
Eastern Europe as well as postmodernism; and the late Don Nakanishi comparing Latin
American and Asia. As well, there are the newer members of our comparative education
division, Edith Mukudi Omwami a specialist on African education and Richard Desjardins a
specialist on economics of education, Western Europe and non-formal education. These
scholars have taken CIE in the United States and internationally to new heights and, with few
exceptions, have ever historically participated in WCCES business, meetings and World
Congresses, as well as providing a host of Presidents to CIES.

The contributions of CIE have gone through other institutional and national locations,
especially in the societies associated with the Council demonstrating that the parts may be
much more important than the whole. In addition to scholarly and professional societies
comparative education developed in universities with courses, doctoral theses, and scientific
research, with contributions from private foundations such as the Ford Foundation or Spencer
Foundation, or/and bilateral agencies and multilaterals institutions of the world-system as the
World Bank, OECD, Canadian and Scandinavian institutions promoting international aid to
education, and the contribution of the United States via USAID.

WCCES has so far a very limited scientific contribution to research and scientific
publications, limited impact in the life of the universities and, perhaps, in the life of the
societies that are components of the Council. This represents a practically null impact in the
constructions of global public policies in education, as well as limited exposure, if any,
presence in the UN institutions, particularly UNESCO despite being an UNESCO Associated
NGO.

6. New Actors, New Concepts, New Challenges: Quo Vadis?

Let me conclude with some proposals of where to go from here.
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WCCES should endorse and adopt the positions advanced in the World Education Forum that
took place in Incheon, Republic of Korea, 19-22 May 2015. The Forum was entitled
Equitable and inclusive quality education and lifelong learning for all by 2030: Transforming
lives through education. The majority of these positions were adopted by the Assembly of the
UN in September 2015.

We shall assume our commitment remains firm for equity transformational projects aimed at
disrupting inequalities (e.g., promoting analyses following Amartya Sen’s capability
approach or the many recommendations emanating from Thomas Piketty in Capital in the
Twenty First Century).

Please pay special attention to the proposal of Laudato Si’ (Praise be to you—On Care for our
Common Home) pronounced by Pope Francis in defense of the environment. In this spirit,
WCCES should adopt the paradigm of ecopedagogy related to the work of Critical
Pedagogues, and the concept of educational for sustainable development as a framework for
action in protecting the environment.

Understand the transformations of multi-polarity in the World System in the context of a new
model of globalization where immigration becomes a transformative character of social
realities.

Please also pay due attention to the new narratives that are emerging in the context of the
global system to challenge hegemonic narratives, especially the powers of the idea of global
citizenship education.

In the context of the current crisis of humanity, it is imperative that the WCCES fosters a
comprehensive conversation about education for peace at WCCES. Let me go back to the
Manifest for Peace that I wrote after the events in January of 2015 in France and is the
foundational document of the WCCES Peace Education Task Force under the Chairships of
Professors Lynette Schultz and Kanishka Bedi.

The UN Assembly in 2015 formulated a consensus built by all nations of the globe. As a
UNESCO associated NGO, we need to relate more closely our work to UN models of peace
education, education for sustainable development and global citizenship education,
recognizing the importance of the 2030 Sustainable Development Agenda with 17 goals and
169 targets and implementing its symbolic five dimensions including people, planet,
prosperity, peace and partnership. Therefore, I propose to the WCCES to begin the great
conversation about education for peace in the context of the 2030 Sustainable Development
Agenda. To carry out this conversation I hope we may reach out to our societies and our
modest international structure as well as our Standing Committees bringing our work more
closely aligned to the politics of U.N. and UNESCO. What follows are some key principles
for discussion.

1. We must not resort to repeating failures of the past. We must use this opportunity for
a better world with alternative approaches to conflict resolution and peace. Though
war might sometimes be inevitable (it is after all one of the responsibilities of the
Nation-States as defined by Western political philosophy), we must organize against
and stop the perpetual visions of foreign policy and economies that thrive on war. We
must pressure governments to seek political and diplomatic solutions to global
problems. But if ideologies like Nazism and Fascism cannot be persuaded to give up
their global ambitions, the world democracies should organize a reasonable response
avoiding as much as possible civilian casualties.

2. We must support and guide the building of global solidarity movements that are
founded on premises that counter racism, Islamophobia and extremist ideologies.
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Groups need to be established to educate communities about mutual respect, empathy,
various privileges, histories of marginalized groups, and community and socially
responsible entrepreneurship.

3. We should host a World Social Forum conference in North Africa and Southwest
Asia that brings together various religious scholars, civil society organizations, youth
leaders and activists, and other people to address and organically and inclusively
create new peaceful ideologies and social policies that resonate with indigenous
structures and beliefs that challenge violence.

4. Pressure all governments and the U.N. to prosecute war crimes for those responsible
for atrocities on all sides of the political spectrum.

5. Support and build spaces for disenfranchised and marginalized youth throughout the
world to listen to their grievances, empower them to participate in society, provide
tools for conflict resolution, and have them contributing to addressing social issues.
Make sure that we use the power of reason and education to prevent further
radicalization of youth following extremist religious and nationalistic perspectives
giving meaning to lives that find no meaning otherwise. But most important, intense
conversations about violent interpretations of Islam should take place throughout the
world, conducted by Islamic scholars who should answer these radical interpretations
responsible as well for the internecine wars between Islamic faith groups.

6. Counter governments’ adoption of neoliberal based policies to seek out economic
alternatives that are more inclusive and less socially and environmentally destructive.

7. Convey to UNESCO that they need to double its efforts to bring dialogue about
conflict and peace in the world system inside our governments, community
organizations, social movements, political parties, and world citizens. WCCES needs
to feature in our mass media more dialogue about peace, global citizenship, and
education for sustainable development. We should offer our services to promote peace
at any cost. Only this way we may be able to promote life, liberty and the pursuit of
happiness. Peace is a treasure of humanity and we should preserve it at any cost.

8. Seek these goals, we should immediately begin an institutional conversation among
ourselves of how we can help in the promotion of world peace.

9. As members of the WCCES community, it is our duty to help educators complicate
their understanding of diversity, and subsequently create a more inclusive learning
environment for all students. Helping educators to expand student perspectives toward
a more global and interconnected framework, which is essential in deconstructing the
marginalizing discourses that often permeate our educational institutions.

There are two sources of legitimacy of WCCES and they may be their most fundamental
contributions to the multiple specialties of the field of CIE: (1) the organization, every three
years, of a World Congress of Comparative Education and (2) our association as NGO to
UNESCO. To strengthen our legitimacy and become better related to the developments in
CIE, WCCES should be linked more intimately to the transformations of educational policies
in the international system, particularly playing a major and serious role in the Sustainable
Development Goals (SDGs) which are a UN Initiative. A more active and vital association
with UNESCO will certainly facilitate the actions of WCCES in this domain.

Let me repeat that the most important contribution of the Council to comparative and
international education is the organization, every three years, of a World Congress of
Comparative Education.
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After the XVI World Congress of Comparative Education in Beijing, and in the new World
Congress that will take place in Cancun, Mexico, we hope the changes that were promoted
under my administration seeking institutionalization, professionalization, transparence and
democratic deliberation and evaluations will continue and strengthen. Of particular
importance is the role of the Bureau that was authorized by the Executive Committee to be
reactivated after been inoperable for 15 years, will help in answering the questions that marks
this keynote:

e What are the contributions of the WCCES to an interdisciplinary field such as
comparative and international education?;

e How the WCCES could contribute to CIES in a more effective, transformative, as
well as more intellectually ethical and professional form?; and

e What should be the role of WCCES in addressing multifaceted global problems that
the world is currently facing?
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FroNJm i A Ko i U

AT 21 B+ FRONEREE SHA BB ETESKES

TR BT R AT FE T 7
IR JE TR A8 A2 WL 0 AL

PR WA, INRIAEJE WK IEAS LI
Translated by: Jia Jiang (UCLA)

_.\)$

PLE WA T 19 R, 78 20 a8 KA —T 128 SRAMAEEEA 20 g, B
T IA % BRI AR G 2e R . PREECE W] $ 455 A DA ane] 5 38 M 1 4 BR 1k
LA, BCZAEE I — N8 & R T A .

AN 2L A U (0 AT RE Dk S L T e (B At F IR ARG H 2 B0, B
BEEWRFENHENS Zoull. AT, WEHE ARk ? ytt, &
R R LB E I ZAR UL L R A B A2 = (WCCES) Hynlagf i

—. NERUBLBRET

b5 5 LA 2 — AN AW AR 5 1 4k o 4 BRI — 433k S H  J@ 7 In) A 36 B oy L
P, WA EARPEAMSRE . H—MEAEA v\ B ek

1. (globalization from above), ‘EHFEHT H H I3 LERIESRIFM . TR IEI

Z XTI 615 & 5T 5 &Rl &) R E R UGB G E X EH RS 1 23 . 05,
BB HE AR T — PSR HAL, BB R T SR IO, IR [ ARl
BEEHHEHRENHEBOL. 7 — MR iR e 3 i L rgaek

1t (globalization from bottom)Bl /& BRI X —FKIRH WTME. VWA &I1E38)
2, AT SRR SR AR B SO Aol A BR AL o X T IR EEAMARIEAR T &, A AR R
XAERE . AHEE TRV Bk Ak, B8 = MR U A Bk 3T 9 oy AR], B AR 4
BRAG . S DM BRI N BT, RSP RE AL b SO ANAL, B ] o s 2k 4 1) 4= BK
o BBRMIE AR 2RI H IR S5 U 2k S 2BREHE; e —

“RIR I - BRAAES « FEFE W (Carlos Alberto Torres), 36 E MM KU K2 E A
H#3% (Distinguished Professor of Education) LK “ ¥k ) FIAEBRAREE” WHK
WA B ARSI R S AL YL U 4% (UNESCO-UCLA Chair in Global
Learning and Global Citizenship Education). fEIH/Eif Dr. Greg Misiaszek, Dr. Jason Dorio
#1 Dr. Robert Arnove % AP 17 JEH E 52 1= ..

WEAE, SEEDINN RIS AL R i N, BFFETT [ kR 5 HURR
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21 R HE

T BRAL I 5 AR A 2 R R 28 4 25 A 5K

PITATIX e A BRALIRIR T WA LU - [ P 5 BB IR 22 056 Sy feblL. BT 0 [
brE R E ? B URHEE B SN LR B, — a0 5 LA A 2l
MSE T SR AL —FE? TREGR — AN SRUE Al 4 A B E R SR BET CR I

BT SRERISUR? b RETHE LU LR 2 REF RS 80

IXEHRE LA 7 AR ] R [ 5 R AR AT ) BE [R5 1 I 1 1 [

tEHE CAEhG D O e, JF IS 1 [ BRIE IRt R, 2245 508 AR AL L K&
NG SRTIERIEZ SN, B3 SEH UK AR PRI D0 3K — sk S H Sk o i 2R DA, 3 S
MAKE, HBHE UM IR 2 8 R 1 % U A B i i BB 2T

WA EAIRZHIR SRS, (B DA E 5% EREit . XRIIZIU T
LRI PR E, T 77 0 B T7 LB 77 =X, X £ 77 20T
NHEPRS LR E AR,

EERIFFABEATRATIRMEE R ki, ©RE TR G rmigr = IERR. SR
BT RIARZ L 2T S URBE AT BEPENAE R E A2 mEE L,
LW EAMINA? A2 AH G EEE, BirSHERATEA— I FEREH 5
AR S H 2V E Z M ? 2R FA S R — NN R S, A AT R
KR BWMEZ, WRERMEMNEERTE AL L, BABSFEREZ R Ak,
KB BN ST H B A W HUE 2 (diasporic process), 1X— i HUL FEICIEYL 2 5 ol
BN — P& A IHT B B3 SCETE LA, JCH S B 3 AR R S i X —
ot AR M AE LA 177 kAt 5 4ok 2 8 N HER

H B AR A ARSI T BN G528 S TR B AR SCRA LR i [ by
ML (K578 RBOR L 5 o FUBRHOR B ME A 0 3 B XA — T IE I SR 42 il ? e
LA AR B AT A Y — 8 2 3 L SETE AR BB O Foall . SR i BEVE A T
HAERW, FENBOER RIS A IR A E) 7 £ (HE . BUTLL
ANSEY 30, BRI WRBATRBE A, BRI AL, Al
EATHIA N SR LB A Oy — Bk AR, =2 0AE ), 0 R E R
BMA, WEHE KRS T 20 e 50 FARM 60 FAHIZ T ER U LKIE T
A A S KA B R e FIEE AR AL o IX LD R AR A AN W AR M, S s
ARABRE. BHALTEHAETFENFSES AL, EENZ AT KRB
0l PRI T B3 R 5 58 MORAS 2 V8 O o JRATT 7 X X 5 14 77 52 3 S DR F5 BBURR EE A 5K
TR .

HEH GBI AR L R TR R A KT His S L e/ 2T
RE. ARSI ML e A BGR I EE— D 7M. WERBATRZ ARSI R ASOR
Py NIE TEEAR AL R RS, IX SPGB SO BATHAE 507 E R K —
[F IRt 7 N BFRAT B 22 R s 2

S ERAAL AT E R I & R O [ F i 5 BB A o 1 — SRVE ) P
THBHAE VIS SEEE R RMIXHERER A R EREE . il LB E ik
M5, WA T BRI R IR S S o rasem, IF H= 2 7 K&
T AT S S RIS Tk = BRI £ 50 Bt 7 LK 1 B EEERE 7 o X0 T
ORI Z AT L2 AR E, &S NEH.
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B HT-FI/RB45 - FEE BT

I, FRATEEN T — A EPERS . Bt 5L AR Z, (515 LEHCE M LRy it
FAFRN G R AEFRH ZARGUR . R UIR B E BRI IE LS A Figs), B
I SE R R R T B B SCA N BRI A R 2 o8 RO, (B A02
AT (¥ X e 3ty A LRI RE A7 5 SRR [ okl axiift, EL A7 S8 X (DL —
BHE ARG RARAE IR,

AR, WA s 4 ERAGIE 3 5 I A BRI B A B2 A A R T AT T T Hr R FE S HEZE
BB R ERAIX — ) 8, tH 54847 (World Bank) BRE &5 515 KB4 (OECD)
H%E K5 E P RIS 3 i 2T R AR )2 AR S R AL A AT AR

BEAt, JE BRI SOXER MR AR A 12 KA, LB RME R . AR
FANILAAGE A2 @, AR IARE ML @A AL N — M @ — 1L,
S HANEATFE . AT A BATrFHLIAL ZEF 51 (linguistic turn) & X E
FIBCE IR, AL IR LB A W T8 S 2Ol 1 B R R

EERALLE LU A R T B EHL . SR TAT R EER AN S R IE s ) iR th 450X —
SRR TR RINL 2 T AT I O U e BRI B S AT T S U I, JF A BT
R RN 5 kR

TR IX P, FATTE 75 AT LUSE 3 [ 5 3R T2 . BATHI DTttt 4 ? AN AE
o, WA AT LARE — A B R ? XA S T M EEE BRI 22
FR I, BANET EE . B W AEE O IRMASE R, FATIURA
) — S22 B ARIR SCRP AT B SRR R SR, AT AR 25 i AT AR VR R AR A T8 B T Bk
i [ SRS

=. /B~ WCCES EEHHLAF R FK 2 ik

2013 4F 7 A, TEBARIEAR B A A TR WCCES K& b, E¥i =72z — &l
R R EHER N EE . AR WCCES [, IR, EHIEAE S 2R
WCCES VLK EHE FUF LAE 40 FFrE ARG, AU ZREINAME, HAE
R, XA KEFRS B HE L& WCCES IRk,

FEH# WCCES HIEUIRES, BBk T KERVIR, B TIRZ %S LB E F A0
2 I HARRIEERE 2 B R R E. FR5 19 122 2 0] BE LL DA IR AT AT — AT 5 i 3 3
% . SRR AT R4S A AT B3 Bh =3 R YE T I K228 A2 L4048 (UCLAD 1 dE WCCES.

ERRAAEIAN, RILFEVF TSI 17 N5 BT &RSFE, RERIT A 57
FHRZIRAT R, MER—JE AL TR EE 24901.55 JiH, At HW BRI SZBRE KA 27000
g, FRERIFITWEIRAT I T, TR ISR B SZAE 24901.55 TE BLURT 27000 55§
b1

T s SRR T R S AT R RS AL AL A A DL ST WCCES 12§l AL %l
At R R T DI B . PRRAIARRAT T T HECL B S A A, RO TIRZ
BACE RS

AL A AU T HUA R S FRAE 1980 AN LLE S E B #E Pr 4> (CIES),
IR I 3 e — N T AEAR K22 BT 7T s T AE 90 SEAXHH ], FE M IEAR Sk 10 2 22 )5
N T CIES ESF.
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21 R HE

SR AR IF AR IR A 7t R PR T PR 5 EC R s, 3R 0 5 AR B 7 AR A A H At BRI 5
MAWFREE G —#, kT 80 AT I LA E MBUE % RP - I
(Paulo Freire) [HLHIZLE =50 V5= sa AR A IRAL A B AE 20 A vh 1is FH DA K FRAE 2
TEOCAE S AL BT B B FSCH IR R T RN EE T T B AT .
[F, FRHEAHAIR (Distinguished Professor of Education), LA 4=Ek 5] fll Bk
ARZE T H ) UNESCO-UCLA #HE#4% . FARRFBONIMM KRG 8 EEE—A
UNSECO #UE##% . 1325 T IR asi 2, RAEFERM UCLA 31538125000 37T
RATERZ . X BB B B B AP 3R 55 T WCCES LA AE UCLA JF JEH A AT 7t o
[FI, IXZB4 2 T % B3 B 3 /% B Dr. Jason Dorio, fEid 2 3 il TIRZBER
TAE,

TEFRFTEE AR, E—DEr=fER . JUHAE AT M, IR 25D A%
iR (Robert Arnove) —jEHifR (LWREEH Y : 2GR TAKAHERR). HATR
1EY Steven Franz S AE R E IS VIR, XAF ORI PENTEIEA1E . ®E 415 H X
AR HARTE T o XA FEEE K VR ZE RS EBAEE, 2 IR E ST 2%
Bz—.

TEVEZ AR IR HOAEE HARD - B E SRR T, FACN S BS54
B A L H1R 4 F o WCCES #ER TN EER —EiE#E, BIEN— AR, B
IR e gl ST AR A R A B E R R NE TR A S HEE .

PRSI 5, BATAREIC TR S RVE R 7 BTk IR, iz gt 2Rt 5T
ANBE I LKA Z T A AL S8, — 10 2 S OB BOR L AT ST AT
Mo TR, ARAHZEMATTRESS ERK . B N kG EH.

X HEAIEIR SN 5, BT ELiR A B SE AR i s 2 BATTI 05 3, Tk B 1 R AT
WA W FEIF HASEATEOR S R A, OSSR T ZE QG — AN S A A 5, kA
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Discours d'ouverture du XVI° Congrés mondial de 1'éducation comparée,
Beijing, aolit 2016

L'état de I'art dans 1'éducation comparée et le WCCES a un carrefour du
XXIe siécle

Carlos Alberto Torres'
Université de Californie a Los Angeles (UCLA)

Traduit par: Mahsa Bakhshaei, McGill University & UCLA

1. Liminaire

L'éducation comparée est née au crépuscule du 19° siécle et s'est consolidée comme discipline
académique au XX° siécle. Pourtant, tout au long du 20° siécle, c'était une discipline
relativement marginale, obscure et non conventionnelle qui a acquis un nouveau lustre et
pertinence avec le début de la mondialisation.

Cette allocution offrira une analyse de quelles sont les contributions potentielles et les défis
émergents de 1'éducation comparée. Cet état de l'art de la discipline fera face aux roles
potentiels de la WCCES pour relever ces défis dans un monde de plus en plus interdépendant
et dans le contexte d'un cadre professionnel institutionnel et diversifié plus complexe.

2. De la mondialisation a 1'éducation comparée

L'éducation comparée et internationale est un domaine en perpétuelle transformation. Les
multiples mondialisations ont eu un impact important sur le terrain et son orientation. J'ai écrit
sur les différents visages de la mondialisation. La mondialisation prend des formes différentes
et nous devrions vraiment parler des processus de mondialisation au pluriel - Il n'y a pas
seulement une mondialisation globale, mais des mondialisations multiples avec de multiples
visages.

Ici, nous voudrions attirer I'attention sur les formes prédominantes de la mondialisation. Une
forme, souvent considérée comme la « mondialisation d'en haut», est encadrée par une
idéologie du néolibéralisme et appelle a I'ouverture des frontieres, a la création de multiples
marchés régionaux, a la prolifération des échanges économiques et financiers a un rythme
rapide et a la présence d’autres systémes gouvernementaux que les états-nations. Sans aucun
doute, la forme dominante de la mondialisation néolibérale a affecté les « réformes fondées sur
la concurrence » transformant la politique éducative aux écoles ainsi qu’en enseignement
supérieur.

Je remercie Dr. Greg William Misiaszek, Dr. Jason Dorio, Jiang Jia, and Dr. Robert
Arnovepour leurs précieux commentaires sur la précedente version.
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l'éducation comparée a XXle siécle

Une autre forme représente l'antithése de la premiere. Cette forme de mondialisation est
souvent qualifiée de « mondialisation d'en bas» ou d'anti-mondialisation. Cette forme de
mondialisation se manifeste surtout dans les individus, les institutions et les mouvements
sociaux qui s'opposent activement a ce qui est percu comme la mondialisation des entreprises.
Pour ces individus et ces groupes, « aucune mondialisation sans représentation » est la devise.
La troisieme forme de mondialisation concerne davantage les droits que les marchés - la
mondialisation des droits de l'homme. Il y a aussi une quatriéme manifestation de
mondialisation. Cette forme s'étend au-dela des marchés et, dans une certaine mesure, contre
les droits de 'hnomme. C'est la mondialisation de la guerre internationale contre le terrorisme.

La cinquiéme forme de mondialisation est I'hybridité croissante qui entrecroise le monde. La
sixieme forme de mondialisation concerne les médias mondiaux; et finalement il existe une
autre forme de mondialisation qui est liée aux principes de la société de la connaissance et de
la société en réseau.

Toutes ces formes de mondialisation affectent profondément notre discipline. Il n'est pas
surprenant que l'éducation comparée et internationale connaisse ce qui pourrait étre pergu
comme une crise d'identité. Qu'est-ce que 1'éducation comparée et internationale réellement?
Un champ d'expertise avec une méthode scientifique comparée comme celle que certains de
nos prédécesseurs des premicres décennies ont essayé d'établir & partir d'une orientation
positiviste? Un domaine qui s'intéresse aux implications pratiques du prét et de I'emprunt
d'innovations dans les systémes éducatifs? Un domaine qui s'intéresse a l'internationalisation
de I'éducation et aux implications de 1'éducation mondiale pour les citoyens du monde? Est-ce
« tout ce qui précede » une réponse facile qui, en réalité, contribue a éviter les vraies questions?
Je vais aborder certaines de ces questions ci-dessous.

Le champ a évolué a partir de ses débuts précaires et par la plupart des normes a progressé a
'échelle internationale avec un degré raisonnable d'institutionnalisation académique et
respectabilité. En dépit des progres, des questions perpétuelles sur l'identité continuent
d'assiéger le terrain et beaucoup de ses praticiens. Si je peux lire ces situations a travers les
lentilles de Marx, de nombreuses discussions dans 1'éducation comparée montrent « la pauvreté
de la théorie » sur le terrain.

Les débats sur la théorie et la méthode dans 1'éducation comparée, au lieu de montrer les
nouveaux progrés de la théorie et des méthodes, soulignent finalement la nécessit¢ dune
meilleure définition intellectuelle du domaine et, en particulier, ce que 'on pourrait qualifier
de meilleures méthodes d'enseignement, dans le commerce, mais aussi comme l'art de
I'éducation comparée et internationale.

Les mondialisations ne nous donneront pas de réponses a ces questions. Plutdt, la
mondialisation souligne la question de quel est 'avantage relatif de I'éducation comparée pour
comprendre le contexte social changeant de 1'éducation et certains des dilemmes séculaires de
1'équité, de I'égalité et de la qualité de 1'éducation dans le monde entier? Y a t-il une importance
renouvelée de I'éducation comparée et internationale en tant que domaine de la recherche et de
I'érudition avec l'interconnectivité croissante de toutes les sociétés? Cela ne signifie en aucun
cas que la mondialisation nous a apporté un monde plus homogene; Le contraire pourrait
¢galement étre vrai dans plusieurs domaines. En bref, si la mondialisation est avant tout une
expression du capitalisme mondial régnant sur le monde, il y a assez de place pour la
dissidence. De plus, il y a un processus diasporique de mouvements populaires et de renouveau
culturel qui ne peut étre facilement contraint a un mode de vie néolibéral unique, surtout quand
la mondialisation néolibérale, plutot que d'intégrer la majorité de la population du monde sur
un pied d'égalité, la marginalise et I'appauvrit.

55



Torres, C.A.

Si 'on était un provocateur, on pouvait se demander, est-ce que 1'éducation comparée est un
champ prét a quitter ce créneau inconscient et confortable d'étre une catégorie résiduelle de
bourses qui integre des savants et des technocrates de plusieurs disciplines avec une orientation
internationale et comparative? L'éducation comparée n'est-elle plus simplement le reflet de
personnes qui n'auraient peut-&tre pas trouvé un meilleur créneau professionnel, universitaire
ou institutionnel ailleurs? Pourtant, comme je 1'ai dit dans mon livre intitulé Education, Power
and Personal Biographies que si nous rayons une théorie, nous trouvons une biographie, les
biographies de nos prédécesseurs faisaient de I'éducation comparée une profession, une
discipline et un champ établis. Il ne fait aucun doute que les éducateurs comparatifs ainsi que
les perspectives d'éducation les plus critiques ont été aidés par le boom économique des années
50 et 60, la stabilité économique et l'institutionnalisation académique des sociétés capitalistes
avancées. Ces considérations, conjuguées avec la poursuite de la construction des
connaissances, plutot qu'avec l'excellence, ont contribué a faire évoluer le terrain vers ce qu'il
est maintenant.

Peu importe leur inconfort, les questions d'égalité, d'équité et de qualité de I'éducation sont des
défis permanents pour 1'éducation comparée parce que les questions d'identité ne disparaitront
jamais. Nous devrions rester orientés et sensibles aux nouvelles réalités historiques de son
temps.

L'interdisciplinarité dans 1'éducation et les sciences sociales a atteint un niveau jamais vu
auparavant. Les contributions de I'éducation comparée et internationale apparaissent comme
une condition préalable a toute analyse rigoureuse de la démocratie, de la citoyenneté et du
multiculturalisme, pour ne citer que trois thémes classiques qui devraient faire partie non
seulement de notre boite a outils théorique et méthodologique mais aussi de nos propres
passions si nous voulons un meilleur monde, plus attentionné, plus juste et éthique et un
développement durable.

Ce qui semble nouveau aujourd'hui, c'est que la mondialisation a catapulté¢ le souci des
dimensions internationales et comparatives dans 1'éducation, dans la plupart des domaines
d'expertise, bien au-dela de 1'imagination des chercheurs, des défenseurs et des praticiens de
1'éducation comparée. Pourtant, cette prise de conscience a un prix. L'effort pour savoir ce que
sont les multiples mondialisations, quelles sont ses origines et ses implications pour 1'éducation,
juste pour parler de notre domaine, révele une multitude de réponses, d'approches et d'analyses.
Cependant, cet effort de compréhension jusqu'a présent manque de produits de recherche
internationaux empiriques et comparatifs concrets. Dans un monde universitaire ou il y a de
moins en moins d'argent pour la recherche, c'est inquiétant.

Nous sommes donc arrivés a un cercle complet. La théorie limitée et la recherche empirique
limitée viennent a bout du but de 1'éducation comparée en tant que champ intellectuel pour
l'analyse de la mondialisation et des mouvements anti-mondialisation. Alors que la
mondialisation est annoncée par le néolibéralisme comme un nouveau modele de relations
sociales dans le monde entier, toutes les régions du monde, ou localités dans tous les pays, ne
sont pas mondialisées de la méme maniére, de la méme intensité et de la méme direction. En
outre, certaines régions (et certains systémes €ducatifs) ne sont pas globalisées.

Mais, bien sir, la réponse aux implications de la mondialisation et des mouvements anti-
mondialisation dépend toujours du cadre que nous utilisons pour les analyser. J'imagine qu'un
expert de la Banque mondiale ou de I'OCDE et un paysan pauvre mais politis¢ du Movimento
dos Sem Terra au Brésil peuvent envisager des processus de mondialisation avec des objectifs
différents et des attentes radicalement différentes.
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Il est vrai que les macro-récits ont ét¢ endommagés par la tempéte postmoderniste et, selon
certains, sont irréparables. Cependant, accepter que la réalité est tout simplement une
construction sociale, et que toute construction sociale est aussi bonne que la suivante, ou que
tout ce que nous sommes, faisons et luttons pour, sont des récits simplement construits marinés
dans le tour linguistique pourraient étre vu comme si nous les savants de 1'éducation comparée
avons accepté la défaite de la Raison.

Les multiples mondialisations apportent avec leurs bagages non seulement un nouveau défi et
une crise pour I'éducation comparée comme un domaine. Le débat sur la mondialisation et la
présence de mouvements anti-mondialisation nous offre également de nouvelles opportunités
pour mener de sérieuses enquétes interculturelles et comparatives sur la mondialisation dans
I'éducation et ajusteent nos méthodologies et nos théories.

Pour relever ces défis, serons-nous en mesure de fournir une meilleure réponse a notre question
perpétuelle qui sommes-nous, et quelles peuvent étre nos contributions dans le domaine pour
améliorer le monde? Je crains que ce n'est pas seulement une question d'apprentissage du métier
de la recherche et des compétences d'enseignement. Une réponse cohérente a ces questions
exige avant tout la vision, la sagesse, la générosité et la compassion.

Malheureusement, certains spécialistes de notre domaine, qui soutiennent encore dans leurs
sous-textes, mais curieusement dans nombre de leurs déclarations ouvertes, les traditions
colonialistes et impérialistes, et particuliérement beaucoup de gouvernements et d'institutions
internationales et bilatérales, n'ont tout simplement pas ces ressources et ces valeurs.

3. Le voyage d'un théoricien critique en tant que président du WCCES

Je voudrais vous parler aujourd’hui en tant que président du WCCES ayant été élu
démocratiquement par 2/3 des sociétés d'éducation comparée en juillet 2013 au XVe Congres
mondial des sociétés d'éducation comparée a Buenos Aires, Argentine, ma ville natale. C'est
un grand honneur pour moi d'avoir été président et, dans cette allocution, j'aimerais partager
avec vous quelques-uns de mes apprentissages dans le WCCES ainsi que plus de 40 ans de
travail dans I'éducation a divers titres.

Lors de l'enquéte sur I'é¢tat du WCCES, j'ai beaucoup voyagé, peut-€tre plus que les autres
présidents. J'ai voyagé principalement avec mes propres fonds fournis par ’'UCLA plutot que
d'utiliser les fonds limités du WCCES.

J'ai visité 17 sociétés dans six continents durant mon mandat. Mon voyage en tant que président
et comme érudit est équivalent a de nombreux voyages dans le monde, considérant qu'un
voyage autour de la circonférence de la Terre équivaut a 24901.55 miles ou si I'on compte que
la planéte Terre est un sphéroide oblat, cela signifie que la Terre est Aplatis le long de l'axe de
pole en podle, de sorte qu'il y ait un renflement autour de I'équateur. Ce renflement résulte de la
rotation de la Terre et fait que le diamétre a l'équateur est de 43 kilometres (27 mi) plus grand
que le diameétre de pdle a pdle. Donc, selon l'endroit ou j'ai voyagé, j'aurais parcouru une
quantité différente de miles, c'est-a-dire entre 24901.55 a 27000 miles.

Il y avait une autre source d'apprentissage en travaillant avec le Comité Exécutif et avec le
Bureau. La résolution des conflits ouvre des perspectives incroyables et stimule I'imagination
créatrice.

Je parle aussi d'une vie consacrée a travailler dans 1'éducation comparée, ayant rejoint le CIES
en 1980 comme étudiant diplomé a 1'Université de Stanford, devenir président du CIES au
milieu des années 90, 10 ans aprés ma convocation du doctorat.
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Cependant, je n'ai pas limité mon travail a I'éducation comparée et internationale, mais j'ai
partagé mon travail académique avec d'autres domaines théoriques et empiriques tels que la
sociologie politique de I'éducation que j'ai contribué a formuler dans les années 1980, les études
sur la pédagogie critique de Paulo Freire, la théorie critique de Francfort en éducation et mon
travail sur le multiculturalisme, la mondialisation, le nouveau sens commun et la formation du
néolibéralisme en Amérique latine.

Je parle aussi comme professeur distingué¢ d'éducation et président de 'UCLA-UNESCO dans
l'apprentissage global et 1'éducation a la citoyenneté mondiale. C'est un grand honneur d'étre le
titulaire de la premicre chaire UNESCO jamais acceptée par le systéme de 1'Université de
Californie. C'est grace a la générosité des contribuables de la Californie que j'avais accés a
chaque année de mon administration a la fermeture de 125,000 dollars de contributions
institutionnelles de 'UCLA, ce qui m'a facilit¢ mon dévouement au poste de président tout en
enseignant et mener des recherches a I’'UCLA. Ce financement a contribué au salaire de mon
Adjoint, maintenant le Dr. Jason Dorio, que vous devez rencontrer pour les nombreux messages
qu'il a distribués au cours des trois derniéres années en mon nom.

Je parle comme un auteur prolifique dans mes domaines d'expertise. En particulier dans notre
domaine, j'ai I'honneur de publier avec Robert Arnove en tant que rédacteurs de Comparative
Education: The Dialectic of the Global and the Local, maintenant avec Steven Franz dans sa
quatriéme édition avec des traductions en espagnol, portugais, chinois et autres langues. Ce
livre, tel qu'indiqué par le théme de ce congrés mondial, est une référence dans la discipline.

Je parle aussi comme un intellectuel public intimement li¢ a la Théorie Critique de la Société,
dans I'esprit de 1'Ecole de Francfort et de la Pédagogie Critique, dans l'esprit de Paulo Freire.
J'imagine que les sociétés qui m'ont choisi pour présider le WCCES savaient que dans
I'administration de ce conseil, en tant que théoricien critique, j'appliquerai les principes des
théories construites dans les luttes pour la libération.

Peut-étre que ceux qui ont lu mon travail comprennent que comme théoricien critique, nous ne
pouvons pas séparer l'analytique de la normative. Par conséquent, les universitaires de ces
traditions ne peuvent pas étre des voyeurs observant la réalité avec sarcasme et ironie tout en
jouissant de leurs propres priviléges, ou technocrates qui implacablement mettent en ceuvre
leurs modeles d'ingénierie sociale sans considérer les dommages qu'ils peuvent faire aux pays,
les communautés et les individus.

Permettez-moi de dire que pour les théoriciens critiques de la société, la contradiction de la
réalité nous fait mal, et c'est la raison pour laquelle nous enseignons, faisons des recherches et
acceptons des responsabilités dans 'administration pour changer le monde pour le mieux et
non pour le reproduire. De cette plate-forme institutionnelle et de ma propre voix, je veux offrir
une courte perspective historique de 1'éducation comparée et internationale et ensuite discuter
du role et des responsabilités du Conseil des Sociétés d'Education Comparée pour I'avenir.

4. L'éducation comparée et internationale: un perspective historique bref

Nos prédécesseurs positivistes étaient obsédés par 1'objectif de développer la méthode
comparative et I'application de lois et de généralisations pour comprendre I'éducation. Bien que
cette obsession ait été utile pour établir la discipline et institutionnaliser les cours dans les
universités, la plupart d'entre eux n'ont pas réussi a lier ce champ émergent avec les discussions
sur les fondements sociaux de l'éducation, particuliérement au premier quart du sieécle dernier
ou John Dewey a vécu.
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Dewey a passé un certain nombre d'années a étudier et a participer a des transformations
¢ducatives d'ampleur. Dans sa longue et productive carriére universitaire, il a étudié et/ou visité
des transformations éducatives dans le Mexique révolutionnaire, la premicre révolution sociale
du XXe siecle, et les révolutions en Union Soviétique et en Chine, entre d’autres processus de
transformation sociale.

Dans ma bien-aimée Amérique latine, je remarquerai qu'il n'y a pas encore eu une étude
systématique des contributions de Domingo Faustino Sarmiento qui, déja dans la premicre
moiti¢ du XIXe siecle, avait développé des contributions qui pourraient bien le qualifier de I'un
des précurseurs de 1'éducation comparée et internationale dans le monde entier.

Sarmiento était un homme aussi génial que controversé. Avec la publication de Facundo en
1845, Sarmiento a inauguré une tradition littéraire controversée mais importante qui, je le crois,
est fondamentale non seulement de la littérature gauchesque (reflétant la mentalité du gaucho,
un équivalent du cowboy américain) qui vient en partie de son argumentation sur les tensions
entre civilisation ou barbarie mais de la littérature argentine en tant que telle.

Sarmiento était un voyageur exilé et invétéré qui a voyagé et a appris des autres, des activités
que les Grecs ont définies comme le rdle du philosophe. Celui qui voyage et apprend,
représente I'essence de la philosophie.

Entre 1845 et 1848, Sarmiento a visité I'Europe - au milieu des révolutions sociales que Marx
¢tudia dans le Brumaire de Napoléon Bonaparte, et visita les Etats-Unis, ou il se rendit dans 21
états et découvrit 2 Boston Horace Mann, alors surintendant de I'instruction publique de 1'Etat
du Massachusetts. C'est Horace Mann qui a offert a Sarmiento les principes du modele
d'éducation publique qu'il recherchait. Sarmiento, qui finit par devenir le 7éme président de
I'Argentine, était un autodidacte qui cherchait le modele approprié d'é€ducation pour le nouvel
état-nation émergeant de I'Argentine postcoloniale.

Sarmiento a visité les Etats-Unis encore en 1865 en tant que ministre plénipotentiaire et
ambassadeur extraordinaire aux Etats-Unis coincidant avec la fin de la guerre civile et
l'assassinat de Lincoln. I a appris aux Etats-Unis que l'esclavage était une atrocité qu'il fallait
¢liminer et que 1'égalité entre les sexes était indispensable a I'éducation pour la construction de
la citoyenneté. Il a invité un grand nombre de femmes enseignantes a venir en Argentine pour
enseigner, malgré le fait qu'elles étaient toutes protestantes et trés probablement ne seraient pas
bien regues dans le pays catholique naissant.

Lorsque Sarmiento publia les fruits de ses voyages dans un livre intitulé Popular Education en
1849 et inventa 1'éducation publique en Amérique latine, il devint a contrecceur un pratiquant
d'une discipline inexistante: 'éducation comparée internationale.

Pour Sarmiento, l'éducation publique est la voie idéale pour éduquer les citoyens qui
construiront 1'Etat-nation. Dans Popular Education (1849), Sarmiento écrit que l'adoption
d'une politique d'égalité est « la base de I'organisation sociale ». De plus, comme I'ont remarqué
plusieurs commentateurs, Sarmiento, a 'instar des révolutions démocratiques du XIXe siecle,
déclare qu'il est « 11 faut que tout gouvernement fournisse une éducation aux futures générations
parce que nous ne pouvons obliger tous les individus de la génération actuelle a recevoir
préparation intellectuelle qui implique l'exercice des droits qui sont attribués a la citoyenneté. »

Ricardo Piglia, dans un beau texte intitulé Notes on Facundo, a canonisé Sarmiento comme
I'un des premiers intellectuels dans 1'éducation comparée. Pour Sarmiento, « savoir, c'est
comparer, tout est logique s'il est possible de reconstituer les analogies entre ce que vous voulez
expliquer et quelque chose déja jugé et écrit » (p.17).
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Pardonnez-moi pour cette apparente digression analytique, mais elle a semblé pertinente lors
d'une réunion de spécialistes de 1'éducation comparée et internationale plus encore quand une
grande partie de l'histoire de 1'éducation comparée a été racontée du point de vue du Nord
global et non du Sud global.

A la deuxieme étape, disons environ il y a cinquante a soixante-cinq ans, I'éducation comparée
développe accompagnant la nouvelle vision qui propose une discipline relativement nouvelle
de 1'économie de 1'éducation. C'est 1'économie de l'éducation qui voit I'éducation non pas
comme une dépense, mais comme un investissement qui paie largement dans la formation du
capital humain.

Ce point de vue coincide avec l'optimisme d'avoir vaincu le nazisme et les nouvelles
perspectives démocratiques qui régneront dans les démocraties avancées du systéme mondial,
en ¢largissant radicalement les possibilités d'éducation, l'acces et le financement qui ont un
impact massif sur une grande partie du systeme mondial. L'UNESCO émerge comme une
institution pour galvaniser la démocratie et les droits de I'homme et pour promouvoir les
¢léments clés de I'éducation et de la culture. Sans surprise, de nombreux étudiants en éducation
comparée ont trouvé un emploi a 'UNESCO.

Cette génération de comparatistes s'est développée dans le contexte des premiers stades de la
guerre froide a la fin de la Seconde Guerre Mondiale. Tant de ces contributions sont marquées
par la lutte entre le monde capitaliste occidental dirigé par les Etats-Unis et les pays du bloc
soviétique avec leur allégeance a un projet communiste. Il y a eu une tentative de confronter le
communisme dans le Tiers-Monde, surtout si 1'on considéere le processus de décolonisation de
1'Asie, de I'Afrique et de 1'Océanie.

Comme la connaissance n'est pas unidirectionnelle, il y a eu cependant des influences
importantes du Tiers Monde dans ces discussions, en particulier ce que 1'on appelle plus tard
1'épistémologie du Sud global. Par exemple, le travail politique et pédagogique de Ho Chi Minh
: « Rappelez-vous, la tempéte est une bonne opportunité pour le pin et le cyprés de montrer
leur force et leur stabilité. » Confrontant le Pedagogy of the Oppressed, les contributions de
Paulo Freire sont devenues universelles. L'ceuvre de Julious Nyerere de la Tanzanie, 1'une des
figures les plus célebres d'Afrique, la politicienne d'une grande intelligence et de principes
encore plus solides, a inspiré des générations d'érudits dont nous, en Argentine, trés attentifs
au processus postcolonial en Afrique. Il était connu comme Mwalimu ou I’enseignant qui a une
vision de I'éducation comme la logique de la possibilité.

L'Afrique nous a donné des figures emblématiques d'éducation et de libération sociale comme
Nelson Mandela et Amilcar Cabral. Mandela qui a passé plus de deux décennies emprisonné
comme un « terroriste » lors de sa libération a été l'architecte de la réconciliation en Afrique
du Sud, ou Amilcar Cabral dont le livre du Weapon of Theory a influencé toute ma génération
de militants et d'éducateurs en Argentine.

Les noms d'Evita, I'un des combattants les plus remarquables pour 1'égalité des femmes en
Amérique latine, ou Rosita Weinschebaum Ziperovich viennent a 1'esprit. Rosita Ziperovich a
travaillé comme enseignante militante syndicale pour plus de 70 ans. Elle a été renvoyée a
plusieurs reprises de son travail d'enseignante et d'administratrice; Soit parce qu'elle était
socialiste, soit qu'elle n'était pas d'accord avec le gouvernement péroniste ou simplement parce
qu'elle était juive. A I'dge de 81 ans, en 1994, en dépit de sa santé défaillante, elle a travaillé
comme représentante fédérale dans la réforme de la Constitution argentine avec un intérét
particulier dans les changements dans le droit de 1'éducation.

La liste des personnes qui ont contribu¢ a l'aventure éducative est trés longue. Particuliérement
des personnes qui ont combattu pour la transformation sociale et ont été assassinées par les
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vraies forces de la terreur. En tant qu'un Argentin exilé de l'une des dictatures les plus
meurtriéres de la région, je veux honorer les noms des éducateurs invisibles assassinés pour
leurs convictions ou leur pratique pédagogique. L'enseignant invisible qui travaille dans les
endroits les plus reculés et les plus dangereux de la Terre et qui ne pouvait méme pas réver de
venir & un congres comme celui-ci pour s'engager dans des discussions critiques sur 1'éducation.
Ils font de ce monde un meilleur endroit et de leurs étudiants de meilleurs citoyens.

En plus des dirigeants extraordinaires, le Tiers Monde offrait des systemes éducatifs qui
commengaient a montrer des signes d'autonomie, constituant des systémes nationaux
d'éducation de masse a des niveaux sans précédent. La convergence ou 1’isomorphisme
institutionnel en termes organisationnels a conduit plusieurs analystes, en particulier ceux liés
au néo-institutionnalisme a parler d’une culture globale.

Dans l'esprit utopique des années soixante, une autre génération de comparatistes a émergé
cherchant a créer une vision alternative de 1'éducation. Cela impliquait une critique de la
tradition positiviste de la discipline. Il s'agissait aussi de repenser les dimensions de cette
discipline englobant les sciences humaines, les sciences sociales, les études de régions, de
multiples méthodologies et le gotit pour I'é¢tude des langues vernaculaires comme sine qua non
pour développer une science globale et comparative ou méme pour mener des recherches
empiriques. Inutile de dire que ces comparatistes socio-démocrates ont critiqué le capitalisme
sans entraves.

Personnellement, je n'ai jamais considéré 1'éducation internationale et comparée comme une
discipline. Je la définis comme un champ interdisciplinaire.

Dans les années soixante et soixante-dix, beaucoup de développements théoriques et
méthodologiques dominants de la génération précédente ont été critiqués, y compris un examen
critique des taux de retour a l'éducation (une véritable obsession de la génération des années
70, 80 et 90), de nouvelles options comme I'éducation non formelle et populaire, 1'éducation
révolutionnaire, le multiculturalisme, et dans un mot, une épistémologie de la suspicion, pour
citer Freire et Ricoer.

L'épistémologie de la suspicion, il s’agit de toujours soupgonner que toute relation sociale
implique des instances de domination comme nous 1'a enseigné Freire dans le Pedagogy of the
Oppressed, mais aussi Albert Memmi, Franz Fanon, le Mouvement de Conscience Noire avec
la pensée unique de Steve Biko et bien siir le philosophe francais Paul Ricoer qui a enseigné
pendant de nombreuses années a I'Université de Chicago.

Cette génération de critiques dans 1'éducation comparée n'a jamais été trés nombreuse et vivait
en effet dans une tension croissante avec ses freres et sceurs, une génération technocratique qui
a grandi sous 1'ombre des institutions du systéme mondial comme la Banque mondiale, 'OCDE
et certaines unités spécialisées de Le systéme des Nations Unies. Bien que ces institutions
n'aient certainement pas inventé le néolibéralisme, elles ont contribu¢ a l'abriter comme une
logique hégémonique dans I'économie politique, la politique, la culture et en particulier dans
1'éducation.

Avec la chute du mur de Berlin, la technocratie néolibérale a gagné une place dans les
académies de science et d'éducation, devenant le Modelo para Armar comme le dirait Cortazar.
C'est un modele qui privilégie systématiquement un mouvement de privatisation et de tests
normalisés avec un mouvement corollaire de « responsabilité » et d'évaluation.

Cette génération des années 60 est sur le point d’aller a la retraite ou a déja pris sa retraite au
début du siécle. Leurs carriéres vivaient a cheval sur deux grandes souches. D'une part, ils
croient en une idéologie socio-démocrate basée sur 1'Etat providence. Ainsi, cette génération
est devenue le culturel et éducatif ‘talking grilo’ de Pinocchio dans 1'éducation comparée.
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D'autre part, depuis les années quatre-vingt, ils ont connu une idéologie néolibérale
technocratique croissante qui est devenue hégémonique et qui est encore renforcée par la
mondialisation.

Il s'agissait d'une étrange cohabitation idéologique car, a part les socio-démocrates et les
néolibéraux co-existants, le champ rassemblait une myriade d'autres perspectives, y compris
les socialistes, les marxistes, les libertariens, les pédagogues critiques, les féministes de divers
signes, les intellectuels liés a la théorie critique de la société et les intellectuels d'esprit
d'entreprise.

La premiére décennie et demie du nouveau si¢cle nous offre un tableau trés complexe.
L'éducation comparée et internationale est installée dans les académies, en particulier dans le
monde industriel avancé, mais elle ne se développe pas dans les universités. La croissance de
I'emploi dans ce domaine interdisciplinaire n'est pas dans le milieu universitaire mais dans
d'autres institutions, y compris le systéme institutionnel mondial des institutions bilatérales et
multilatérales, les organismes locaux et régionaux de gestion de I'Etat chargés de la recherche
et de la planification de l'éducation, les mouvements sociaux transnationaux et les ONG
nationales et transnationales.

Ce n'est pas le moment de faire le diagnostic des crises des civilisations qui présentent des
dangereuses traversées déja prévues par Gabriel Garcia Marquez dans son discours
d'acceptation du Prix Nobel en 1982:

“On a day like today, my master William Faulkner said, "I decline to accept the
end of man". I would fall unworthy of standing in this place that was his, if I
were not fully aware that the colossal tragedy he refused to recognize thirty-two
years ago is now, for the first time since the beginning of humanity, nothing
more than a simple scientific possibility. Faced with this awesome reality that
must have seemed a mere utopia through all of human time, we, the inventors of
tales, who will believe anything, feel entitled to believe that it is not yet too late
to engage in the creation of the opposite utopia. A new and sweeping utopia of
life, where no one will be able to decide for others how they die, where love will
prove true and happiness be possible, and where the races condemned to one
hundred years of solitude will have, at last and forever, a second opportunity on
earth.”

J'espere que ’'utopie de Garcia Marquez est un destin clair de 1'utopie de I'éducation comparée.
Mais qu'avons-nous appris au cours de ces 100 ans d'éducation comparée?

Mon collégue et ami, Robert Arnove, I'a bien dit dans l'introduction de notre ouvrage
Comparative Education: The Dialectics of the Global and Local, nous avons appris a travailler
dans trois grandes orientations qui se complétent.

D'abord une orientation scientifique, qui a beaucoup contribué a la construction de théories et
au renforcement des méthodologies épistémologiques et scientifiques dans I'éducation
comparée. Cette approche a inspiré 1'éducation transnationale et une de ses implications les
plus évidentes les études, en créant des bases de données longitudinales qui sont maintenant
appelées, avec la grandiloquence de nos professions - Big Data.

Il y a une deuxi¢éme dimension qu’Arnove a appelé Pragmatique. C'est-a-dire, comment
pouvons-nous découvrir d'autres pratiques qui pourraient s'appliquer dans nos domaines? Ce
que Phillip Altbach a appelé, il y a de nombreuses années, « préter et emprunter »; C'est-a-dire
préter et emprunter des pratiques et des techniques éducatives. Ce concept n'est pas nouveau,
il a des milliers d'années d'existence. Seulement maintenant nous pouvons encapsuler cette idée
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dans une des dimensions de notre mélange interdisciplinaire. A cela s'ajoute 1'idée de « bonnes
pratiques » ou de bonnes pratiques qui, contextualisées de manicre appropriée, peuvent étre
utiles pour améliorer les systémes dans d'autres pays ou régions.

Enfin, il existe une dimension internationale de 1'éducation; Une dimension éminemment
globale. L'internationalisation des pratiques éducatives est devenue la réponse a la
mondialisation et 1'une de ses pratiques institutionnelles les plus évidentes. C'est dans cette
dimension d'internationalisation qu'on peut aspirer a construire une conscience globale de
solidarité et de paix.

Je voudrais croire que cette troisiéme perspective ou orientation, en plus de stimuler la
transnationalisation de 1'éducation, favorise la compréhension mutuelle et une plus grande
intelligibilité entre les sociétés, les cultures et les langues, et peut contribuer a sauvegarder la
paix mondiale, I'éducation pour la durabilité et I'éducation pour citoyenneté mondiale. Cette
troisiéme orientation favorise le développement de la conscience et de la compréhension
mondiales.

Face a ces traditions et apprentissages, quel est le role joué par le Conseil mondial des sociétés
d'éducation comparée (WCCES)?

5. L'éducation comparée et internationale et le role des WCCES

Considérant 1'évolution de 1'éducation comparée et internationale au cours des cinquante
dernieres années, nous invitons a poser la question suivante: quelle partie de ce développement
de 1'éducation comparée et internationale a été liée a I'histoire et au statut actuel du WCCES?

Mon hypothése de travail est qu'il n'y a pratiquement aucune interpénétration entre 1'histoire,
le fonctionnement et le développement du WCCES et les développements qui se produisent
dans 1'éducation comparée et internationale comme une discipline des disciplines. S'il existait
une certaine intersectionnalité telle que suggérée par mon collégue de 'UCLA, Kimberlé¢ W.
Crenshaw, pour comprendre 1'é¢tude des catégories analytiques dans les sciences sociales,
malheureusement, l'intersection entre le Conseil et la discipline dans le passé serait au mieux
marginale ou ténue.

La question fondamentale de cette analyse comparative du développement de 1'éducation
comparée et du développement du Conseil devrait se demander comment on peut expliquer
pourquoi il y a apparemment des développements paralleles plutot que de riches intersections
entre le travail du WCCES et le développement de I'éducation comparée et internationale.

De plus, si l'on peut démontrer que cette hypothése est correcte, notre objectif central avec
notre nouveau leadership devrait étre de savoir comment pouvons-nous travailler vers un
nouvel avenir dans lequel le WCCES apporte une contribution plus marquée, distincte et
originale au développement de la discipline que nous sommes supposés représenter, contribuer
et entretenir.

La nouvelle direction du Dr. N'Dri Assie Lumumba en tant que la Présidente, le Dr. Lauren 1.
Misiaszek comme la Secrétaire Général et le Dr. Kanishka Bedi, en tant que le Trésorier ont
en tant qu'équipe mais aussi individuellement les brillantes ressources intellectuelles, ainsi que
la culture, la diversité linguistique et la vision postcoloniale afin de veiller a ce que le WCCES
devienne un acteur actif dans I'expansion avec des niveaux d'excellence nouveaux et supérieurs
dans 1'éducation internationale et comparée dans notre monde global.

Dans ces conditions, il sera essentiel de se demander quelles sont les véritables contributions
du WCCES aux sociétés membres et a I'éducation comparée internationale en général et quelles
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devraient étre les nouvelles initiatives dans la nouvelle étape de l'institutionnalisation, de la
démocratisation et de la professionnalisation du Conseil que j’ai essay¢ de promouvoir?

Je suis convaincu que jusqu'a présent, les meilleures contributions de I'éducation comparée et
internationale ont eu lieu dans dans des contextes locaux, et non dans le cadre du WCCES. Ma
propre institution, une véritable force motrice de I'éducation comparée et internationale, nous
donne un exemple.

Les contributions de professeurs suivant sont remarquable : Tom La Belle - que j'ai remplacé
apres son départ - qui étudie I'éducation non-formelle et I'éducation de I'Amérique latine, John
Hawkins qui étudie I'enseignement supérieur, l'internationalisation de I'éducation et I'éducation
asiatique, Val Rust qui étudie I'Europe de I'Est ainsi que le postmodernisme, Don Nakanishi
qui compare I'Amérique latine et 1'Asie, et les nouveaux membres de notre division de
'éducation comparée, Edith Mukudi Omwami, un spécialiste de I'éducation africaine et
Richard Desjardins, un spécialiste de I'économie de I'éducation et de I'éducation formelle.

Les contributions de 1'éducation comparée et internationale ont traversé¢ d'autres milieux
institutionnels et nationaux, en particulier dans les sociétés associées au Conseil, démontrant
que les parties peuvent étre beaucoup plus importantes que I'ensemble. En plus des sociétés
savantes et professionnelles, I'éducation comparée s'est développée dans les universités avec
des cours, des théses de doctorat et des recherches scientifiques, des fondations privées telles
que la Fondation Ford ou la Fondation Spencer, ou des agences bilatérales et institutions
multilatérales du systtme mondial comme la Banque Mondiale, 'OCDE, les institutions
canadiennes et scandinaves qui font la promotion de 1'aide internationale a l'éducation et la
contribution des Etats-Unis via 'USAID.

Jusqu'a présent, le WCCES a une contribution scientifique trés limitée a la recherche et aux
publications scientifiques, a un impact limité dans la vie des universités et peut-étre dans la vie
des sociétés qui sont des composantes du Conseil. Cela représente un impact pratiquement nul
dans la construction des politiques publiques mondiales dans le domaine de I'éducation et une
exposition limitée aux institutions des Nations Unies, en particulier 'UNESCO, en dépit d'étre
une ONG associée a I'UNESCO.

6. Nouveaux acteurs, nouveaux concepts, nouveaux défis: Quo Vadis?
Permettez-moi de conclure avec quelques propositions d'ou aller a partir d'ici.

Le WCCES devrait approuver et adopter les positions avancées lors du Forum mondial sur
1'éducation qui s'est tenu a Incheon, en République de Corée, du 19 au 22 mai 2015. Le Forum
¢tait intitulé Equitable and inclusive quality education and lifelong learning for all by
2030.Transforming lives through education. La majorité de ces positions ont été adoptées par
I'Assemblée des Nations Unies en septembre 2015.

Nous supposerons que notre engagement demeure ferme pour les projets de transformation de
1'équité visant a contrer I'inégalité (c'est-a-dire a promouvoir les analyses suivant 'approche de
la capacité d'Amartya Sen ou les nombreuses recommandations émanant de Thomas Piketty
dans le Capital in the Twenty First Century).

S'il vous plait porter une attention particuliére a la proposition de Laudato Si’ prononcée par le
Pape Francis dans la défense de 1'environnement. Dans cet esprit, le WCCES devrait adopter
le paradigme de 1'éco-pédagogie liée au travail des pédagogues critiques et le concept
d'éducation pour le développement durable comme cadre d'action pour la protection de
l'environnement.
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Comprendre les transformations de la multipolarité dans le Systéme Mondial dans le contexte
d'un nouveau modele de mondialisation ou l'immigration devient un caractere transformateur
des réalités sociales.

Veuillez également accorder 1'attention aux nouveaux récits qui émergent dans le contexte du
systéme mondial pour contester les récits hégémoniques, en particulier les pouvoirs de l'idée
d'éducation a la citoyenneté mondiale.

Dans le contexte de la crise actuelle de 'humanité, il est impératif que le WCCES encourage
une conversation globale sur 1'éducation pour la paix au WCCES. Permettez-moi de revenir au
Manifeste pour la Paix que j'ai écrit apres les événements de janvier 2015 en France, ce qui est
le document fondateur de 1'Equipe d'Education pour la Paix du WCCES sous les Chaires des
Professeurs Lynette Schultz et Kanishka Bedi.

L'Assemblée des Nations Unies, en 2015, a formulé un consensus par toutes les nations du
globe. En tant qu'une ONG associée a 'UNESCO, nous devons relier plus étroitement notre
travail aux modeles de I'ONU pour I'éducation a la paix, a 1'éducation au développement
durable et a 1'éducation a la citoyenneté mondiale, en reconnaissant l'importance du Programme
de développement durable de 2030 avec 17 objectifs,169 cibles et 5 symbolique dimensions,
les individus, la planéte, la prospérité, la paix et le partenariat.

C'est pourquoi je propose au WCCES de commencer la grande conversation sur I'éducation
pour la paix dans le contexte du Programme de développement durable de 2030. Pour mener a
bien cette conversation, j'espere que nous pourrons toucher nos sociétés et notre modeste
structure internationale, ainsi que nos comités permanents, ce qui rapprochera notre travail des
politiques de I'U.N. et de I'UNESCO. Voici quelques principes clés de la discussion.

Premierement, nous ne devons pas recourir a des échecs répétés du passé. Nous devons profiter
de cette occasion pour un monde meilleur avec des approches alternatives a la résolution des
conflits et a la paix. Bien que la guerre soit parfois inévitable (c'est en somme I'une des
responsabilités des Etats-nations telle qu'elle est définie par la philosophie politique
occidentale), nous devons organiser et arréter les visions perpétuelles de la politique étrangere
et des économies prosperes. Nous devons faire pression sur les gouvernements pour qu'ils
recherchent des solutions politiques et diplomatiques aux problémes mondiaux. Mais si les
idéologies comme le nazisme et le fascisme ne peuvent pas étre persuadés d'abandonner leurs
ambitions mondiales, les démocraties mondiales devraient organiser une réponse raisonnable
en évitant autant que possible les pertes civiles.

Deuxiémement, nous devons soutenir et guider la construction de mouvements de solidarité
mondiale fondés sur des prémisses qui contrecarrent le racisme, I'islamophobie et les idéologies
extrémistes. Des groupes doivent étre établis pour sensibiliser les communautés au respect
mutuel, a I'empathie, aux divers privileéges, a I'histoire des groupes marginalisés et a l'esprit
d'entreprise communautaire et socialement responsable.

Troisiémement, nous devrions organiser une conférence du Forum Social Mondial en Afrique
du Nord et en Asie du Sud-Ouest qui rassemblera des spécialistes religieux, des organisations
de la société civile, des leaders et des militants de la jeunesse et d'autres personnes pour aborder
et organiquement et inclusivement créer de nouvelles idéologies pacifiques et politiques
sociales qui résonnent avec des structures et des croyances autochtones qui défient la violence.

Quatriémement, faire pression sur tous les gouvernements et les Etats-Unis pour qu'ils
poursuivent des crimes de guerre pour les responsables d'atrocités de tous les cotés du spectre
politique.
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Cinquiemement, appuyer et construire des espaces pour les jeunes marginalisés dans le monde
entier afin d'écouter leurs griefs, de promouvoir leur participation a la société, de fournir des
outils pour résoudre les conflits et de les aider a aborder les questions sociales. Assurez-vous
que nous utilisons le pouvoir de la raison et de I'éducation pour empécher une radicalisation
accrue de la jeunesse suivant des perspectives religieuses et nationalistes extrémistes donnant
un sens a des vies qui ne trouvent aucun sens autrement. Mais surtout, des conversations
intenses sur les interprétations violentes de l'islam devraient avoir lieu a travers le monde,
menées par des savants islamiques qui devraient répondre a ces interprétations radicales
responsables aussi bien des guerres intestines entre les groupes religieux islamiques.

Sixiemement, contrer l'adoption par les gouvernements de politiques néolibérales visant a
trouver des alternatives économiques plus inclusives et moins destructrices sur les plans social
et environnemental.

Septiémement, de faire savoir a 'UNESCO qu'il faut redoubler d'efforts pour faire entrer le
dialogue sur les conflits et la paix dans le systtme mondial au sein de nos gouvernements,
organisations communautaires, mouvements sociaux, partis politiques et citoyens du monde.
Le WCCES doit présenter dans nos médias plus de dialogue sur la paix, la citoyenneté
mondiale et 1'éducation pour le développement durable. Nous devrions offrir nos services pour
promouvoir la paix a tout prix. C'est seulement ainsi que nous pourrons promouvoir la vie, la
liberté et la poursuite du bonheur. La paix est un trésor de I'humanité et nous devons la préserver
a tout prix.

Huitiémement, pour atteindre ces objectifs, nous devrions commencer immédiatement une
conversation institutionnelle entre nous sur la fagon dont nous pouvons aider a la promotion de
la paix dans le monde.

Neuviémement, en tant que membres de la communauté du WCCES, il est notre devoir d'aider
les éducateurs a compliquer leur compréhension de la diversité et a créer un environnement
d'apprentissage plus inclusif pour tous les éléves. Aider les éducateurs a élargir les perspectives
des étudiants vers un cadre plus global et interconnecté est essentiel pour déconstruire les
discours marginalisant qui imprégnent souvent nos institutions éducatives.

Il y a deux sources de légitimit¢é du WCCES et elles peuvent étre leur contribution la plus
fondamentale aux multiples spécialités du domaine de 1'éducation comparée internationale:
l'organisation tous les trois ans d'un Congres mondial d'éducation comparée et notre association
en tant qu'ONG a I'UNESCO.

Afin de renforcer notre 1égitimité et de mieux se rapprocher aux évolutions de 1'éducation
comparée et internationale, le WCCES devrait étre plus étroitement 1i¢ aux transformations des
politiques éducatives dans le systeme international, jouant en particulier un réle majeur et
sérieux dans les objectifs de développement durable, ce qui est une initiative des Nations Unies.
Une association plus active et plus vitale avec I'UNESCO facilitera certainement les actions du
WCCES dans ce domaine.

Permettez-moi de répéter que la contribution la plus importante du Conseil a 1'éducation
comparée et internationale est 1'organisation, tous les trois ans, d'un Congrés mondial de
I'éducation comparée.

Apres le XVIe Congres mondial de I'éducation comparée a Pékin et le nouveau Congres
mondial qui aura lieu a Cancun, au Mexique, nous espérons que les changements qui ont été
promus sous mon administration en vue de l'institutionnalisation, de la professionnalisation, de
la transparence et de la délibération démocratique renforcent. Il est particulierement important
que le Bureau autorisé par le Comité exécutif a étre réactivé aprés quinze ans d'inopérabilité
contribue a répondre a la question qui marque ce discours: Quelles sont les contributions du
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WCCES a un domaine interdisciplinaire tel que l'éducation comparée et internationale?
Comment le WCCES pourrait-il contribuer a I'éducation comparée et internationale dans une
forme plus efficace, plus transformatrice, plus intellectuellement éthique et plus
professionnelle? Quel devrait étre le réle du WCCES dans le traitement des problémes
mondiaux a multiples facettes auxquels le monde est actuellement confronté?

Merci beaucoup pour votre attention.
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Bceobwee Cpasnumenvnoe Obpazosanue: Kypuan WCCES Wznanue 1, Beimyck 1

Hoxnan ans XVI BecemupHOro KoHrpecca CpaBHUTENBHOTO 00pa30oBaHusl,
Ilexun, aBrycr 2016

CpasHuresbHoe oOpasoBanue 1 WCCES na nepekpecrtke 21 Beke

Kapioc Anbs6epro Toppec'

Kamudopuuiickuit Yuusepcurer, Jloc-Anmxkenec (UCLA)

Ipeseoeno (translated by): Oleg I Gubin, Moscow State University

1. [TocBaAIeHNE

HccnenoBanus CpaBHUTEILHOTO 00pa30BaHUs MOSBUINCH B KOHIIE JACBATHAALATOTO BEKa U
TpaHCOPMUPOBATNCH B aKaJeMU4yecKyro muciumimHy B 20-m Beke. OpjHako, Ha
MpOTsHKEHUH Oombiiel yactu 20-ro Beka 3TO OblIa OTHOCHUTEIHHO MaprHHANbHAS HAyKa,
KOTOpasi mpuooOpena sICHbIE KOHTYPHI B BBIPA3UTEIILHOCTh C HACTYIIJICHUEM TII00AIN3aIIHH.

OTOT NIOKJAJ YKKET Ha JIOCTHIKECHUS B CPABHUTEIBHOM OOPa30BaHUM M OOO3HAYUT €ro
npobiaemMHble Moy,  SIpKue OCTMIKEHUS CPaBHUTEIBHOrO OO0pa3oBaHUS — 3TO U BBI3OB
nosoxkeHnto nen B WCCES, ocymiecTBIsIOIMM CBOKO  AEITEIBHOCTh B YCIOBHAX
HEIPEPBIBHO YCIOKHAIOIICHCS WHCTUTYLMOHAIBHONM B3aMMO3aBUCUMOCTH U Pa3HOJIMKON
npoecCUOHATBLHON CPebl.

2. OT ri106a;1M3a1UM K CPABHUTEIbHOMY 00Pa30BAHMIO

CpaBHMUTENBHOE ¥ MEXKIYHapoAHOE OOpa3oBaHHE HENPEPHIBHO  Pa3BUBACTCAd U
TpaHchOpMHUpYeTCs  TMOJ  BO3ACHCTBHEM  pa3sHOOOpa3HBIX  TUMIOB  IJI00ANIM3aLuy.
I'moGanu3zanusi, 0 4éM s HEOJAHOKPATHO YNOMMHAJI, NPUHUMAET pasziauyHble (opMmbl. MbI
JOJDKHBl TOBOPUTH O TJOOAIM3allMM BO MHOXECTBEHHOM CMBICJE, paccMaTpuBaTh €€
wnopanuctTuyHo. IIpoucxomur He Toimbko BceoOmas rinobanuzanuu. [nobanmuszanus
MHOTOJIMKAa; OHA OXBAaThIBAECT pa3nyHble (OpPMBI III0OANM3ALNU, KOTOPHIE HEPEaKO
IIPOTUBOCTOSAT APYT APYTY WIH K€ JOTOJIHSIOT IpYT Apyra.

O6o3naunMm mnpeobmnagaromue Qopmbl rnodamuzammu. OnxHa w3 Takux (GopM — 3TO
«rnobanuzanueit cBepxy». OHa oOpamieHa HIEONOTHEH HeonuOepanu3Ma U MPHU3BIBACT K
OTKPBITUIO TPAHUI], CO3JAHHIO PETHOHAIBHBIX PBIHKOB, PACIIPOCTPAHEHUIO CTPEMHTEIbHBIX
HKOHOMHUYECKUX U (PMHAHCOBBIX OOMEHOB, a TAaKXKe MPeIIoaracT HaTuyiue — IOMUMO Halui-
rOCyJIapCcTB — OPYTUX cUcTeM ynpasieHus. HeonmubepanbHas rimobanu3anus aaja TOIYOK TakK
Ha3bIBAEMBIM "TIOBBIIIAIOIIMM KOHKYPEHTOCIOCOOHOCTh pedopmam,” TpaHchHopMupyrommm
MOJIUTUKY Kak B obsact K-12, Tak u BbIcIIero oopa3oBaHusl.

' 51 6naronapen nokropy I'per Misiaszek, n-p Jxeiicon Dorio, [[3su L35, u 1-p Po6ept
ApHOYB 3a LIEHHbIC 3aME€YaHMs K IPEIbIAYIIEeH BepCru.
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Hpyras ¢opma riobanu3anuu MpeacTaBiseT cOOOW MOJIHYIO MPOTHBOIOJIOXKHOCTh MEPBOA.
Ora ¢opma rinodalu3aluu Y9acTO OMUCHIBACTCS KaK «rio0anm3aius CHU3Y» WU aHTH-
rnobanu3anus. ['nmoGanmu3anust CHU3Y B 3HAUUTENBHOM CTENEHH TPOSIBISETCS Yy JIHII,
YUPEXKACHUH M OOIIECTBEHHBIX JABWKEHHMH, AKTUBHO BBICTYMAIOUIUX MPOTHB TOTO, YTO
BOCIIPUHMMAETCSI KaK KOPIOPAaTUBUCTCKAas TioOanu3anuu. [ 3TUX el U Tpynn «HeT
rinobanu3anuu 0e3 mpeaCcTaBUTENbCTBAY. TpeThst popma riaobanu3auy OTAAeT NIPHOPUTET HE
PBIHOYHON TJ00anu3ay, Tiao0alu3aluu MpaB U cBoOOJ uenoBeka. YerBepras ¢opma
r100aNn3auy — 3TO III00aIH3ausd MeXIyHApOJHONH O0pbOBI ¢ Teppopu3MoM. OHa BBIXOIHUT
3a Tpenaenbl PHIHOYHBIX OTHOLICHMH M TpaB uyenoBeka. Ilatas ¢opma rmobanuzanum,
MPOSIBIISIETCS. B HapacTaiouled TMOpUIHOCTH W CMELIAaHHOCTH MHUpoBoro mnopsaka. Hlecras
¢dopma riaobanuzanum — 3To rI106aIbHOE MEAUHHOE MPOCTPAHCTBO WK enuHble [ modanbHbIe
Menusi. M HakoHeN, cienyeT yIOMsIHYTh I100aIn3ainio 3HaHUH U CETEBOTO COOOIECTBA.

Bce a1 popmbl riobanu3anui OKa3bpIBalOT TyOOKOe BIMSHHE — MOXHO J[akKe€ TOBOPUTH O
KpU3UCE WACHTUYHOCTH — Ha HAIly AWCHUIUIMHY; 3aCTaBISIOT IEPEOCMBICINUTh, YTO Ha
caMOM Jiele TpeACTaBIsieT CcoO0OW CpaBHUTENBHOE MEXAyHapoIHOEe OOpa3oBaHUeE.
Okcreptuza Ha 0a3e HAy4YHOTO CPAaBHUTEJIBHOTO METOAAa — TOrO, KOTOPBIM HaIu
MPE/IIECTBeHHUKN TMO3UTUBUCTCKON OpUEHTAIMHM Pa3BUBAIU JecsaTuwietusmMu? WMnm xe 31o
cepa MpPaKTUYECKH OPUEHTHPOBAHHBIX 3aUMCTBOBAHMM M IMEPEHECEHUH HMHHOBALMOHHBIX
o0pa3oBaTeNbHBIX MOJIENIE W3 OJHOW CHCTEMBI B JApyryio? A MoOXeT OBITh 3TO
MHTEpPHALMOHATIM3AIMKA 00pa30BaHUs U BO3JICHCTBUE TII00aIbHOTO 00pa30BaHUsl HA MUPOBOE
cooOmiectBo rpaxaan? Mnm ke Hama AMCHUIUIMHA OOBEAMHSAET BCE BBIIICYNOMSHYTOE?
Hwxe, st monpoOyro OTBETUTH HA PsIJI HOCTABICHHBIX BOIIPOCOB.

Hama nucuurmuvHa AaBHO YK€ yIula OT 3bIOKMX OCHOBAaHHMM M 1O BCEM MpU3HAKaM
pa3BUBAECTCA WHTEPHAIIMOHAIBHO, JOOMUIACh 3HAYUTEIBHON CTENIEHH MHCTHTYIIMOHATU3AIIH
U Tpu3HaHusA.  HecMOTps Ha JOCTUTHYTBHIM Tporpecc, Hac, BKIIOYas IPAKTHKOB,
MPOJIOIDKAIOT MYy4YaTh BEYHBIE BONPOCHI 00 HIACHTUYHOCTH Halled IUCHMILIMHBL. [oBOps
A3BIKOM Mapkca, MHOTHE 1e0aThl B CPAaBHUTEIILHOM OOpa30BaHMU YKa3bIBAIOT HA «HHUIIETY
teopur». ToT (hakT, 4TO B CPAaBHUTEIBHOM OOpa30BAaHMU HEONPABIAHHO TOMUHHUPYIOT
pasHOro pojaa AMCKYCCHHM O TEOPUSX W METO/axX, a He IMOKa3aTelbHbIe MPOPBIBHI-KEHCHI B
pPa3BUTHHM TEOPHUH M METOJOB, yKa3blBaeT Ha HEOOXOIUMOCTh HOBOTO HMHTEIIEKTYaJIbHOTO
OCMBICJICHHSI Halleld NpeIMEeTHOH 001acTH. DTO HMHTEIUIEKTYaJIbHOE OCMBICIEHUE JOJIKHO
MIPOSIBIISIETCS. B COBEPIICHCTBOBAHUU TPETOAABAHNUS, HAYYHBIX HCCIICIOBAHUIX, BHIPAOOTKE
G PEKTUBHON MOJUTUKH. A 3TO BCE BMECTE B3ATOE M 00pa3zyeT KpacoTy M HCKYCCTBO
CPaBHUTEIHLHOTO MEKIYHAPOIHOTO 00pa3oBaHusl.

I'moGanu3anuii He NacT HaM OTBETHl Ha Bompochl. ['moOanu3anusi ckopee BHICBEYMBACT U
3aCTaBJIAET 3aqyMaThCs, YTO JaeT CpaBHHUTEIbHOE OOpa3oBaHHE Uil TOHUMAaHHUS
MEHSIIOIIErOCs COLMAIIBHOTO KOHTEKCTa 00pa30BaHus, a TAK)Ke MOHUMAaHUs CIPaBEAINBOCTH,
paBeHCTBa M KauyecTBa oOpa3oBaHusi B Mupe. llosiBisiercs Jn — B CBSI3M C pacTyIIeH
B3aMMO3aBUCHUMOCTBIO OOIIECTB — HEYTO HOBOE B CPABHUTEIBHOM M MEXIyHApOIHOM
00pa3oBaHUM KaK 00JIACTH HAYKU U HCCIETOBaHUN? DTO HUKOMM 00pa3oM He O3HAyaeT, YyTo
rno0anu3anusi NpuBena K Hac K Oosee ogHOpoaHOMY MHpY. bosee mpaBuibHBIM Oyer
yTBepKaaTh oOpartHoe. Kopoue roBops, ecnu rinolanu3anusi SBISAETCS BBIPAKCHHEM
r7100abHOTO KamuTajdn3Ma, MpPaBsAlIer0o MHPOM, TO HWMEETCS JOCTaTOYHO OCHOBAaHUM JUis
MHAKOMBICIUSL M JPYTOro B3IJsfAa Ha TI00ainbHBIA KanutaiausMm. boriee Toro, mpowcxomauT
JMACTIOPHBIN MPOIIECC HAPOIHBIX IBWKEHUN U KyJIBTYPHOTO OOHOBJICHHS, KOTOPHIE HE MOTYT
ObITh  BTUCHYTHI B  TIPOKPYCTOBO  JIOXKE  HEOJMOEpalbHOTO,  OJHOM  MEpKOU
MpeIoNpeeIEHHOT0, o0pa3a XKHU3HU, OCOOCHHO, KOrja HeonuOepanbHas TJI00amu3anus,
BMECTO BKJIIOYEHHSI B ceOd OOJBIIMHCTBA HACENEHHs MHpa Ha pPAaBHBIX YCIOBHSX,
MapruHaJIU3UPyeT U 00peKaeT Ha OEHOCTH ITY OOJBIIYIO YaCTh.

69



Kaproc Ans6epto Toppec

[TorpoOyto 3amaTh NPOBOKALMOHHBIA BOMPOC: TOTOBO JIM CPaBHHUTEIbHOE OOpa3OBaHHE
BBIMTH W3 YIOTHOH, HO Y3KOW HHIIM 3aMKHYTBIX Ha ceOs y4YeHBIX M TEXHOKpPATOB,
MPEJCTABIAIONINX Pa3IMUHbIe HAyYHbIE JUCIUIUIMHBI, HO 00BEIMHEHHBIE MEKIYHAPOIHON U
CPaBHMUTEIIBHOW HCCIIEOBATENbCKON opueHTauuei? IlpomomkaeT 1M cpaBHUTENIBHOE
o0pa3oBaHME OCTAaBAThCS MPUCTAHMIIEM ISl JIIOJCH, KOTOpble HE CMOIJIM HAWTH Ui cels
JY4IIyI0 TpOoEeCCHOHATBHYIO, aKaJeMHUECKYI0 WJIM MHCTHUTYIIHOHAIBHYIO HHIIY B JPYyTrOM
MecTe (MM He OBUIM JJOCTATOYHO XOPOUIH, YTOObI HAaWTH U MPOSIBUTH Ce0sl B IPYTUX YETKO
0003HAYEHHBIX IUCLUMIUIMHAPHBIX O00JIAacTsIX, ocoOeHHO, B paHHuil mepuox)? Kak s yxe
TOBOPMJI B CBOCH KHHUTE 1101 Ha3BaHueM «O0pa3oBaHue, BIACTh U JMYHBIE Ouorpadumy», eciu
MBI BBIYMCTUM U3 CPAaBHUTEIHHOTO 00pa30BaHUs TEOPHIO U OCTaBUM TOJILKO OHOrpaduio, TO
MOJYYUTCS, YTO Hama mnpodeccus, AUCUUIUIMHA U TOJIe JIEATENIbHOCTH CPaBHUTEIHLHOTO
oOpa3oBaHust OyJIEeT COTKAHO JIMIIb U3 HayYyHBIX Onorpaduii HaIMX NpemecTBeHHUKOB. Her
COMHEHMH B TOM, 4TO I€Jarorn4eckoe CoOOIIECTBO, YBICUEHHOE CPABHUTEIBHBIM
o0pa3oBaHMEM pPAaBHO Kak M HauOojiee MEpCIEeKTUBHBIE M KPUTHUYECKUE HAIpPaBICHUS
CPaBHUTEIBHOTO 00pa3oBaHMs BOCHOJB30BAIUCH ONArONMPUATHBIMH  YCIOBUSMHU IS
COOCTBEHHOW  aKaJAeMHUYECKOW  HMHCTUTYLHOHAIM3ALMHU, TMOSBUBIIUMHUCS B  IEPUOJ
skoHOMHYecKoro Oyma 1950-x u 1960-x T010B ¥ 5KOHOMUYECKON CTAOMIIBHOCTH B Pa3BUTHIX
KalTUTATUCTUYECKUX CTpaHax. OTH OOCTOSTENbCTBA, a HE OMIyIIEHHE COOCTBEHHOIO
IIPEBOCXOJICTBA, B COYETAHWU C HENPEPHIBHBIM HAKOIUICHMEM 3HAaHUW W TpPHBEIH K
COBPEMEHHOMY COCTOSHUIO CO3/JaHUIO HAIlICH TUCIUILTHHBI.

HezaBucumo oT TOro yoOHO 3TO WM HEYJOOHO, BOIPOCH PaBEHCTBA, CIPABEIJIMBOCTH U
KayecTBa 00pa3oBaHMs SBJSIIOTCS BEYHBIMU JJISI CPABHUTEIBHOTO 00pa30BaHus, IOTOMY UYTO
3TO BOIIPOCHI €T0 IPEAMETHON UIEHTUYHOCTH U OHM HUKY/1a U HUKOT1a HE YUAYT C IIOBECTKU
OHA. MBI JOJDKHBI JIMIIb OPHUEHTHPOBATBCA M Pa3yMHO MX COOTHOCHUTH C HOBBIMH
HUCTOPUYECKUM PEAIUIM BPEMEHHU.

MeXIUCIUTUTMHAPHOCTh B 00JIACTH 00pa30BaHUs W COLMATBHBIX HAYK JOCTUTJIA YPOBHS HE
BUJAaHHOTO mpexae. [loHMMaHWe 3HAYMMOCTH CPAaBHUTEIBHOTO U MEXIyHAPOIHOTO
oOpa3oBaHMs TpenBapsieT 000N TIyOOKWi aHanmm3a JEMOKpPATHUH, TPaXXTAHCTBEHHOCTH U
MYJIBTUKYIBTYpai3Ma. OJTH TPU KIACCHUECKHE TEM, KOTOphIe s TPHUBEN B KAaueCTBE
MpUMepa, JOJDKHBI ObITh YaCThIO HE TOJBKO HAIUX TEOPETUYECKUX M METOMOTOTHUYECKHX
WHCTPYMEHTOB, HO W HaIINX COOCTBEHHBIX WHIWBUIYAITbHBIX CTPACTEH U UYBCTB, €CIIA MBI
kKellaeM JIydirero, 6ojee 3a00TIMBOrO, 60jee CIpaBeAIMBOTO ITHYECKOTO M YCTOMYHUBOTO
MHPOBOTO TIOPSIIKA.

['moGanu3anus MoaHSIA 3HAYUMOCTh MEXIYHAPOJHOTO M CPAaBHUTEIHHOTO 0Opa3oBaHHUs
BBIILIE CAMBIX CMENbIX (DaHTa3uM YYEHBIX U CHEIMAIMCTOB-NPAKTUKOB. HoBble MacmTaObl
WCCIIEIOBAaHUI CPaBHUTEIBHOIO 00pa3oBaHMs CTOSAT HeaemeBo. MccienoBanust Bcex (popm
rno0anu3anuii, UX NPUYMH U TOCTEICTBHUS A OOpa3oBaHMs, €CIM TOBOPUTH O HaIIeh
00J1IacTH, TpeAroyiaraeéT MHOrooOpa3ue aHAIMTHUECKUX peHIeHMd W moaxonoB. Ham He
JOCTACT KOHKPETHBIX OHMIIMPUYECKUX MWCCIECIOBAHUA U PE3yJbTATOB M COBMECTHBIX
MEXIYHApPOAHBIX CPAaBHUTEIBHBIX HCCIENOBAaHUNA. OTO BbI3bIBAaIOMIAs OECIOKOHCTBO
npobiemMa akaJeMUYecKOM MHpA, I71€ BCE MEHBIIIE U MEHBIIE JICHET JUISl UCCIICIOBAHUM.

Takum oOpa3om, MBI 3aMblkaeM Kpyr. IIpoOneMbl ¢ pa3BUTHEM TEOpPHU YCYTyONIsIOTCS
NeUIUTOM KaueCTBEHHBIX dMIUPUUYCCKUX HCCIEAOBAHUNA. JTO, B CBOIO OUYEPEllb, SBISETCS
MNPEmsITCTBHEM ISl JajdbHEWIIero pa3BUTUS  CPABHUTEIHHOTO  OOpa30BaHUsA  Kak
WHTEJJIEKTYalIbHOTO MPOEKTa MO aHAJIM3Y MPOIECCOB TI00ANM3alMi U aHTU-TII00aTH3aIuu
paBHO KaK U OOIIECTBEHHBIX IBUKCHHH 3a TIO0AIBHYIO COIMAIBHYIO CIPABEJIUBOCTh U
paBeHCTBO. [MoOanu3anus MPeBO3HOCUTCS U MOJOTPEBACTCS HEONMHOEPATU3MOM B KauecTBe
HOBOM M BCEOXBATHIBAIOIIEH MOJENM COLMAIbHBIX OTHOIICHHH BO BceM mupe. OmHako,
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OTHIOZb HE BCE PETMOHbI B MHpE, MOABEPKEHbI TIJI00aTu3allii B PaBHOW CTENCHH;
CYLIECTBYIOT TakXe pasnuyus B Temnax (gopmax riobdanusanuu. Kpome Toro, HeKOoTopbie
peruoHsl (1 00pa3zoBaTeIbHbIE CUCTEMBI) €IIE He BOBJICUYCHBI B chepy TI00anu3aim.

Ho, koHeYHO e, OTBEThI HA TMOCJIEACTBUA INI00ATM3aUN ¥ aHTUTIO0ATMCTCKUX JBHKCHUN
pasHATCA B 3aBUCHMOCTH TOTO KTO M KaK MX aHanu3upyer. S Mory cebe mpeacTaBUTh, 4TO
skcnepT Beemupaoro 6anka wim OOCP 1 BoBIeUEeHHBIN B MOJIMTHKY KPECThIHUH-OCTHIK U3
IBIDKEHUsT 0Oe33eMeNbHbIX KpecThsiH B bpasunum, OyayT paccMaTpuBaTh MPOLECCHI
r7100aIM3aluy 10 pa3HOMY M O’KUAATH OT TI00aTU3aIH PaIUKaIbHO Pa3HbIX PE3yIbTaTOB.

OT0 mpaBaa, YTO «IOCTMOJIEPHUCTCKUM IITOPM» pa3pyLINil MAaKpO-HAPPaTUBbI, KOTOPBIE 110
MHEHHUIO HEKOTOPBIX KOJUJIET YXKE€ HE MOJJIekKAT «PEMOHTY». TeM He MeHee, IPU3HaTh, YTO
pPEAIBHOCTh — 3TO MPOCTO COLHMAIbHAs KOHCTPYKIMS, U UYTO Ka)XJ0€ Takas KOHCTPYKLUs
TaKXe XOpolla, KaKk W MOCIeayIomas; Uik Bc€, 4TO BCe MBI JejaeM U OopeMcs 3a UTO-TO —
3TO MPOCTO CKOHCTPYHPOBAHHBIE HAppaTUBbl, 3aMapHUHOBAaHHBIE B JIMHIBUCTHYECKOM
IIOBOPOTE 03HAYAET, UTO Mbl YUEHbIE-KOMIIAPATUBUCTHI AEHCTBYEM IpOTUB Pazyma.

Mmuoroo6pa3zue rinobanu3anuii HeceT B ceOe¢ HOBBIM BBI30B, €CIM HE KPHU3UC, IS
CpaBHUTENbHOTO  oOpa3oBaHus. JlebaTel 1o moBoay  rio0anmu3allud U pOCT
AHTUTTIO0ANUCTCKUX JABWKEHHUN 3aKJII0Yal0T B ce0e M HOBBIE BO3MOXKHOCTH JIJISI IPOBEICHHUS
CephE3HBIX MEXKYJIBTYPHBIX W CPaBHHUTENBHBIX MCCIEJOBAaHMN O Tio0aiu3aluu B
00pa30BaHUM U OTTAYUBAIOT HAIIIM METOOJIOTUH U TEOPUH

OTBeuas Ha 5TH BBI3OBBI, MBI MOKEM JaTh 0OJiee BEpHbIE OTBET HAa BEYHBII BOIPOC O TOM,
KTO MBI, U KAKMM MOXXET ObITh Hall COOCTBEHHBIN BKIaJ — differentia specifica — KOTOpPBIN
o0ecreynBaroT MeJarord CPaBHUTEIHLHOTO 00pa30BaHUs B AENO YJIYULICHUS MUPONOpPsIKa?
51 Goroch, YTO 3TO HE BONPOC OO0 MCCIEJOBAHWU W HAYYHO-TEAATOTHUECKUX HABBIKOB.
[TocnenoBaTenbHBI OTBET HAa TH BONPOCH TPEOYET, MPEXkAE BCEro, BHAECHUE, MYIPOCTb,
BEJIMKOYIINE U COCTpaIaHue.

K coxaneHuto, HEKOTOpbIC YYEHblE B Halleid O00JIACTH, MO-IPEKHEMY IOJCIYTHO
IIPUEP’KUBAIOTCSI KOJIOHU3aTOPCKOW M UMIIEPUATMCTUYECKON TpaJuLINN.

3. IIponoBegHNK «KpUTHYECKOil Teopum» B KadecTBe Ilpesunenta WCCE

51 xorten Obl mOroBOpuTh ¢ BaMu ceroansa kak npesugeHtr WCCES, xoropslii Obu1 u30paH
JIEeMOKPATUYECKUM IyTeM, IMOJIy4uB rosoca 2/3 oOILIecTB CpaBHUTEIBHOTO 0Opa3oBaHUs B
utone 2013 rona Ha XV BcemMupHOM KOHrpecce CpaBHUTEIBHOTO 0O0pa3oBaHHs OOILECTB B
MoeM poaHoM ropojae bysnoc-Aiipece. beith Bamum [Ipe3uaerTom — 3To 6onbiias 4ecThb, U
B CBOEM JIOKJIa/le S XOTed Obl MOJECIUTHCS C BaMU ypOKaMH, KOTOpBIC s YCBOWJ Uisi ceOs,
pabdoras WCCES, a Taxoke 6onee ueM 40 et nesTensHOCTH B chepe 0Opa3zoBaHus HA pa3HBIX
MO3ULHUAX M JOJDKHOCTSAX. DTO COOOIIEHUE O TOM, YTO s CAENall M OCTaBJISIO Mocye ceds U,
410 00JIee BaXKHO, O OyAyIleM CpaBHUTEIHHOTO MexkayHapoHoro oopasoBanust u WCCES.

Yro6sl mouatrs mig cedst cocrosanue aen WCCES, s MHOro — BO3MOXHO, OOJIBIIE, YeM
mo00# Npyroil MmpesupeHT KOorjna-imbo — e3AMJ M 3HAKOMHJICS C MOJOXKEHHEM Jel B
Bxomsamux WCCES  cooOmiectBax CpaBHUTENBHOIO O0pa3oBaHMsA, BCTpeyalcs C UX
aKTUBUCTAMH, MHOTJA BBICTYNAJI C JOKJIAJaMU Ha MX €XKETOoJHBIX coOpaHusax. S e3qun B
OCHOBHOM Ha cpenctBamu, npenocraBieHHbiMu UCLA, yem a Ha cpenctBa WCCES. Bo
BpeMsl MOEro NpeObIBaHUsl B JOJDKHOCTH, 5 moceTus1 17 oOIiecTB Ha IIECTH KOHTUHEHTaX.
Mou nyTemecTBUs KakK INMPE3UJEHTa U KaK YYEHOIO AKBHUBAJIECHTHBI MHOJKECTBY IOE€3]10K
BOKPYT 3€MHOT0 IIapa.
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Jlpyroit ypok, KOTOpBI s aiisi ceOs BBIHEC CBsi3aH C OOJE3HEHHBIMH W3MEHCHUSMU,
HaNpaBJICHHBIMA MHOIO Ha HMHCTUTyUMOHanu3auuio u npodeccuonamuzauuio WCCES u
peakiuen Koyier Ha 3TH W3MeHeHHs. PaspemieHne KOH(MIMKTOB OTKpPHIBAET HEBEPOSTHBIC
NEPCIEKTUBBI M CTUMYJIPYET TBOPUECKOE BOOOpaKECHHUE.

51 TOBOpIO TaKXke O LENION XKHU3HH, MOCBALICHHOW padoTe B CPaBHHUTEIHHOM OOpa30BaHUU.
Berynus B CIES B 1980 rony B kadectBe acriupanta B CTOH(OpPICKOM YHUBEPCHUTETE, S CTall
IIpesunentom CIES B cepeauHe NEBSHOCTBIX TOAOB, cIycTs Jumib 10 jer mociae Moero
nonyyenus Ph.D. OpHako s He cTajd 3aMbIKaThCsl TOJNBKO B CPABHUTEIBHOM U
MEXyHapOAHOM 00pa30BaHUU M OKYHYJICS B BOCBMUJIECATHIE OBl B IPYTHE TEOPETUUECKHE
U SMIIMPUYECKUE HUCCIEIO0BaHMS, a UMEHHO, MO TOJIMTHYECKAasi COLMOJIOTHS 00pa30BaHUS,
KputHyecko neparoruke Ilayno ®@peiipe, kpurnueckoit Teopusi a-OpaHK(PypTCKON IIKOIIBI,
a TaKKe MO KyJIbTYPHOMY MHOrooOpasuio, riodaiu3aluy, HeoiauOepaiu3mMa U HOBOTO
3[IpaBOTO cMbIcia U 00pa3oBaHus B JlaTuHCKOM AMepuKe.

51 BpICTymaro Kak MOYeTHBIN npodeccop odpazoBanus u 3aB. kapeapoir KOHECKO B UCLA
[0 HU3YyYEHHIO MIOOATMCTUKM M TI00AJbHOTO TPaKJaHCTBA. DTO OOJbIIAs YECTh CTaTh
obmagarenem mnepsoit kadenpst FOHECKO B wucropun UCLA. brnaromaps meapoctu
HasoromarensiinkoB  Kamudopuuu, anmunuctpauus UCLA Beimenmuna muae 125000
JI0JUTApOB YTOOBI S MOT COBMeIIaTh ucnoiHeHue oOs3anHocTer [Ipesumenta WCCES c
NpenoJlaBaHeM M Hay4dHOH paboroil. DTo (uHaHCHpPOBaHUS CIIOCOOCTBOBAJIO TO3BOJIMIIO
OIIaTUTh PabOTy Moero accucreHta JnokTtopa J[xeiicona [lopuo, kotoporo Bel 3Haere u
KOTOPBII IOMOTajl MHE BCE 3TH TPH roja.

51 BBICTYNaO0 Kak MPU3HAHHBIA aBTOP MHOTOYHMCICHHBIX MCCIEJOBAHUN B CBOEH 00JIacTH
3HaHui. I uMen yectb OBITH peakTopoM ¢ PobepTrom ApHOyB cOopHHKa «CpaBHUTEIBHOE
o0pa3oBaHME: JUATEKTHKA III00AJBHOTO U JIOKAJIBLHOT0», KOTOPOE TENeph YK€ BBIXOAMUTH C
yuactueM CrtuBeHa @paHla B 4YETBEPTOM M3AAHMM C [EPEBOJAMHU Ha HCIAHCKUH,
MOPTYTalbCKUM, KUTAICKMI M JpyTHe SI3bIKM. JTa KHUI'A, KaK 3TO yKa3blBaJOCh HE pa3 Ha
HaieM BceMHupHOro KoHrpecca, sSIBJsieTCs 3TaJOHOM B Hallei 001acTu TUCIUITIIHHE.

51 TOBOpIO TaKKe Kak IMyOJMYHBIM MHTEJUIEKTYal TECHO CBS3aHBIH ¢ KPUTUYECKOH TEOpHH
obmecTBa B 1yxe @paHK(ypTCKON MIKOJIBI, a TAKXKE KPUTHUECKOH negaroruku B ayxe [laymo
@peiipe. S monaraio, 4To cooOIIeCTBA, KOTOPbIE BBIOMpPAIN MEHS MpeacelaTebCTBOBATh B
WCCES oco3naBaiy, 4TO s KaK CTOPOHHUK KPUTUYECKOH T€OpHH Oyay MPOBOIUTH B JKHU3Hb
B WCCES npuHIMIBI 3TOW TEOpUH, IPOBO3IIIAIIAONIE OOpbOY 32 0CBOOOXKICHHE.

Te, kTo ynTanm Mo paboTy HaBEPHOE OCO3HAIH, YTO CTOPOHHHUKH KPUTHYECKOH TEOpUH HE
pasnesdoT €€ aHAITMTUYECKYI0 OT HOPMaTUBHYIO cocTaBisgromue. [loaToMy nccnenoBarenu-
CTOPOHHHMKH KPUTHYECKOW TEOPUU HE MOTYT YHOJOOJATHCS HU HACTAKIAIOIIUMUCS CBOMMHU
NPUBUJICTUSIMH Voyeurs, HaOMIOAIOIIMMH 332 PEATbHOCTBIO C CapKa3MOM M HpPOHHEW, HU
TEXHOKpaTaM, KOTOpPBIE YIIOPHO Peau3yioT CBOM MOJEIH COILMAIbHON MHKeHepuH 0e3 yuera
yuep6a, KOTOpBIii OHM MOTYT CAEJaTh JJisi CTpaH, KOMMbIOHUTEH U OTJCIIbHBIX JIUIL.

[To3BonbTE MHE cKa3aTh, YTO Ui KPUTHYECKHMX TEOPETHUKOB OOIIECTBA, MPOTHUBOpPEUHE
JICUCTBUTENFHOCTH YAApSAIOT 1O HaM O4YeHb OONBbHO, M 3TO OOyClIaBIMBaeT TO, YTO
3aHUMaeMcs 00pa30oBaHHEM, BEJEM HCCIEIOBaHMSA M HeceM Opemsl aJIMUHHCTPATUBHOU
paboThbl, YTOOBI U3MEHHUTHh MHUpP K JIydlIeMy, a HE BOCIPOU3BOAMTH ero. C mo3uuuil 3Toi
MHCTUTYLIMOHAJIBHON MIATPOPMBI U OT MOETO COOCTBEHHOTO MMEHH, S XOUy MNPEIIOKHTh
Bamemy BHHMaHHMIO KpPaTKyl0 HCTOPUYECKYIO TEpPCHEKTHBY CpPaBHHUTEIBHOTO U
MEXIYHapOAHOTO 00pa3oBaHUs, a 3aTeM, OOCYAUTh OyAyllyio poiib U obs3aHHOCTH CoBeTa
00IIECTB CPAaBHUTEIHHOTO 0OpA30BaHUS.
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4. CpaBHHTeJbHOC W MEXIYHApPOAHOe o0pa3oBaHHe: KpaTKas HCTOpHYeCKas
NepCneKTHBa

Hamwm mpenmecTBeHHUKU-TIO3UTUBUCTHI  OBLTH  OJCPKUMBI PAa3BUTHEM CPaBHUTEILHOTO
METO/la W TIPUMEHEHHUEM 3aKOHOB H 0000IIeHWH, 4YToOBl MOHATH oOpa3zoBaHue. OTa
HaBs34MBasE Wjaesd  OblIa  TOJIG3HA NI PAa3BUTUS  HAIeW  JUCHUIUIMHBI U
WHCTUTYIIMOHANM3aUKN €€ y4eOHbIX KypcoB B yHHUBepcurerax. OIHAKO B OOJBIIUHCTBE
y4eOHBIX KYypCOB HE YyJaloCh YBs3aTh MPENOJaBaHHE C C JUCKYCCHUSMU O COIHMAIBHBIX
OCHOBax OOpa30BaHUs TEPBOM YETBEPTU MPOILIOTO BEKa, CBA3aHHBIMH HIesMU J[>KOHA
JIprou, KOTOPBIN, K COXKAJIEHUIO, HE JOCTATYHO YETKO OTHECEH K OTLAM-OCHOBATENSM Hallen
JTUCLMITIMHEL.

JIbIoH MTPOBEJ HECKOJIBKO JIET U3ydast MacIITaOHbIHM Mpeodpa3oBaHus B 001acTH 00pa3oBaHUs
U HENOCPEICTBEHHO Y4YacTBYs B HEKOTOPBIX M3 HUX. B cBoel IOJNTroM W NPOAYKTUBHOMN
aKaJIeMUYeCKOll Kapbepe, OH M3ydal WIM HENOCPEICTBEHHO HaOJIoJall — Cpelu JAPYTHX
NPOIIECCOB  COLMANBbHOM  TpaHchopMmanmuu —  T[peoOpa3oBaHMs  OOpa3oBaHHS B
PEBOIIOLMOHHON MeKcHKe, CTpaHOM NEPBOM COLMAIBHON peBOMOLMH XX BEKa, a TAKXKE B
xojie peBomonuii B Coserckom Corosze u Kurae,

Otmeuy, yro B Moeil moOumoin JlatuHckoil AMepuke 10 CHUX TIOp HE TPOBEIEHO
cucTeMaTtuyeckoe usyudeHue Bkiaga JlomuHro @ayctuHo CapMbeHTO, KOTOpBIH YyXKE B
NIEpBOM IIOJIOBUHE JAEBATHAALATOTO BEKA BBICKA3aJ] MAacii, KOTOpbIE BIIOJIHE MOTYT
IIOCTaBUTh €ro B pAAbl IPEIUIECTBEHHUKOB CPAaBHUTEIBHOIO U MEXIyHAPOIHOTO
00pa3oBaHUs BO BCEM MUDE.

CapmMbeHTO ObUT TeHHANBbHBIM M IIpOoTHBOpeuuBbIM. [lyOnukamment «Pakynno» B 1845 roay,
CapMbeHTO TOJOXKHMJI Ha4yalo BaXXHOH JUTEpPATypHOM TpaIulUUd HE TOJBKO gauchoesque
JIUTEpaTyphl (OTPaKAIOUIM MEHTAJIUTET raydo — SKBHUBAJIEHTA aMEPHKAHCKOTO KOBOOs),
KOTOpasi OTYACTH SIBJISIETCSI OTBETOM I'OJIOCOM B IUCKYCCUU O HAIIPSKEHHOCTH B OTHOLICHUAX
MEXKy IMBUIM3ALMEH UIU BapBAPCTBA, HO BCEM apr€HTUHCKOIO JIMTEPATYpPhl KAaK TAKOBOM.

CapMbeHTO OBbLT OTpEIIEHHBI OT OOBIYHOM KU3HHU U 3asUIbIi MyTemecTBeHHUK. OH MHOTO
CTPAHCTBOBAJI U YUWJICA Y APYTI'UX, TO €CTh BCII O6p33 JKU3HU JCATCIIBHOCTU, KOTOPBIC KOT'Aad-
TO Trpeku oTBogwiu ¢unocody. Benp myremecTBus, CTPaHCTBUS U TO3HAHUS M|
COOTBETCTBYIOT CYIIHOCTH (prstocoduu.

Mexny 1845 n 1848 romamm CapMmbeHTO mnoceTwsn EBpomy, SHMIEHTP COLMAIBHBIX
peBoJroNHiA, KoTopble Mapkc onmcan «B BocemHaanaTom 6promepe Harmoneona bonamapray,
3areM — Coenunennsle 1lITaTsl, e oH moObIBa B ABAALIATH OJHOM IUTATE U rae B boctoHe
no3HakomMwics ¢ XopacoM MaHHOM, B NOCIELYIOLUIEM CYINEPUHTEHJAHTOM HapOJHOIO
obpasoBanus mrata Maccauycerc. Imenno Xopac MauH u3noxun CapMbeHTO NMPHHLIUIIBI
TOM MOJIEJIM HAPOJHOTO 00pPa30BaHus, KOTOPYIO OH HCKal st ce0si. CapMBbEHTO B UTOTE CTall
CelbMBIM IPE3UIEHTOM ApPreHTHHBL. JTO OBbUT YeNnoBeK, IOOMBIIEHCS BCEro cam, M
caMOyyKa, HAaXOJUBIIUICS B TIOMCKAaX MOJENIM 00pa3oBaHUS IS TOCT-KOJOHHAIBHOU
ApreHTHHbI, HOBOW pa3BUBAOILIENCS HALIMU-TOCYAapCTBa.

Capmbento BepnyJica B Coenunennsie lltatel B 1865 rogy B kadecTBe upe3BbIYANHBIN U
IIOJIHOMOYHBIN nocia ApreHTHHbl. Ero Bo3BpalieHne COBHAI0 ¢ OKOHYAHUEM TPakJIaHCKON
BOIHBI U youiictBoM JlunkonsHa. B Coenunaennbix LlltaTax oH 0co3Hal, 4TO pabCTBO — 3TO
3BEpPCTBO, KOTOPOE HEOOXOIUMO YCTPAaHUTh C JIMIAa 3€MJIM, U YTO TEHAEPHOE pPaBEHCTBA
MO>KHO JIOCTHUTHYTH C TIOMOIIbIO O00pa3oBaHMs, KOTOPOE — B CBOIO Odepenb —  SBISETCA
HEOOXOJMMBIM YCJIOBUEM HHCTUTYLMOHAIM3AUMU TpakaaHcTBa. OH mpuriacui O0iblIoe
KOJIMYECTBO JKCHIIMH-YYHUTEICH TIpHexarb B ApreHTUHY, YTOObI NpPUHATH Yy4yacTue B
oOpa3oBaTenbHOM TMporiecce. M 3To, HECMOTpS Ha TO, YTO BCE OHU OBUIM NMPOTECTAMU U
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MOTJIM HATOJIKHYTbCS Ha HENpHATHE B IIIyOOKO KaToiuueckoW crpane. [lonmutuueckue u
nejarornyeckue  crpaHctBus CapMBEHTO COBMAJM 1O BPEMEHH C  OOIIECTBEHHO-
MOJIUTUYECKUMH OYPSIMH CBOETO BPEMEHHU.

Korga CapmbenTo omyOnukoBai B 1849 romy miojbl €ro CTpaHCTBHM M U3bICKAHUN B KHUTE
noj Ha3zBaHueMm «Hapomnoro oOpaszoBanusi» B 1849 romy M HOJOXKHI Hayajao CUCTEME
rOCyJapCTBEHHO-ITyOIMYHOr0 0Opa3oBaHus B JIaTWHCKOW AMepuKe, OH CTall, HE OCO3HaBas
TOT0, MPAaKTUKOM €IIE HE CYLIECTBYIOIIEH NUCLUIUIMHBI: MEXKIyHAPOIHOE CPaBHUTEIBHOE
oOpa3oBaHmHe.

st CapMBEHTO CHUCTEMa TOCYIapCTBEHHO-ITyOIMYHOTO O00pa3oBaHMs SBISIETCS HJICAIbHOU
MOJIENIbI0  00pa30BaHUsl Tpax/JaH, KOTOPBIM MPEACTOUT CTPOUTH CBOE HAIMOHAJIBHOE
rocyaapctBo. B tpyne «Hapomnoe o6pazoBanue» (1849), CapMbeHTO MHIIET, YTO aaNTaIUsI
MIOJINTUKH PAaBEHCTBA SBJIETCS "OCHOBOW colmManbHOW opraHu3auuu.”" boiee Toro, Kak 3To
ObUIO OTMEYEHO ero KOMMeHTaropaMu, CapMbeHTO — B IPSMOM COOTBETCTBUH C JIO3YHI'AMHU
IeMoKpaTtudeckux peBomonnit XIX Beka — yTBepxkzaad, 4TO "OOS3aHHOCTh KaXkJOTO
NPaBUTENILCTBA OOecneunTh oOpa3oBaHUe sl OyIyNIMX IMOKOJICHHM, MOTOMY YTO MBI HE
MOKEM OCTaBHTb HACTOSIIEE IOKOJIeHHE Oe3 HHTEIUIEKTyaJbHOW MOArOTOBKH, KOTOpas
BKJIIOYAeT B ce0s1 oOecrieueHue npas rpaxkaanuHa.” (rights that are attributed to citizenship.")

IIperepnieB U yBHIEB BOOYHUIO AHTUMHTEIIEKTYaJlbHYK) I'€T€MOHHIO B CBOCH CTpaHe, OH
OJTHO3HAYHO M YETKO 3asBWJI, 4TO "0e3 0Opa3oBaHWs HOBOTO IMOKOJEHHS, BCE HEIOCTATKH,
KOTOPBIMH CTpaJaeT Hallla HBIHEIIHSsS OpraHu3anusi, OyIyT MpOAOJDKATh CYIIECTBOBATH'
(cTp. 26).

[Tpexpacuas padora Pukapno [Murnus «3amerku o @akyHno» kaHOHU3UpoBan CapMbEHTO B
KayecTBE OJHOI0 U3 TEpBbIX HHTEUIEKTYaJOB CpaBHUTENbHOrOo oOpasoBanus. Jis
CapmbeHTO, "3HaTh 3TO CpaBHUThb. Bce, MMEET CMBICI, €CIM MOXHO PEKOHCTPYHPOBATh
aHAJIOTHH MEXIY TEM, YTO BBl XOTHUTE OOBACHUTH M YEM-TO JPYTUM, UYTO YXe HalKuCaHO U
obcyxmaercs" (ctp. 17).

[Tpomry MeHs MPOCTHUTH 32 aHATMTUYECKOE HKCKYpPC B JUTEparypHoe Hacienue CapaMbeHTO.
Ho MHe moka3aloch YMECTHBIM 3TO CJIieJaTh Ha COOpaHHM CIEHUAIUCTOB B 00JacTu
MEXyHApOJAHOTO CPAaBHUTEIHHOTO 00pa30BaHMsl, 3HAUUTEIbHASL YaCTh UCTOPUU KOTOPOTO HE
COBCEM ONpaBIaHO — M Ha 3TO YyKasblBaeT JuTepaTrypHoe Hacienue CapMbeHTO — ¢
rinobansHeM CeBepoM, a He ri1obanbHbIM FOrom.

Bropoii 3Tam B pa3BUTHH CPaBHUTEIHLHOTO OOpa30BaHUs HAYAJNCS TMPEIANOIOKUTEIBHO
MATBACCIT WU MIECTHACCAT TTh JIeT Ha3an. CpaBHHTEIbHOE 0OOpa30BaHUE COIPSHKEHHO
pa3BHUBaeTCS C YKOHOMHKOW OOpa30BaHHS — OTHOCHUTEIHLHO HOBOW JUCHHUIUIMHBI, KOTOpas
paccMmatpuBaeT 0O0pazoBaHHE ONTHUMHCTHUYHO: HE C 3aTPATHOW TOYKU 3PEHHUSA, a B Ka4eCTBE
WHBECTUIIOHHON COCTAaBISIONIEH, OKyMarmieicss B BuAEC (OPMUPOBAHUS YEIOBEUECKOTO
Kanurana.

HcTtounuk ontumusma ObUT B TOM, YTO, M0OEAa HaJl HAIM3MOM OTKpBLJIA JOPOTY JUIsl HOBBIX
JNEMOKPAaTUYECKUX IEPCIEKTHMB B  Pa3BUTBIX CTpPaHax, KOTOPbIE IMOJPa3yMEBAIU
pacIIMpsIIONIMECs] BO3MOXKHOCTH Ul IOJy4YeHHUs 0Opa30BaHUs, BKIIOYAs €ro JOCTYIIHOE
¢unancupoBanre. FOHECKO BbicTymaer B KayecTBe HHCTUTYTa MPOABHIAIOIIErO Kak
JIEMOKpATUIO U TpaBa 4YeJOBeKa, TaKk W oOpa3oBaHuEe W KynbTypy. He yauBuTEnbHO, 4TO
HEMaJIo BBITYCKHUKOB YHUBEPCUTETOB C TUIUIOMAMU CPAaBHUTEIHLHOTO 00pa30BaHUs CBS3AIN
CBOIO ITpodeccHoHaNbHY0 KH3Hb ¢ padoToir B KOHECKO.

KoMnapaTuBHCThI 3TOr0 MOKOJIEHNS Pa3BUBAIMCH HE TOJBKO IOJ BO3JAEHCTBUEM OKOHUYAHUS
Bropoii MupoBoil BOWHBI u MOOEIbI HAJ HAIM3MOM, HO W IOJ BIUSHUEM PAaHHUX CTaaui
XOJIOHOM BOWHBL. Ha pa3BuTHE KOMMIapaTMBHOTO OOpa3oBaHMs OKa3ajo BIUsSHHE OOprOa
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MEXy 3alaJHbIM KalUTaJINCTUYeCKUM MHpoM Bo rnaBe ¢ CHIA u crpaHamMu COBETCKOTO
O070Ka ¢ MX NPUBEPKEHHOCTHIO KOMMYHHCTUYECKOMY TMpOEKTy. bbuta Takke MOMBITKE
IIPOTUBOCTOSATh PACHPOCTPAHEHUI0 KOMMYHH3Ma B CTpaHaX TPEThEro MHpa, BKIIOYAs
nporiecchl JeKoloHn3anuu Asun, Appuku u OkeaHuu.

[To3Bomo cebe dmrocodckoe orcryruienue. [lo3HaHWe — STO HE OJHOHANPABICHHBIN
nporecc. Bo3MOXXHO mMO3TOMY, B AMCKYCCHM CpPAaBHUTEIHLHOM OOpa30BaHMM HAYMHAIOT
OTUETJINBO 3BYy4YaTb BIUATENbHBIE TI0JOCAa M3 CTpPaH TPETBErO0 MHpa, HAPATUBHO
00bETMHEHHBIE B U3BECTHYIO HaM 3MHUCTEMOJIoruio rinobdansHoro KOra. Cpenn 3TUX T0OJI0COB
CleyeT OTMETUTh NoJuTHYeckue M neparormdeckue TpyAsl Xo Ilu Mwuna. Otmeuy ero
poHHLIATENIbHOE MeTadopuyeckoe yrBepxkaeHue: "[IoMHUTe, YTO MTOPM SBIISETCS XOPOLIEeH
BO3MOKHOCTBIO 11 COCHBI M KUTIapUca, YTOOBI MTOKa3aTh CBOIO CHIIY U UX CTa0MIbHOCTH." B
bpaswimun Ilayno ®@peiipe OpocaeT CTaBHIMA yHHMBEPCAJIbHBIM BBI3OB II€IarOTHUKE
yrHeTeHHbIX. BcenoMuuMm tpyasl [xynmnyca Hbepepe u3 TansaHum, ogHOro u3 cambIX
U3BECTHBIX  Jesrened  Adpuku, monIUTHKAa OONBIIOTO yMmMa M aBTOpa  HOBBIX
OCHOBOIOJIararlyX MPUHIUIIOB, BAOXHOBUBIIMX LIEJIbIE IOKOJIEHNS YUEHBIX, BKJIIOUasl HaC B
ApreHTuHe — CTpaHe, KOTOpas OJHM3KO BOCIPHHSAJIA MOCT-KOJOHUAJIBHBIE IPOLECCH B
Adpuke. Hbeppe Obu1 u3BecTeH kak Mpamumy (Mwalimu) wnu Yuwurenb, KOTOPBIU
paccMaTpuBaeT 00pa3oBaHUE C MO3UIMNA JTOTUKH BO3MOXKHOCTEH.

Adpuka fana HaM TaKUX 3HAKOBBIX JesiTesieil 00pa3oBaHUS M COLUMAIBHOTO OCBOOOXKICHUS,
kak Hembcon Mannena m Amwmpkan KaOpan. Mangena, koTopslid mpoBen Oosiee JIBYX
JIECATWICTHIl B 3aKIIOYEHUH KaK «TEPPOPUCT», IIOCIE CBOETO OCBOOOKICHHS CTall
apxutekropoM npumupeHus B HOxuoit Adpuxe. Amupan Kabpan omyOnMkoBan KHUTY
«Opyxue Teopun», KOTopas oOKazana OOJbIIOe BIMSHUE IMOBIMSIIM HAa MOE IOKOJICHHE
aKTHUBHCTOB M MIE1aroroB B ApreHTuHe.

Ecnu roBoputh 00 ApreHTuHe, Helb3s He ynoMsHyTh Pocuty Beiinmen6aym 3umnepoBud
Wi DBUTY, CTaBIIYIO OJHUM HMX M3BECTHBIX OOPILIOB 3a PABEHCTBO KEHIIMH B JlaTWHCKOU
Awmepuke. bornee cemupecsatu ner Pocura 3umepoBuu paboTana CEIbCKUM YUYHUTEIEM H
po(COI03HBIM aKTUBUCTOM. EE MHOTOKpaTHO YBOJIBHSUIM KaK C IEJarord4yeckoil, Tak u
aJIMUHUCTPATUBHOM palbOThHI 32 COIMAIMCTUYECKUE B3IIIAIBI, HECOTJAacue C MEPOHUCTCKUM
MIPAaBUTEIBCTBOM HJIM IPOCTO, MOTOMY YTO OHa Obuia eBpeiikoil. Ho oHa He cnaBamace. B
1994 rony BocbMuaecsTwieTHAs Pocurta ywyacTBOBasia, HECMOTpPSI Ha €€ YXYALIAIOLIEECH
3I0pOBbE, B KayecTBe (helepanbHOrO MPEACTaBUTENS] B KOHCTUTYLMOHHOW pedopme u
no0uBaach U3MEHEHHs 3aKOHA 00 00pa3oBaHUU.

MOHO MPOAOIKUTH CIIUCOK JIFOJICH, KOTOPBIE BHECIU CBOW BKJIAJ B pa3BUTHE O0pa30BaHMUS.
Cpenu HUX HeEMajo TeX, KOTOpble OOpoiHMCh 3a COIMajlbHbIE MpPeoOpa3oBaHUs CTAIU
KEPTBAaMU HACTOSALIETO TEPpOpa — rOCyNapCTBEHHOIO TeppopusMa. byayuu apreHTHHIeM U
M3THAHHMKOM OJITHOM M3 CaMbIX KPOBOXaJHBIX AUKTAaTyp B PETMOHE, S XO4y IOYTUTh UMEHA
HEM3BECTHBIX HAM YYMUTEJICH-TIeqaroroB, YyOWUTBIX 3a CBOM YOGKICHHS WIH UX
IIPOTrPECCUBHYIO IIEIarOTMYECKYI0 MPAaKTUKE. Sl XO4y HAIIOMHUTH BaM O T€X HEU3BECTHBIX
HaM YYHTENAX, KOTOpble paboTaroT B INIyOWHKE, CAaMBbIX OMACHBIX M OTAAJIEHHBIX YTOJKaX
MecTax 3eMJIM, ¥ KOTOpble He MOT JJake MEUTaTh, YTO OBl MpHexaTh Ha KOHIPECC MoI00HBIN
HallleMy M y4acTBOBaTh B KPUTHYECKUE TUCKYCCHUH 00 oOpa3oBaHuu. OHH AETAIOT 3TOT MUP
U CBOMX YYEHUKOB JIyYllIe.

BwMmecTe ¢ BbIIAIOIIMMUCS SKCTPAOPAUHAPHBIMU JIUJEPAMH, CTPAHBI TPETHETO MHpa T0OUIHCH
OecrperieICHTHOH aBTOHOMHOCTH MaccoBoro oOpasoBanusi. Eciu roBopuTh 0 rioGanbHON
KyJIbType, KOHBEPI'eHIIUS WM MHCTUTYLHMOHAIBHBIM H30MOP(HU3M NOPOIMIN HA CBET LIETYIO
IpyIIly aHAIUTUKOB, IIPUBEPKEHHBIX HECOMHCTUTYLIHOHAIILHOMY HAIIPBIICHUIO.
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B mectunecaTeix rogax, B COOTBETCTBUU C L@PUBIIUM TOTJA TyXOM yTOIH3Ma, POSIBUIIOCH
HOBOE IIOKOJICHHE KOMIIApaTUBUCTOB, CTPEMUBLIMXCS CO3/1aTh aJbTEPHATUBHOE BUICHUE
obpa3zoBanusl. KpUTHKHM MO3UTUBUCTCKUX OCHOB BeJa K IEPEOCMBICIICHUIO BCEH AMCLUIUINHBI
CPaBHUTEIHLHOTO O0Opa30BaHMs, €ro CBSI3M C T'YMaHMTAapPHBIMM HayKaMHd, OOIECTBEHHBIMU
HayKaMM, CTPAHOBEICHUEM, PA3HOTO POJa METOMOJIOTUSMM, a TAKKE M3YYEHHEM MECTHBIX
S3BIKOB M JMAJICKTOB B KAUeCTBE HEMPEMEHHOTO YCJOBHUS Ul pa3pabOTKU KOMIUIEKCHOM M
CpaBHUTEIHHON HAayKH, BKJIIOYAs MPOBEACHHE AIMIUPHUECKUX ucciepoBaHuil. Camo coboi
pasyMeeTcsi, 3TH KOMIApaTHUBHUCTHI COLMAJI-IEMOKPATHUYECKUE TOJKAa OBUIM KPUTUYECKH
HACTPOEHBI IO OTHOLICHHIO K 0€3yIepKHOMY U HEYeM He OTPaHUYEHHOMY KallUTaJIU3M.

JIu4HO s HUKOTZa HE paccMaTpuBal MEXKIYHAPOIHOE M CpPaBHUTEIbHOE OOpa3oBaHUE B
KauecTBE OTACIBHOW U 000COONECHHOW MUCUUIUIMHBL. Eciu roBopuTh MeramopduyHO, 5
CPaBHHMBAIO CBOW MPEAMET C MEXIAUCHUIUITMHAPHBIM JCKOPATUBHBIM TOKPHIBAIOM, a €CIU
TOBOPHUTHh TOYHEE, C MEKIUCIUIUIMHAPHBIM TIOJIEM, OXBATHIBAIOIIUM MHOKECTBO OOJsacTeit
HAYyKH.

B mecrunecsaTeie U CEMHIECATHIE TOABI MHOTHE U3 JOMUHUPYIOIIMX TEOPETUYECKUX H
METOAOJIOTMYECKHX Pa3pabOTOK MPEIbIIYIIero MOKOJICHUS ObLIM MOABEPTHYTHl KPUTHKE, B
TOM 4HCJIE KPUTHYECKOE PACCMOTPEHUE TEMIIOB BO3BpAILEHUS K HCCIEHOBAaHUSAM CaMOIO
o0pa3oBaTeNbHOIO Tpolecca (HACTOAIIAs OJEPKUMOCTH IOKOJCHHS CEMHJIECSTHIX,
BOCBMUJIECATHIX M JaXK€ JIEBSIHOCTBIX I'OJIOB), COIIPOBOXABILIEECS apryMEHTaMH B IOJIb3Y
HeOpPMATBHOTO M HAapOAHOTO  OOpa3oBaHMsA,  PEBOJIIOLMOHHOTO  BOCIIHMTAHUS,
dopmupyromeiicss  MyJIbTHKYJIbTYpajdl3Ma, 4YTO BIIOJIHE BIHCHIBAJIOCH — TOBOPS
nepedpasupoOBaHHBIM  S3IKOM [Tayno ®peiipe u Iloma Pukopa — B snucmemonozuro
no0o3peHuil.

['Hoceosiorust MOMO3PEHUS] MOAPAa3yMEBAaeT, YTO JIOObIE COIMAJbHBIC OTHOLICHHS BCETAA
BKJIIOYAeT B ce0s joMuHMpoBanues. O6 TOM HaM Bcerja HalmoMHUHAET He Tosbko @peiipe «B
Ne/IaroruKe yrHeTeHHBIX», HO U Anbbepr Memmu, ®panny @anon, CtuB buko — mmaep
10kHO-appukanckoro  JIBwkenuss Yepnoro Co3HaHUS M, KOHEYHO, MPHU3HAHHBINA
¢bpanmysckuit  ¢unocop Ilomp Puxop, mnpemonaBaBImIMi B TEYEHHE MHOTHX JIET B
yHuBepcurere Yukaro.

3TO CpPaBHUTEIFHO HEMHOTOYHCIIEHHOE TOKOJICHNE KPUTHUYECKH HACTPOCHHBIX JIMYHOCTEH B
CPaBHUTEILHOM OOpPa30BaHMHM HAXOAMWJINCh B COCTOSIHUM DACTyLIeH HANpsHKEHHOCTH CO
CBOMMHU OpaTbsIMHU U CECTPAMU T10 TIepy U3 CPEbl TEXHOKPATOB, BRIPOCIIMX IO CEHbIO TAKHX
r7100abHBIX HHCTUTYTOB, Kak BecemupHsblii 6ank, OOCP 1 HEKOTOPBIX CrieUaTu3uPOBAHHBIX
noapasnenenuii Opranuzanmun OO0benuHEeHHBIX Hauwmil. OTH yupexaeHus, KOHEYHO, He
n300penu HeoauOepanu3M, HO CTaIM €ro YJOOHBIM IIPUIOTOM €0 T'eréMOHHUCTCKOM JIOTUKHU B
MOJUTUYECKON SKOHOMUKE, TIOJIUTUKE, KYJIBTYPE U, OCOOCHHO, B 00J1IaCTH 00pa30BaHusl.

C nmagenuem bepiauHCKON CTeHbI HeonnOepanbHash TEXHOKpPATHs OKKYIMpPOBala aKaJeMHU
HayK M MHCTUTYThl 00pa3oBaHMsA M TNpUBHECTa B 00pa3oBaHUE, TOBOPS SPKUM S3BIKOM
M3BECTHOTO apreHTuHCKoro nucarens Xynmuo Kopracapa, cBoto modens coopku (modelo para
armar). DTa MOJeNb, NMPUBHECEHHAs B 00pa3oBaHME, YIMOBAeT Ha €ro MPHUBATU3ALUIO U
JIeJIaeT yIop Ha CTaHJapTU3UPOBAHHOE TECTUPOBAHUE, ITOAOTYETHOCTD U DBAIIFOUPOBAHUE.

9t0 TCXHOKPATUYCCKOC IMOKOJICHUC MICCTUACCATBIX 00 YK€ Ha IICHCUHU WJIX HA BBIXOJC Ha
NeHCcH0. D10 ObLIO KoseOuoleecs U BOBICYCHHOE B JIBOIHYIO UTpy mokojeHue. C oxHoOU
CTOPOHBI, OHO BEPHJIO B COLMAJ-IEMOKPAaTHYECKON HCOJIOTHUIO M COIMAIBLHOE, a TOYHEe,
BasepHOE rocynapcTBo. C APYroil CTOPOHBI, C BOCBMUICCATHIX T'OJOB OHO HCIHBITATIO Ha
ce0e TUTeMOHHCTCKOE JIaBICHUE TEXHOKPATHUYECKH HEOoMuOepaabHON MIC0JIOTHH, MO3UIINU
KOTOPOU TOJILKO YKPEIUISUIUCH [0 MEPEe PACIIMPEHUS TTI00aTH3alnH.
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OT0 OBUIO JOBOJBHO HEOOBIYHOE M CTPAaHHOE HACOJIOIMYECKOE COXKHUTEIbCTBO, Kpome
COCYIIIECTBOBABIINX COLMAI-IEMOKPATOB M HEONIHOEpPaNoB, B CPABHUTEILHOM OOpa30BaHUU
aKTUBHO paboTaTy HOCHUTENM [PYIMX HAppaTHBOB: COIHATUCTUYECKHX, MApPKCHCTCKHUX,
nuOepTapuaHCKuX, KPUTUYECKON MeJaroruku, GeMUHUCTCKUX, STHUUYECKUX, PErHOHAIBHBIX,
KPUTHYECKON TEOpUHU OOIEeCTBa U Mpo-OU3HEC.

[lepBbIii 1 monTOpa AECATWIETHS HOBOTO BEKa MpEIJaraeT HaM O4Ye€ CJIOKHYIO KapTHUHY.
CpaBHUTEIBHBIE U MEXIyHAPOIHOE 00pa30OBaHHE YCTAaHABIMBACTCS B aKaJeMHUSIX, OCOOCHHO
B Pa3BUTHIX NPOMBIIUICHHBIX CTpaHaX MHUpPa, HO OH HE pacTeT B yHUBepcurerax. Poct
3aHATOCTH B ATOW MEXAMCIMUILTMHAPHON 00JacTH HE B HAYYHBIX Kpyrax, HO M B JPYTHX
YUPEKICHUSIX, B TOM UYHCJE TI00aThbHOW MHCTUTYIIMOHAIBHON CHUCTEMBI TBYCTOPOHHUX U
MHOT'OCTOPOHHUX YUPEXKACHUH, MECTHBIX U PETHMOHAJIBHBIX YUPEKIECHUN TOCydapCTBEHHOTO
yIpaBIeHUS, OTBETCTBEHHBIX 32 WCCIIECIOBAHM B 001acTh 0Opa3oBaHUS U TUIAHUPOBAHUSA,
TPAaHCHAIIMOHAIBHBIX ~ OOIIECTBEHHBIX  JBMKCHHH, a  TaKkKe  HAIUOHAIBHBIX U
TpaHcHauuoHanbHbIX HIIO,

D10 HE BpeMs, 4YTOOBI chenaTh AMAarHO3 KPHU3HCOB LMBUIM3ALMK, IMPEICTAaBISAET COOOU
ornacHble TepecedeHus aopor, yxe ['aOpuanb oxumaemsix ['apcma Mapkec B cBoel peun,
B3siBILei Ha HoGeneBckyto npemuio B 1982 roay, korna oH ckaszai:

"B takoil nenb, kak cerojHsa, Mo rocrnoauH YwibsiMm Donkuep ckazam:" S
OTKa3bIBAIOCh MIPUHSITH KOHEI] YenoBeka ". Sl Obl yracTh HEJJOCTOMHO CTOSTH B
3TOM MECTEe, KOTOpOoe ObLIO ero, eciiu Obl s He ObUT B TIOJHOW Mepe OCO3HAET,
YTO KOJIOCCAJbHAsl Tpareausi, OH OTKa3ajcsl MPU3HATH TPUILATH JBa TojJa
HazaJ He ceifuac, BIEpPBBIE C HAayalda 4YeloBEYEeCTBa, HE Oojee, YeM MPOCTO
Hay4Hasi BO3MOXKHOCTh. CTOJKHYBIIUCH C 3TOW YAUBUTEIBHON pealbHOCTH,
9TO, JOJDKHO OBITh, Ka3aJloCh MPOCTBHIM YTOIHIO 4Yepe3 BCE YEIIOBEUYECKOE
BpEMSI, MBI, aBTOPBI CKa30K, KOTOPHIE CUUTAIOT, YTO yrOJHO, CUUTAIOT ceOs
BIIpaBe IOJIaraTh, YTO 3TO €IIe HE CIUIIKOM MO3JHO, YTOOBI Y4acCTBOBATH B
CO3JIaHUH MTPOTUBOIIOJI0KHON yTOonuu , HOBBIN M moJMETaHUE YTOIIUH KU3HH,
rJIc HUKTO HE CMOXET peliaTh 3a APYTUX, KaK OHU YMHPAIOT, TIe JIIOOOBb
OyJeT TMOATBEPIATCS U CUACThE OBITH BOZMOXKHO, U T/I€ pac MPHUTOBOPEHHBIC
0 cTa JIeT OJWHOYecTBa OyneT WMeTh, HAKOHEI] W HaBCerja , BTOPOU
BO3MOKHOCTH Ha 3emJie ".

51 nenato 3TH cioBa uTh ['apcua Mapkeca u HaJIel0Ch, YTO €0 YTOIUS sIBHASI Cy1b0a yTOMHH
CPaBHUTEIHHOTO OOPa30BaHMS.

Ho To, uro MbI y3Hamu 3a 311 100 ¢ TUIIHUM JIET CPaBHUTENBLHOTO 00pa30BaHus?

Moii npyr u kxomera PobepT ApHOYB XOpOIIO CKa3al BO BBEACHHHM K HAIICW KHHUTE
CpPaBHHUTEIHHOTO 00pa30oBaHUS: UATCKTHKA TJI00AIBHOTO M JIOKAJIBHOTO MBI HAyYHIIUCH
paboTaTh B TPEX OCHOBHBIX HAIIPABJICHUSX, KOTOPHIE TOTIOTHSIOT APYT APYTa.

Bo-nepBbIX, HAy4HOW OpUEHTAIH, KOTOPhIe BHECIU OOJBIION BKJIAA B MOCTPOSHUH TEOPHUNA
U YKPENUTh THOCEOJOIMYECKHX M HAYYHBIX METOJOJIOTHH B CPaBHHUTEIBHOM OOpa30BaHUM.
Takoif moaXxoa BIOXHOBHI KPOCC-HALMOHAIBHOTO OOpa3oBaHMs M OAMH M3 €ro Hambosee
OYEBHIHBIX MOCIEACTBUHN I UCCIEAOBAHMMA, CO3JaHUE TIPOJIOJIBHBIX 0a3 TaHHBIX, KOTOpPHIE
Tenepb Ha3bIBAIOTCS, C BRICOKOMIAPHOCTHIO HAMIMX npodeccuii - Big Data.

CyecTByeT BTOpOH acleKT, KOTOpBIM Ha3blBaeTCs ApHOYB IparmMaTHueckuil. To ecTh, Kak

MBI MOXEM OOHAapYXHTb M JPYIHE€ METOHbl, KOTOPhIE MOTYT NPUMEHSTHCS B HAIIUX

obmactsax? To, uro @wmunn AnbTOaX Ha3BaJl MHOTO JIeT Ha3ad KpEIUTOBAaHUE U
n

3aUMCTBOBaHUA ', T.C. KpCIAUTOBATHL U 3aUMCTBOBATL H O6p330BaTeHBHLIX MpaKTUK Hu
TEXHOJIOTHH. OTa KOHOCHIIHMA HC HOBA, OHa HUMCCT TbhICAYH JICT CYLICCTBOBAHUA. Tonsko
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TElepb Mbl MOXEM HHKAIICYJIMpPOBaTh TaKyl HIEH0 B OJHOM U3 AacleKTOB HaIlero
MEXIUCLUUIUIMHAPHOTO IJIaBWIbHBINA KOTel. Hapsay ¢ 3TUM IpHUXOIUT MBICHB O «IYYIIMX
IIPAKTHK» WIH Iepe10BOH MIPAKTHKH, KOTOpBIE HaJJIeXkKalluM o0pazom
KOHTEKCTYaJTU3UPOBAHHOTO, MOXET OBITh MOJE3HBIM JUIS YJIYYIIEHHs CUCTEM B APYTUX
CTpaHax UM PErMoHax.

Hakonen, cymecTByeT MeEXAyHapOIHBIA acmleKkT oOpa3oBaHMs; W3MEpPEHHE, KOTOpOe
ABNSICTCS B BBICIIEH  CTemeHWM  TJ00anbHBIA  Xapaktep.  VHTepHanMOHaIU3aIHs
o0pa3oBaTeNbHBIX NPAKTUK CTaja OTBETOM Ha IJIOOAIM3alMi0 M OJHUM U3 Hauboiee
OUEBHUIHBIX  MHCTUTYLMOHAJIbHBIX  MpPakTUK. VIMEHHO B 3TOM  H3MEpPEHUU
MHTEPHALMOHATIM3AIMH, YTO OJUH MOXKET CTPEMHUTHCS IMOCTPOUTH TJIOOAIBHOE CO3HAHME
COJIMAAPHOCTH U MUPA.

51 xotenm OBl BEpUTH, YTO 3Ta TPEThS IMEPCIEKTUBA WIM OPHEHTAIMU B JOMOJHEHHE K
dbopcupoBaTh TpaHCHALMOHAIM3ANKUEH 00pa30oBaHUS, CIIOCOOCTBYET B3aUMOIIOHUMAHUIO U
OosblIei pa30OPUYMBOCTH MEXIy OOLIECTBaMH, KyJIbTypaMHU M SI3bIKAMH, U MOXET BHECTU
CBOW BKJIQJ B COXpaHEHHWE MHUpa BO BCEM MHpe, 0O0pa3oBaHHE B HMHTEpEcax yCTOMYMBOIO
pa3BuTHs W 0O0pa3oBaHUS [UId TJ00ATbHOE TPAXAAHCTBO. OTa TPEThsS OPHEHTALHS
CIOCOOCTBYET Pa3BUTHIO IN100ATHHOTO OCO3HAHUS M TOHUMAHHUSL.

CTONKHYBIIMCh C 3THMHU TpaJuLUsMU U YCBOEHHE, KakoBa poib BcemupHoro cosera
OO0IIECTB CPaBHUTEIHHOTO 00pa3oBaHus?

5. CpaBHHTeILHOE U MeKIyHapoaHOe o0pasoBanue u poab WCCES

YuurteiBas 9BOJJIIOLNUIO CPABHUTCIBHOIO MW MCKIAYHAPOIAHOTO 06pa3OBaHI/ISI B TCUYCHUC
MOCJICOHUX MATUACCATH JICT NPUTIalIaCT HAC 3a1aTb CJIC,Z[YIOIJ_II/Iﬁ BOIIPOC: CKOJIBKO M3 3TOT'0
Pa3BUTHS CPABHUTEIBHOTO W MEXIYHApOJHOro oOpa3oBaHUsI ObLT CBSI3aH C UCTOpUEH H
tekyuiero coctosuss WCCES?

Mosi paboyast rumoTe3a COCTOMT B TOM, 4YTO TPaKTHUYECKH HE CYLIECTBYET
B3aUMOINPOHUKHOBEHHE HCTOpUH, pa3padotok u paszsutuss WCCES wu  coOwituii,
MPOUCXOJAIINX B CPAaBHUTEIHLHOM M MEXIYHapOJHOM YPOBHAX OOpa3oBaHUS B KayecTBE
JUCUMIUIMHBI TUCHUILTNH. Eciam Obl cylecTBOBaia HEKOTOPBIE MEKCEKTOPAIBHOCTH KaK 3TO
obu10 mpemoxxeno MouM kosuierod UCLA Kimberlé W. Kpenmoy B noHumManuu u3ydyeHue
AHAJTUTUYECKUX KAaTerOpUil B COIMAJIbHBIX HAyKaxX, K COXKAJCHUIO, YTO MEPECEUCHUE MEXKIY
CoBeToM M AMCUUIUIMHBI B TPONIUIOM OBbUIO OBl B JIydIlleM ClIydae MapTUHAIBHBIM WIIH
pa3peKEHHOM.

OcHoBormosararolmuii  BOIpoc 3TOr0 CPaBHUTEIBHOI'O aHAJIW3a Pa3BUTUS CPaBHUTEIBHOTO
oOpasoBanus u pa3Butus CoBeTa JOJDKHBI 337aThCsl BOIPOCOM, KaK MBI MOXKEM OOBSCHHTD,
1oyemy, Mo-BUIMMOMY CYIIECTBYIOT NapajliebHbIe pa3pabOoTKH, a He OOraThIX MepeceyeHu
mexay padoroit WCCES u pa3BuTHS CpaBHUTEIFHOTO U MEXAYHAPOTHOTO 00pa30BaHUsL.

KpOMe TOro, €CJIM 3Ta TuiioTe3a MOXKECT GBITB AOKa3aHa IMPaBUJIbHO, Hallla ICHTPAJIbHAA ICIIb
C HalllUM HOBBIM PYKOBOJACTBOM IOJI’KHO GBITB, KaK MblI MOXKEM pa6OTaTL B HaIIpaBJICHUU
HoBoro Oynymero, B kotopoM WOCCES gemaer Oosiee BBIpaXCHHBIMH, YETKHE U
OpHFHHaHBHBIﬁ BKJIaZ B pa3BUTUC 3TOU JAUCHUIIIIMHBI, YTO MbI DOJIKHBI IPCACTABIIAIOT CO6OI>1,
CHOCOOCTBYIOT U BOCIIUTAHUSI.

Hogoe pykoBonctBo noktopa H'/Ipu Assie JlymymObl B KadecTBe npesuneHTa a-pa Jlopen I.
Misiaszek B xauectBe ['enepanmbHOro cekperaps, u n-p Kanishka benu, xasnaueem ectb B
KOMaHJle, HO ¥ B MHIUBUAYAIbHOM TOpsJIKE OJecTsIre HHTEUICKTYalbHbIE PECypChl, a
TaKXe KyJbTYpHBIX, 3THHYECKHUX, PACOBBIX M TEHJICPHBIX YYBCTBUTECIHHOCTH U OIBIT,
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pazHoOOpa3ue S3bIKa, MW TOCTKOJIOHUANBHBIA  BHUICHHE, UYTOOBI YOEAMTBCSA, YTO
HenpotuBopeurB0 WCCES cTaHOBUTCS aKTUBHBIM MIPOKOM B PACIIMPEHHUU C HOBBIMH U
Oosiee BBICOKMM YPOBHEM 3HAaHUH MEXIYHAapOJAHOTO M CPABHUTEIBHOTO OOpa30BaHUS B
HaIlIeM IJI00aTbHOM MHUpE.

B atux TepmuHax, TO 3TO OyJeT CYIIECTBEHHBIM YMPAXHEHHE, YTOOBI CIIPOCUTH, KaKOBHI
peanbubie  Bkiaaael WCCES B ofmiectBax TONB30BaTeNsT ©  MEXIAYHAPOIHOTO
CPaBHHTEIHLHOTO 00pa30BaHUS B IIEJIOM U KaKOBBI JIOJDKHBI OBITh HOBBIC WHHIIMATHUBHI B
HOBOM dTarne MHCTUTYIIMOHATM3AINH, IeMOKpaTu3anuu u npodeccrnonanusamnuu CoBera, 4To
Sl IBITATUCH TPOJBUHYTH?

Sl yOexxaeH, 4To A0 CUX TOp JIy4YlHe BKJIAJbl CPAaBHUTEIBHOIO M MEXIYHApPOIHOTO
00pa3oBaHMs UMENIM MECTO M B JPYTHMX palloHaX M B MECTHBIX YCIIOBHSX, a HE B LIapCTBE
WCCES. Moe cobcTBeHHOE yupexaeHUE, UCTUHHBIN 3JIEKTPOCTAHIIMEH B MEXIyHApOIHOM
CPaBHUTEILHOM M MEXIyHAPOJHOM 00pa30BaHHM, AaeT HaM IpUMep.

3aMeuarenbHble OOIIEM3BECTHBI BKJIAJ] CTApIIMX MperojaBaTeNeil B TUCIMIUIMHE, Kak ToMm
La Belle uzyuenuss nedopmanbHoro obpasoBanusi u Jlatunckoit Amepuke oOpa3oBaHue,
KOTOPOTO 5 3aMEHHJI B KayecTBE IpeIoaBaTelsi Mocie TOro, Kak oH ymen, J[oH XoKHHC
u3ydaeT BbICIIEE OOpa30BaHHE, WHTEPHAIMOHAIM3AIMIO OOpa30BaHUA U A3MATCKOTO
obpazoBanusi, Val PxxaBumna wusydenus 3amaanblii u Bocrounoit EBpombl, a Taxoke
NOCTMOZAEpHU3Ma, NMOKONHBIH JloH Hakanumm cpaBHenue JlatuHckoit Amepuxku u Asum, a
TaKKe HOBBIX YJICHOB HAIIEr0 CPaBHUTENBHOrO oTAena obOpaszoBanus, Edith Mukudi
Omwami cnenuaiuct 1o appukanckoro odpasosanus U Puyapa JlexxapaeH crenuaiiuct 1o
HSKOHOMHKE oOpa3oBaHusi, 3amanHoi EBpombl u He -formal oOpa3zoBanue, mpu mnpueme
CPAaBHUTEIBHOTO W MeXIyHapogHoro ooOpasoBanusi B Coeaunennbix Illtatax u Ha
MEXIYHapOJAHOM YpPOBHE Ha HOBYIO BBICOTY, 32 HEMHOTHMMM HCKIIOUYECHHSIMHU KOT/AA-IHO0
yuactBoBan B uctopuuecku WCCES nenoBbIX, BCTped U BCEMUPHBIX KOHIpECCcaX, XOTsI OHU
IIpeI0CTaBUIIN MHOKeCTBO npe3uneHToB CIES.

Bkiag CpaBHHUTENBHOTO M MEXIYHAPOJHOTO O0pa3oBaHMsA MpOILET dYepe3 Jpyrue
MHCTUTYLIMOHAJbHBIE M HAI[MOHAJIBHBIX MeCTaX, O0COOEHHO B OOIIEeCTBaX, CBS3aHHBIX C
CoBeToM JIeMOHCTpAIIUH TOTO, YTO YaCTH MOTYT OBITh Topa3io 0ojiee BaKHBIM, YEM B IIEJIOM.
B nomonnenue x HayuHOW M MpodeccHoHaNbHbIE OOIIECTBA CPAaBHUTEIHLHOIO 0Opa3oBaHMUs
pa3paboTaHbl B YHHUBEPCHUTETaX C KypCOB, JOKTOPCKHUX AMCCEPTAIMii, a TaKXKe Hay4dHO-
ucclieIoBaTeNbCKue, yacTHble (poHbl, Takue kak @ong opaa unn Spencer Foundation, nnum
/ ¥ IBYCTOPOHHUX YYPEXKIECHHH M MHOTOCTOPOHHHUX HHCTUTYTOB MHPOBOH CHCTEMBI, KaK
Bcemupnsiii 6ank , OOCP, xaHaJCKue M CKaHAWHABCKUE WHCTHTYTHI, CIOCOOCTBYIOIIUE

MEXIyHapOAHONH TOMOIIM Ha oOpa3zoBaHue, a Takxke Bkian CoenunHeHHbix IllTaToB uepes
USAID.

WCCES umeer 10 cux mop BecbMa OTpaHMYEHHBIM HAyuyHBIM BKJIAJ B HMCCIEAOBAHHUE U
Hay4HbIC MyOJUKAIMH, OTPAHUYCHHOE BIMSIHHE B XU3HH YHUBEPCHUTETOB M, BO3MOXKHO, B
KHM3HH OOIIECTBa, KOTOpPbIE SBISIOTCA KoMroHeHTamu CoBera. DTO MpeacTaBisieT coOOU
MPAKTUYECKH HYJIEBOE BIUSHUE B KOHCTPYKIUAX INI0OOATBHBIX TOCYJapCTBEHHOM MOJIUTUKHU B
obiactTi 00pa3oBaHMA, a TAKXKE OTPAaHUYEHHOE BO3ACUCTBHUE, €CNIU JI000e NMPUCYTCTBHE B
yupexnenusix OOH, B uactHocth FHOHECKO, Hecmorpst Ha Oymyum Associated HITO
FOHECKO.

6. HoBble akTepbl, HOBbIe KOHLENIMHU, HOBbIE BbI30BbI: Quo Vadis?

B 3akiroueHre mo3BOJIbTE MHE C HCKOTOPBIMHU NPCIJIOKCHUAMU, Kyla UATU OTCrOAA.
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WCCES nomxeH onoOpuTh M yTBEpIAUTH MO3WIMK NEpeAoBhIX B BcemupHOM ¢opyme 1o
o0pa3zoBaHMIO, KOTOpPbI mpoxoaun B MHuxone, Pecriybnuka Kopes, 19-22 mas 2015 rona
®opyM 1o Ha3BaHMEM PABHONPABHBIA M MHKIIO3MBHBIN KauyeCTBEHHOTO0 OOpa30BaHUS U
oOydeHusi Ha TPOTsDKeHMH Bceed km3HU s Bcero 2030.Transforming skuBer 3a cuer
o0pa3oBaHus, BolbIIMHCTBO U3 ATHX MO3UUil ObLIH pUHATHL Accambieeit OOH B centabpe
2015 rona.

Msl Oynmem mpenmnonarath, Hamla MPUBEPKEHHOCTh OCTACTCSl HEU3MEHHOW HJsl aKIiui
TpaHCPOPMAIIMOHHBIX MMPOEKTOB, HAMPABJICHHBIX HA TOJPHIB HEPaBEHCTBA (T.€. MOOIIPEHUE
aHanu3a clefyronme BO3MOXHOCTed mnoaxoa Awmaptuss CeHa WIM MHOTOYHMCIIEHHBIX
pEKOMEeH1alluii, BhITEKatoIMX U3 [IMkeTTr B KanuTan B ABaALIATh IEPBOM BEKE).

[Toxkamyiicra, obpatute ocoboe BHMMaHue Ha Tpemioxkenne Laudato Si "(XBama Bam-mo
yXOJly 3a Haul OOIIMK J0M), BhIHECEHHOMY (DpaHIMCK B 3alIUTy OKpYyXaromed cpeabl. B
stoM ayxe WCCES nomkeH NpuUHATh MapajurMy 3KO-IENaroruku, CBA3aHHOW ¢ paboToi
KPUTHYECKHUX IEaroroB, a TaKKe KOHIEMIHNI0 00pa30oBaHMs JUIsl yCTOMYMBOIO Pa3BUTHS B
Ka4yeCTBE OCHOBBI JUJISl JEUCTBUI B 3aLIUTY OKPYKAIOLIEH CPEIbl.

[Tonnmanue npeoOpa3zoBaHUs MHOTOIOJISIPHOCTH B MUPOBOM CHCTEME B KOHTEKCTE HOBOMU
MoJenu Trino0anu3anuu, TA€ MMMUTpalMs CTAHOBUTCS IHpeoOpasyloliee  XapakTep
COLIMAJIBHON PEAJIBHOCTH.

[TpocrOa Taxxe 0OpaTUTh TOHKHOE BHUMAHHE HAa HOBBIX HAPPATUBOB, KOTOPHIE BOSHUKAIOT B
KOHTEKCTE TIJI00ANbHON CHCTEMBI, YTOOBI OpPOCHUTH BBI30B TE€I€MOHHCTCKHE HAppaTHBBI,
0Cc00EHHO TOJTHOMOYHSI UJeH TTI00AIBHOTO IPaXKIaHCKOTO 00pa30BaHUsL.

B KoHTeKcTe HBIHEIIHETO KpU3Kca YeI0BeuecTBa, kpaitHe BaxHo, uto WCCES crnoco6cTByer
BCECTOPOHHMM pa3roBop o Bocnuranuu B gyxe mupa B WCCES. I1o3BosibTe MHE BEPHYTHCS K
MaHHu]ecTy 3a MUP, KOTOPBIH 5 Hamucan nocie coObTuil B sHBape 2015 rona Bo @panumu u
SIBIIIETCS. OCHOBOTIOJNIATAIONIMM JOKyMeHTOM 00 oOpaszoBanuu lleneBoii rpymmer WCCES
mupa 1o Chairships nmpogeccopos Jlunert Hlynsia u Kanishka bean.

Accambies OOH B 2015 rony chopmyarpoBai KOHCEHCYCa IOCTPOCHHYIO BCEMHU CTpaHAMHU
3eMHoro mapa. B kauectBe acconumupoBanubsix HIIO FOHECKO, Ham HyXHO 0o0jee TecHO
CBsi3aTh CBOIO pabory ¢ monensmu mupa OOH o6paszoBanusi, 00pa3oBaHHMs B HHTEpecax
YCTOMYUBOTO Pa3BUTHS M TNIOOATBHOTO I'pa)IaHCKOTo 00pa30BaHUs, NMpPHU3HABas Ba)XKHOCTb
2030 rona IToBecTku AHS MO yCTOMYMBOMY pa3BUTHIO ¢ 17 1eneit n 169 neneit u peanuzanuu
€ro CHMBOJIMYECKOE IISITh pa3Mephl, BKIOYAs JIIOACH, IUIAHETHI, ONaromnoiyyusi, MUpa U
napTHEPCTBA.

[Tostomy s mpeanarato Kk WCCES, uTo0bI HayaTh OO0JIBIION pa3roBOp O BOCHUTAHUH B JAyXe
mupa B KoHTekcTe [loBectku aust 2030 roga mo ycroituuBoMy pasButuio. /s Toro, 4To0b!
OCYILIECTBHUTH 3Ty Oecemy, sl HaJIeroCh, Mbl MOKEM OOpaTUTHCA K HAIIMM OOIIeCTBAM M HaIleh
CKPOMHOH MEXIyHapOJHON CTPYKTYpbl, a TaKKe HAlIUX IOCTOSIHHBIX KOMMTETOB,
NPUHOCALINX Hally pabory Oosiee TecHO cBsizanbl ¢ monutukoil U.N. u FOHECKO. Kakue
CJICAYIOT HEKOTOPBIE KIIIOUEBBIC PUHIIHIIBI I 00CYKACHUSI.

Bo-nepBbIX, MBI HE TOJDKHBI MPHOETraTh K MOBTOPEHUIO OIIMOOK MPONLIOro. MBI JOJKHBI
UCTOJIb30BAaTh 3Ty BO3MOXKHOCTH [UIS JIYYIIEr0 MHUpPa C albTEPHATUBHBIMHU IOAXOJaMH K
paspenieHno KOHQIUKTOB U MUpa. XOTs BOHHA MOXKET ObITh MHOT/Ia HEM30eXKHBI (3TO BCe-
TaKd OJIHA W3 OO0SM3aHHOCTEH HALMOHAIBHBIX TOCYNAPCTB, KaK ATO ONPEAEICHO 3alaJHOM
NOJUTUYECKON (PHuiIocopun), Mbl JOJDKHBI OPraHU30BaTh MPOTHUB U OCTAHOBUTH MOCTOSIHHBIC
BUJICHUSI BHEIIHEH MOJIMTUKUA U SKOHOMHKH, KOTOPBHIE MPOLBETAIOT HA BOitHE. MBI JOIKHBI
OKa3bIBaTh JABJICHHE IPABUTEIbCTBA JOOMBATHCS IOJUTHYECKUX M JAUTUIOMATHYECKHX
pemeHuii riodanbHBIX mpobiem. Ho ecnm maeonoruif, kak Hamm3M U (ammsm HE MOXKET
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yOeauTh OTKa3aTbCs OT CBOMX TIJIOOANBHBIX aMOWIUI, MHPOBBIE NEMOKPATUU JOJKHBI
OpPraHu30BaTh pa3yMHBIH OTBET, M30eras Kak MOXHO OOJIbIIE JKEPTB CPEaH T'PakIaHCKOTO
HaCEJICHUS.

Bo-BTOpBIX, MBI JOJDKHBI MOAJIEPKUBATh U HAIIPABJIATH OCTPOCHUE TII00ATBHBIX JABHKCHUN
COJIMJIAPHOCTH, KOTOPBIE OCHOBaHBI Ha MOMEILICHUAX, O0pb0e ¢ pacu3mMoM, uciamododueit u
HKCTPEMHUCTCKUM HACOJIOTUSM. ['pynIbl TOMKHBI ObITH CO3/1aHBI Ul O3HAKOMJICHHS OOIIMH
B3aMMHOTO YB@)KEHUsI, CONEPEKUBAHMS, PA3IUYHbIC MPUBUIIETUH, UCTOPHHU MaprHHAIBHBIX
IpYIIII, a TAKXkKe COOOIIECTBA U COLMAIBHO OTBETCTBEHHOTO MPEIIPUHUMATEIHCTBA.

B-TpeTbux, MBI JOJKHBI NPOBECTH KoH(pepeHuuio BceMupHslii commanbHbIl GopyM B
Cesepnoit A¢ppuxe u FOro-3anannoii Azuu, KoTopasi 00beAUHSACT pa3IMYHbIC PEIUTHO3HBIC
yueHble, OpPTaHU3alH TPAXKIAAHCKOTO OOIIECTBA, MOJIOACKHBIX JUAECPOB M AKTHBHCTOB, a
TaKKe JPYruX JIIOJAEH JUId pEUIeHHs] U OpraHMYeCKM M BKIIOUUTEJIBHO CO3JAl0T HOBBIE
MUpHBIE HJEOJOTUH M COLMAIbHOW TOJIUTHKH, KOTOpBIE PE30HUPYIOT C KOPEHHBIMU
CTPYKTYPaMH M BEPOBaHU, KOTOpbIE OPOCAIOT BBI30B HACHIIHIO.

B-uerBeprThIX, naBieHue Bce mpaBurenbcTBa U U.N. mpeciieoBaTh BOCHHBIE NPECTYIUICHUS
JUTsL JIAL, OTBETCTBEHHBIX 3@ 3BEPCTBA CO BCEX CTOPOH MOJUTUYECKOTO CIIEKTPA.

B-naTeix, momnepkka W CO3JaHHE TNPOCTPAHCTBA sl OECHpaBHBIX M MapruHaJIbHOU
MOJIOJICKU TI0 BCEMY MUPY, YTOOBI BBICIYIIATh UX OO/, aTh UM BO3MOXHOCTh Y4aCTBOBATh
B JKU3HU OOIIECTBA, MPEAOCTABISAET MHCTPYMEHTHI JJIsi pa3pelieHus: KOH(QIUKTOB, 1 UMETh
UX BKJIJ B pEIICHUE COIMAJIBHBIX BOMPOCOB. YOEAUTECh B TOM, YTO MBI UCIIOJIb3YEM CHITY
pasymMa U 00pa3zoBaHMs JUIA TPENOTBpAILCHHs JNalbHEHIIEH paJuKalnu3alldil MOJIOACKH
CIIEYIOLINE DKCTPEMUCTCKUAE PEIUTMO3HBIE U HAIMOHAJIUCTUYECKUE MEPCIEKTUBBI IIPUAACT
CMBICJI JKH3HHM, KOTOpBIE HE HaxOIAT HHMKAKoro cmsicaa uHade. Ho camoe rnaBHoe,
MHTEHCHUBHBIE Pa3rOBOPHI O HACUJIBLCTBEHHBIX TOJIKOBAaHUW HCIaMa JOJDKHO IMPOUCXOAUTH
4yepe3 MHp, MPOBOJMMBIA HCIAMCKUMHU YYEHBIMH, KOTOpBIE IOJDKHBI OTBETUTH Ha 3TH
panuKaibHble MHTEPIIPETAINH, & TaK)Ke OTBETCTBEHHOCTHb 32 YCOOHI] MEXAY HCIAMCKUMH
PEIUTHO3HBIMU IPYIIIIAMM.

B-miecThix, MpUHATHE KOHTP MPaBUTEILCTB HEOIMOEPaATbHON MOJUTUKH, OCHOBAaHHOM MCKATh
HSKOHOMHUYECKHUE aJIbTEPHATUBBI, KOTOPBIE SBISAIOTCS OoJjiee IUPOKUM U MEHEE COLUAIBHO U
9KOJIOTUYECKU Pa3pyILIUTEIbHBIM.

B-cenpmbix, mnepemate IOHECKO, 4Yro oOHM JOKHBI YABOUTH CBOM YCHUJIHUS IO
YCTQHOBJICHHIO JHajiora O KOH(IUKTE M MHpPa B MHUpPOBOW CHCTEME BHYTPU HAaIIUX
MIPABUTENIbCTB, OOILIECTBEHHBIX OpraHW3alWi, OOIIECTBEHHBIX JBUKECHUH, MOJUTHUECKUX
naptuii u rpaxzaad mupa. WCCES HyxHO oTiinuath B Hamux CMMU o pacmmpenun auanora
MUpa, II100aJTbHOTO TPaKIAHCTBA M 00pa30BaHUs B MHTEpPECaX YCTOHYMBOTO pa3BUTHs. Mbl
JOJDKHBI TIPEJUIOKHUTh CBOM YCIYTH MO OOECIEYCHHI0 MUpa 000 1eHoi. TombKo Takum
00pa3oM MBI CMOKEM POJIBUTATH KU3Hb, CBOOOY U CTpPEMJIEHHE K cHacThio. Mup siBIsieTcs
JOCTOSIHUEM YeJIOBEUECTBA, U MbI IOJDKHBI COXPAHUTH €0 JII000i 1EHOH.

BOCGMB, IIOGI/IBaTI:CH 3THUX ueﬂeﬁ, Mbl JOJIKHBI HCMCIAJICHHO Ha4aTb HHCTHUTYLMOHAJIBHYIO
pas3sroBop MCXKAy HaMH, KaK Mbl MOKCM IIOMOYb B IMPOJABUKCHHUU MHPA BO BCCM MUPC.

JleBsTh, Kak uiaeHbl coodmecTtBa WCCES, 3To Hala 00513aHHOCTh, YTOOBI IIOMOYb IIe1aroramM
OCIIOKHSIIOT MX TIOHMMaHUE pa3HOoOoOpa3ms, a 3aTeM Co3/AaTh Oojiee MHKIIO3UBHON CpEIbl
oOydeHusi Juisi Bcex cTyneHToB. OkazaHue MOMOIIM TelaroraM pPaclIupUTh CTYICHYECKUE
MEPCIIEKTUBBI K O0Jiee TII00aTbHOM U B3aUMOCBSI3aHHOM CTPYKTYPOU, KOTOpasi UMEET BaXKHOE
3HaYEHUE B JEKOHCTPYKIIMU MapTHHATU3AIUEH TUCKYPCHI, KOTOPhIE YacTO MPOHHUKAIOT B
Haly y4eOHbIE 3aBEICHUSI.
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Kaproc Ans6epto Toppec

Ects nBa wucrounuka nerutumHocth WCCES u oHum wMoryr ObITh UX HauOolee
(dyHIaMEHTANBHBI BKJIaJ B HECKOJIBKHX CIEIHATBLHOCTEH O00JacTH MEXIyHAPOIHOTO
CPaBHHUTEIHLHOTO OOpa30BaHMS: OpPTaHM3ANMs KaXIble TPH Toja Ha BceMupHbBIN KOHTpecc
CPaBHHTEIHLHOTO OOpa30BaHWs, W HAIlla acCOIMalMs B KadecTBE HEMPABUTEIHCTBEHHOUN
opranusanuu JOHECKO.

Jlnist Toro, 4TOOB! YCUIIUTH HAIly JISTUTUMHOCTH M CTaTh 00Jiee TECHO CBSI3aHBI C COOBITHAMU
B CPaBHHUTEIBHON U MextyHapoaHoro oopasosanusi, WCCES nomkHbI OBITH CBSI3aHBI Oosee
TECHO C MpeoOpa3oBaHUAMHU OOpa30BATENbHON MOJIMTUKUA B MEXKIYHApOIHOW CHCTEME, B
YaCTHOCTH, UTPACT BAXHYIO M CEPbE3HYIO POJIb B MHTEpECaX yCTOMYMBOIO IeNiei pa3BUTHS,
kotopele sBistoTcss MuunpmatuBa OOH. bonee akTuBHBIE M JKM3HEHHO accOLMalMs C
KOHECKO, 6e3ycnoBno, oonerunt aeiictsust WCCES B 310i1 o6nactu.

Ilo3BosibTEe MHE MOBTOPUTH, 4YTO caMblii BakHbI BkiIang CoBeTa CpaBHUTEIBHOMY U
MEXIYHApOAHOTO OOpa3oBaHMs SBISAETCS OpraHM3alsl KaxIple TpH rojna BceMupHbIi
KOHI'PECC CPaBHUTEIHHOI'O 00Pa30BaHMUsL.

[Tocne XVI BcemupHBIii KOHTpecc CpaBHUTEIBHOrO oOpa3oBanusi B IlekuHe, 1 B HOBOM
BcemupHoM KoHrpecce, kotopslii mpoiaer B KankyHe, Mekcuka, Mbl HaJaeeMmcs, 4TO Te
M3MEHEHMS, KOTOpble ObUIM MPOABMHYTHI TOJ MOEH aJMUHHUCTpanuei, aoOuBarouiencs
MHCTUTYLIMOHAJIM3AMY, NPpOPECCUOHANU3AINH, IPO3PAYHOCTH U JI€MOKPATHYECKOTO
00CYX/IEHUSI U OIICHKH OyAyT MpOAOJKAThCA U YKpemisiTh. Ocoboe 3HadeHHne UMEET POoJib
Bropo, koTOpbIii ObLT yrmosHOMOUYEH VICTIONHUTENBHBIM KOMHUTETOM OyAeT BO300HOBJICHA
1ocJjie TOro, Kak ObUT HEpabOTOCIIOCOOHBIM B T€UEHHUE 15 JIeT, MOMOXKET OTBETUTH Ha BOIPOC,
KOTOpbIA OoTMeuaeT 3ToT JieuTMoTuB: KakoBel Bkiagpl WCCES B MeXIUCUMIUIMHAPHON
00J1acTH, TaKHe Kak CpaBHHUTEIbHOE U MexIyHapoaHoe oOpasoBanue. Kak WCCES mormio
Obl CIOCOOCTBOBAaTh CpPAaBHUTEIBHOMY M MEXAyHapoIHOMY oOpa3oBaHHIO B Oolsee
sddekTuBHON, TmpeoOpasyromeld, a Takke O0olee WHTEIUIEKTYalbHO JTUYECKOW U
npodeccuonanbHoit hopme? Kakoit nomkna 661Th posib WCCES B perieHun MHOTOTpaHHBIX
r7100aJIbHBIX MPOOJIEM, YTO B MUPE B HACTOSAIIEE BpeMs CTaIKUBACTCS?

Cnacu0o BaM 00JbIIOE 3a Ballle BHUMAHUE.
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1. Preambulo

La Educacion Comparada surgi6 en el ocaso del siglo XIX y se consolidé como disciplina
académica en el siglo XX. Sin embargo, a lo largo de ese siglo fue un campo relativamente
marginal, oscuro y no convencional que adquirié un nuevo lustre y relevancia con el inicio de
la globalizacion.

Este discurso ofrece un analisis de lo que son las contribuciones potenciales y los desafios
emergentes de la Educacion Comparada. Este estado del arte de la disciplina confrontara los
papeles potenciales del CMSEC/WCCES (World Council of Comparative Education Societies)
para plantear estos retos en un mundo cada vez mas interdependiente y en el contexto de un
escenario profesional mas complejo y diverso desde el punto de vista institucional.

2. De la Globalizacion a 1a Educacion Comparada

La educacion internacional y comparada es un campo en incesante transformacion. Las
multiples globalizaciones han tenido un impacto muy fuerte en el campo y en su orientacion.
He escrito antes acerca de las diferentes fases de la globalizacion. Esta toma formas diferentes
y realmente deberiamos hablar de proceso de globalizacion en plural pues no existe una sola
globalizacion que lo abarque todo sino multiples globalizaciones y multiples fases.

Queremos aqui llamar la atencion a las formas predominantes de la globalizacion. Una forma
que es vista como la “globalizacion desde arriba”, se enmarca en la ideologia del
neoliberalismo y convoca a la apertura de las fronteras, la creacion de multiples mercados
regionales, la proliferacion de acelerados intercambios econdmicos y financieros, y la presencia
de sistemas de gobierno distintos a los estados-nacion. Sin duda alguna, la forma dominante de

! Agradezco al Dr. Greg William Misiaszek, al Dr. Jason Dorio, Jiang Jia, y a el Dr. Robert
Arnove por sus valiosos comentarios a la version previa.
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la globalizacion neoliberal ha afectado las “reformas basadas en la competencia”,
transformando la politica educativa en la educacion bésica y en la educacion superior.

Otra forma de la globalizacion es una antitesis de la primera. Esta modalidad se describe con
frecuencia como la “globalizacion desde abajo” o anti-globalizacion. Se manifiesta en gran
medida en los individuos, instituciones y movimientos sociales que se oponen de manera activa
a lo que se percibe como globalizacion corporativa. Para estos individuos y grupos su lema es
“no hay globalizacion sin representacion”. Existe una tercera forma de globalizacion que
pertenece mas a los derechos que a los mercados—Ila globalizacion de los derechos humanos.
Hay también una cuarta manifestacion de la globalizacion, que se extiende mas alla de los
mercados y que de alguna manera se opone a los derechos humanos. Es la globalizacion de la
guerra internacional contra el terrorismo.

Una quinta forma de globalizacion consiste en la creciente hibridacion que atraviesa el mundo.
Otra modalidad es la que se observa en los medios masivos de comunicacion e informacion a
nivel global. Y finalmente existe una forma de globalizacion conectada con los principios de
la sociedad del conocimiento y la sociedad red.

Todas estas modalidades de la globalizacion estan afectando profundamente nuestra disciplina.
No es de sorprender que la educacion internacional y comparada esté experimentando lo que
pudiera percibirse como una crisis de identidad. ;Qué es en realidad la educacion comparada?
,Un campo de conocimiento especializado con un método cientifico comparado como el que
alguno de nuestros predecesores en las primeras décadas trato de establecer con una orientacion
positivista? ;Es un campo interesado en las implicaciones practicas del pedir y tomar prestado
en términos de las innovaciones entre sistemas educativos diversos? ;Un campo comprometido
con la internacionalizacion de la educacion y las implicaciones de la educacion global para la
ciudadania mundial? ;Son “todos los anteriores”, como lo sefialan algunas encuestas, una
respuesta facil que en realidad ayuda a evitar las cuestiones reales? Plantear¢ algunos de estos
aspectos mas adelante.

El campo ha evolucionado desde sus precarios inicios y para la mayor parte de los criterios de
medicion, ha progresado internacionalmente con un grado razonable de institucionalizacion y
respetabilidad académicas. A pesar de ese progreso, algunas preguntas expresadas en forma
permanente acerca de la identidad contintian acosando al campo y a muchos de sus practicantes.
Si pudiera leer estas situaciones a través de los lentes de Marx, varias discusiones en la
educacion comparada mostrarian la “pobreza de la teoria” en este campo.

Mas que mostrar los nuevos progresos teoricos y metodoldgicos, los debates sobre la teoria y
el método dentro de la educacion comparada subrayan, en tltima instancia, la necesidad de una
mejor definicion intelectual del campo y, particularmente, para lo que pudiera denominarse
como los mejores modos de ensefar, investigar y elaborar politicas, no solo en los intercambios
sino también en el estado del arte de la educacion internacional y comparada.

Las globalizaciones no nos proporcionaran respuestas a estas interrogantes. Mas bien, la
globalizacion destaca y desafia al campo a responder la cuestion de ¢cudl es la ventaja relativa
de la educacion comparada para entender el cambiante contexto social de la educacién, y
algunos de lo seculares dilemas de equidad, igualdad y calidad de la educacién alrededor del
mundo? ;Existe una renovada importancia de la educacion internacional y comparada como
campo de investigacion e indagacion con la creciente interconectividad del conjunto de las
sociedades? Esto de ninguna manera implica que la globalizacion nos haya traido un mundo
mas homogéneo; lo contrario también puede ser verdad en varios aspectos. En resumen, si la
globalizacion es en gran parte una expresion del capitalismo global que domina el mundo, hay
espacio suficiente para disentir. Ademas, existe un fendémeno de didspora de los movimientos
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de gente y una renovacion cultural que no pueden ser facilmente forzados a entrar en un estilo
de vida que sea igual para todos, especialmente cuando la globalizacion neoliberal, mas que
incorporar a la mayor parte de la poblacion mundial en términos de igualdad, la margina y
empobrece.

Si fuera un provocador podria preguntar si la educacion comparada, como campo, esta lista
para dejar ese nicho cémodo e inconsciente que significa ser una categoria residual en la
investigacion que incorpora a académicos y tecndcratas provenientes de diversas disciplinas
con una orientacion internacional y comparada. ;No es ya mas la educacion comparada un
simple reflejo de la gente que no puede haber encontrado un mejor nicho profesional,
académico o institucional en otro lugar (o que no fue lo suficientemente capaz para hacerlo en
otros campos disciplinarios, particularmente en los inicios de la disciplina)? Aunque como lo
dije en mi libro Educacion, Poder y Biografias Personales (Education, Power and Personal
Biographies), si escarbamos en una teoria encontramos una biografia: las biografias de
nuestros antecesores hicieron de la educacion comparada una profesion, una disciplina y un
campo establecido. No hay duda que los educadores comparativistas asi como la mayor parte
de las perspectivas criticas en educacion tuvieron el apoyo del “boom” econdémico de los afios
50y 60, y de la consecuente estabilidad econdmica y la institucionalizacion académica de las
sociedades capitalistas avanzadas. Estas circunstancias, junto con la continua construccion del
conocimiento, mas que la pura excelencia, ayudaron a convertir el campo en lo que es ahora.

Sin importar qué tan incomodas puedan ser, las cuestiones de igualdad, equidad y calidad de
la educacion son desafios permanentes para la educacion comparada porque constituyen
aspectos de su identidad que nunca se alejaran. Debemos permanecer orientados y sensibles a
las nuevas realidades de nuestro tiempo.

La interdisciplinariedad en la educacion y en las ciencias sociales ha alcanzado un nivel nunca
antes visto. Las contribuciones de la educacion internacional y comparada se presentan como
una precondicion para cualquier andlisis riguroso de la democracia, la ciudadania y el
multiculturalismo, s6lo por citar tres temas clasicos que deberian ser parte, no solamente de
nuestra caja de herramientas tedricas y metodologicas, sino de nuestras propias pasiones
individuales si es que deseamos un mundo mas humano, mas justo, mas ético y con mayor
desarrollo sostenible.

Lo que parece ser novedoso hoy en dia es que la globalizacion ha catapultado la preocupacion
por las dimensiones internacionales y comparadas de la educacion, en la mayoria de las areas
de especializacion, mucho mas alla de la desbocada imaginacion de los expertos, partidarios y
practicantes. Sin embargo, esta conciencia de su importancia tiene un precio. El esfuerzo por
conocer lo que son las multiples globalizaciones y cudles han sido sus origenes e implicaciones
para la educacion, solo para hablar de nuestro campo, revela una multitud de respuestas,
aproximaciones y andlisis. No obstante, este esfuerzo por entender carece hasta ahora de
productos empiricos concretos en términos de la investigacion internacional y comparada. En
un mundo académico en el que hay cada vez menos dinero para la investigacion, esto es
preocupante.

De este modo llegamos a un circulo cerrado. Una teoria limitada y una investigacion empirica
limitada vencen el proposito de la educacion comparada como campo intelectual para el
andlisis de la globalizacion y los movimientos en su contra. Mas ain si se ignoran los
movimientos en pro de la justicia social y la igualdad a nivel global. En tanto que la
globalizacioén es proclamada por el neoliberalismo como un nuevo modelo de relaciones
sociales en todo el mundo, no todas las regiones del planeta ni las localidades en los paises se
estan globalizando de la misma manera, intensidad y direcciéon. Ademads, algunas regiones (y
diversos sistemas educativos) no se estan globalizando en absoluto.
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Pero por supuesto, la respuesta a las implicaciones de la globalizacién y los movimientos
anti-globalizadores dependen siempre del marco tedrico que usemos para analizarlos. Puedo
imaginar que un experto del Banco Mundial o de la OCDE y un politizado campesino pobre
del Movimento dos Sem Terra (Movimiento de los Sin Tierra) de Brasil, ven los procesos de
globalizacion con diferentes lentes y teniendo de manera radical diferentes expectativas.

Es verdad que las macro-narrativas han sido muy afectadas por la tormenta postmodernista y,
de acuerdo con algunos autores y criticos, de manera irreparable. Sin embargo, aceptar que la
realidad es simplemente una construccion social, y que cada construccion social es tan buena
como la siguiente, o lo que somos, hacemos y por lo que luchamos son simplemente narrativas
construidas y marinadas en el giro lingiiistico, podria verse como si nosotros, investigadores
en educacion hubiéramos aceptado la derrota de la Razon.

Las multiples globalizaciones traen con su bagaje no s6lo un nuevo desafio y una crisis para la
educacion comparada como campo. El debate sobre la globalizacion y la presencia de los
movimientos anti-globalizadores se presentan ante nosotros como nuevas oportunidades para
realizar investigaciones interculturales y comparativas serias acerca de la globalizacion en
educacion, y para afinar nuestras teorias y metodologias.

Al enfrentar estos retos seremos capaces de ofrecer una mejor respuesta a nuestra constante
pregunta de quiénes somos y cudles pueden ser nuestras contribuciones, la diferencia, por asi
decirlo, en el trabajo académico que los educadores comparativistas proporcionan para mejorar
el mundo. Me temo que no se trata solo de aprender las habilidades de investigar y ensefiar.
Una respuesta consistente a estas preguntas requiere, sobre todo, vision, sabiduria, generosidad
y compasion.

Desafortunadamente, algunos estudiosos de nuestro campo, ain respaldan en sus textos, y
curiosamente en muchas de sus declaraciones abiertas, las tradiciones colonialistas e
imperialistas; y particularmente muchos gobiernos e instituciones internacionales y bilaterales,
simplemente no tienen los recursos y valores para identificarlos o rechazarlos.

3. El trayecto de un tedrico critico como Presidente del Consejo Mundial de Sociedades
de Educacion Comparada (CMSEC/WCCES)

Me gustaria hablarles hoy como Presidente del CMSEC/WCCES, habiendo sido electo
democraticamente por dos tercios de las sociedades de educacion comparada en julio de 2013,
durante el XV Congreso Mundial de Educacion Comparada realizado en Buenos Aires,
Argentina, mi ciudad natal. Es un gran honor haber servido como Presidente, y en este discurso
me gustaria compartir con ustedes algo de lo que he aprendido en el CMSEC/WCCES, asi
como durante los mas de 40 afios de trabajar en educacion en distintas funciones y cargos. Este
mensaje es también acerca de mi legado pero, mucho mas importante es hablar acerca del futuro
de la educacion internacional y comparada y del CMSEC/WCCES.

Mientras investigaba el estado en que se encontraba el CMSEC/WCCES viaj¢é muy
extensamente, tal vez mas que cualquier otro presidente lo haya hecho, visitando las sociedades
que lo integran y ocasionalmente dando discursos en sus reuniones anuales. Viajé la mayor
parte de las veces con los recursos que me otorgd la UCLA mdas que con los fondos del
CMSEC/WCCES.

Visité 17 sociedades en seis continentes durante mi encargo. La cantidad de viajes como
presidente y como académico equivalen a varios viajes alrededor del mundo, considerando que
un vuelo redondo alrededor de la circunferencia de la Tierra equivale a 24901.55 millas o si
uno considera que el planeta es una esferoide achatado, significa que la Tierra estd aplastada
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sobre el eje de polo a polo, de tal manera que existe una suerte de protuberancia alrededor del
ecuador. Esta protuberancia es el resultado de la rotacion terrestre, y provoca que el didmetro
del ecuador sea 27 millas (43 km) més grande que el diametro de polo a polo. Asi que,
dependiendo desde donde viajara, hubiera recorrido una diferente cantidad de millas, es decir,
entre 24901.55 y 27000.

Hubo otra fuente de aprendizaje al trabajar con el Comité Ejecutivo y con el Bureau, y
entendiendo los crecientes dolores que mis cambios provocaron en la institucionalizacion y la
profesionalizacion del CMSEC/WCCES. La resolucion de conflictos abre increibles
perspectivas y estimula la imaginacion creativa.

Quiero hablar también desde toda una vida dedicada a trabajar en la educacion comparada,
habiéndome incorporado a la Sociedad de Educacion Internacional y Comparada (CIES, por
sus siglas en inglés) en 1980, cuando era estudiante de posgrado en la Universidad de Stanford.
Llegué¢ a ser presidente de la CIES a mitad de la década de los afos 90, diez afos después de
haber obtenido mi doctorado.

Sin embargo, no he restringido mi trabajo solamente a la educacion internacional y comparada,
sino que he compartido mi trabajo académico con otros campos tedricos y empiricos tales como
la sociologia politica de la educacion que contribui a formular en los 80, ademas de los estudios
sobre la Pedagogia Critica de Paulo Freire, asi como la teoria critica en educacion a la
Frankfurt, mi trabajo sobre multiculturalismo, globalizacion, el nuevo sentido comun del
neoliberalismo y la educacion en América Latina.

Hablo también como Profesor Distinguido de Educacion y Titular de la Catedra UNESCO-
UCLA en Aprendizaje Global y Educacion para la Ciudadania Global. Es un gran honor ser el
titular de la primera Catedra UNESCO en la historia del sistema de la Universidad de
California. Es debido a la generosidad de los contribuyentes de California que he tenido acceso
durante cada afio de mi administracion a cerca de 125 mil délares de recursos institucionales
de la UCLA, las cuales han facilitado mi dedicacion como Presidente mientras enseflo e
investigo en la universidad. Este financiamiento contribuy¢ al salario de mi Asistente, el ahora
doctor Jason Dorio a quien deben haber conocido por los multiples mensajes que ha puesto en
circulacion en mi representacion durante los ultimos tres afios.

Hablo como un prolifico autor en los campos de mi especialidad. Especificamente en nuestro
campo, he tenido el honor de publicar como editor junto con Robert Arnove, el libro Educacion
Comparada: la Dialéctica de lo Global y lo Local (Comparative Education: The Dialectic of
the Global and the Local), y ahora con Steven Franz en su cuarta edicion con traducciones en
espafiol, portugués, chino y otros idiomas. Este libro, como lo indica el tema de este Congreso
Mundial, es una referencia dentro de la disciplina.

También hablo como un intelectual publico intimamente ligado con la Teoria Critica de la
Sociedad, en el espiritu de la Escuela de Frankfurt, asi como con la Pedagogia Critica en el
espiritu de Paulo Freire. Me imagino que las sociedades que me eligieron para presidir el
CMSEC/WCCES sabian que en la administracién de este Consejo, como Tedrico Critico
aplicaria los principios de las teorias construidas en las luchas por la liberacion.

Probablemente quienes han leido mi trabajo entenderan que como Teoérico Critico no se puede
separar lo analitico de lo normativo. Por lo tanto, los académicos que siguen estas tradiciones
no pueden ser espectadores (voyeurs) que observan la realidad con sarcasmo e ironia mientras
disfrutan de sus propios privilegios, o tecnocratas que implacablemente implementan sus
modelos de ingenieria social sin considerar el dafio que pueden hacer a paises, comunidades e
individuos.
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Permitanme decir que para los teoricos criticos de la sociedad, la contradiccion nos lastima

muy intimamente, y que esta es la razon por la que ensefiamos, hacemos investigacion y

aceptamos responsabilidades en la administracion para cambiar el mundo, mejorandolo y no

para reproducirlo. Desde esta plataforma institucional y desde mi propia voz quiero ofrecer
una perspectiva histdrica corta de la educacion internacional y comparada, y después discutir
el papel y las responsabilidades del Consejo Mundial de Sociedades de Educaciéon Comparada
para el futuro.

4. La Educacion Internacional y Comparada: Una breve perspectiva historica

Nuestros predecesores positivistas estaban obsesionados con el objetivo de desarrollar el
método comparado y con la aplicacion de leyes y generalizaciones para entender la educacion.
Aunque esta obsesion fue ttil para establecer la disciplina e institucionalizar los cursos en las
universidades, la mayoria fracasaron en el intento por vincular este campo emergente con las
discusiones acerca de los fundamentos de la educacion, especialmente durante el primer cuarto
del siglo pasado, que vio las contribuciones de John Dewey, quien por cierto no estd bien
representado entre los fundadores de la disciplina.

Dewey pasé muchos afios estudiando y participando de las transformaciones educativas de gran
magnitud. Durante su larga y productiva carrera académica, estudi6 y atestigud los grandes
cambios educativos en la época de la revolucién mexicana, la primera revolucion social del
siglo XX, asi como las revoluciones soviética y china, entre otros procesos de transformacion
social.

Debo hacer notar que en mi querida Latinoamérica ain no se ha realizado un estudio
sistematico de las contribuciones de Domingo Faustino Sarmiento quien, ya en la primera parte
del siglo XIX habia desarrollado contribuciones que pudieran bien calificarlo como uno de los
precursores de la educacion internacional y comparada a nivel mundial.

Sarmiento fue un hombre a la vez genial y controversial. Con la publicaciéon de Facundo en
1845, inicié una polémica pero fecunda tradicion literaria que me atreveria a considerar como
fundamental, no sélo en la literatura “gauchesca” (reflejando la mentalidad del gaucho, un
equivalente al cowboy norteamericano), que surge parcialmente en respuesta a su argumento
en torno a las tensiones entre la civilizacion y la barbarie, sino de la literatura argentina como
tal.

Sarmiento fue un exiliado e inveterado viajero que conocié y aprendié de otros, actividades
que alguna vez los griegos definieron como el papel del filésofo. El que viaja y aprende
representa la esencia de la filosofia.

Entre 1845 y 1848 Sarmiento visitd Europa —que se hallaba en medio de las revoluciones
sociales que Marx estudié en el 18 Brumario de Luis Bonaparte— y también la Union
Americana, donde visitd 21 de los estados y en Boston conocié a Horace Mann, por aquella
época Superintendente de Instruccion Publica del Estado de Massachusetts. Fue ¢l quien le
presentd los principios del modelo de educacion que buscaba. Sarmiento, quien eventualmente
se convertiria en el séptimo presidente de Argentina fue un hombre que vino desde abajo y
logré ser exitoso en la politica. Era también un autodidacta que ansiaba contar con un modelo
propio de educacién para la nueva nacion argentina, que emergia después de ser un estado post
colonial.

Sarmiento visit6 los Estados Unidos una vez mas en 1865 como Ministro Plenipotenciario y
Embajador Extraordinario en los EE UU, coincidiendo con el fin de la Guerra Civil y el
asesinato de Lincoln. Aprendi6 en los Estados Unidos que la esclavitud era una atrocidad que
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necesitaba ser eliminada de la faz de la tierra, y que la igualdad de género era indispensable de
alcanzar mediante la educacion para la construccion de la ciudadania. Invitd a un gran numero
de maestras a ensefiar en Argentina, a pesar del hecho de ser todas ellas protestantes y que muy
probablemente no serian muy bien recibidas en el naciente pais, predominantemente catolico.
Los viajes politicos y pedagdgicos se llevaron a cabo en el ojo de la tormenta social y politica
de su tiempo.

Cuando Sarmiento publicé en 1849 los frutos de sus viajes en un libro intitulado Educacion
Popular e inventd la educacion publica en América Latina, se convirtid en un practicante
involuntario de una disciplina entonces inexistente: la educacion internacional y comparada.

Para Sarmiento la educacioén publica es el camino ideal para educar a los ciudadanos que
construiran el estado-nacion. En el libro antes mencionado, Sarmiento escribe que la adopcion
de una politica de igualdad es “la base de la organizacion social”. Més atin, como ha sido notado
por varios observadores, Sarmiento siguid las lineas de las revoluciones democraticas ocurridas
en diversos estados durante el siglo XIX, en cuanto a que “el deber de todo gobierno es ofrecer
educacion a las futuras generaciones porque no podemos imponer a todos los individuos de la
generacion actual el recibir la preparacion intelectual que implica el ejercicio de los derechos
que se atribuyen a la ciudadania”.

Habiendo sufrido y observado el momento hegemodnico y anti intelectual de manera
inequivoca, sefald que “sin educar a las nuevas generaciones, todas las fallas y defectos que
padece nuestra actual organizacion seguiran existiendo” (p. 26). Ricardo Piglia, en un hermoso
texto intitulado Notas sobre Facundo, canonizd a Sarmiento como uno de los primeros
intelectuales pioneros en la educacién comparada. Para Sarmiento, “conocer es comparar. Todo
tiene sentido si es posible reconstruir las analogias entre lo que deseas explicar y algo que ha
sido ya juzgado y escrito”. (p. 17)

Les pido me disculpen por esta aparente disgresion al mencionar a Sarmiento, pero me pareciod
relevante hacerlo en una reunidon de especialistas en educacion internacional y comparada,
sobre todo cuando una gran parte de la historia de la educacion comparada ha sido contada
desde la perspectiva del Norte global y no desde la del Sur.

En una segunda etapa, digamos desde hace unos 50 o 65 afios, la educacion comparada se ha
desarrollado junto con la visidbn que propone una relativamente nueva economia de la
educacion. Es esta disciplina la que ve a la educacién no como un gasto sino como una
inversion que redunda en la formacion de capital humano.

Esta perspectiva coincide con el optimismo de haber vencido al nazismo y las nuevas
perspectivas democraticas que podrian ser dominantes en las democracias avanzadas del
sistema mundial expandiendo radicalmente las oportunidades educativas, el acceso y el
financiamiento que impactan masivamente una gran parte de ese sistema mundial. La
UNESCO emerge asi como una instituciéon que galvaniza la democracia y los derechos
humanos, y promueve los componentes clave de la educacion y la cultura. No es de sorprender

que varios estudiosos de la educacion comparada hayan conseguido puestos de trabajo en la
UNESCO.

Esta generacion de comparativistas se desarrolld en el contexto de las primeras etapas de la
Guerra Fria y el final de la Segunda Guerra Mundial. Muchas de estas contribuciones estan
marcadas por la lucha entre el mundo capitalista occidental liderado por los Estados Unidos y
los estados afiliados al bloque soviético comprometidos con el proyecto comunista. Hubo
ademas una puja para confrontar el comunismo en el llamado Tercer Mundo, tomando en
consideracion el proceso de descolonizacién de Asia, Africa y Oceania.
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Debido a que el conocimiento no es unidireccional, hubo sin embargo importantes influencias
del Tercer Mundo en estos debates, particularmente por lo que mas tarde se conocié como la
epistemologia del Sur global. Un ejemplo fue el trabajo politico y pedagogico de Ho Chi
Minh, con sus aleccionadores pensamientos, entre los que puede mencionarse el siguiente:
“Recuerda que la tormenta es una buena oportunidad para que el pino y el ciprés demuestren
su fuerza y su estabilidad”. Confrontando la Pedagogia del Oprimido, las contribuciones de
Paulo Freire llegaron a ser universales. El trabajo de Julius Nyerere de Tanzania, uno de las
figuras mas reconocidas de Africa, politico de gran inteligencia y de principios muy solidos,
inspird a generaciones de académicos --incluyéndome a mi mismo—en Argentina que miraban
con mucha atencion el proceso de post colonialismo en Africa. A Nyerere se le conocia también
como Mwalimu o el maestro que tiene la vision de la educacion como logica de la posibilidad.

Africa también nos dio otras figuras iconicas en la educacion y la liberacion social como Nelson
Mandela y Amilcar Cabral. Mandela, quien pasé mas de dos décadas en prision acusado de
“terrorista”, una vez liberado fue el arquitecto de la reconciliacion politica en Sudafrica.
Amilcar Cabral con su libro EI Arma de la Teoria fue también una influencia muy importante
para toda mi generacion de activistas y educadores argentinos.

Los nombres de Evita, una de las més notables luchadoras por la igualdad de las mujeres en
América Latina, o Rosita Weinschebaum Ziperovich vienen a mi mente. Rosita Ziperovich
trabaj6 como maestra rural y militante sindicalista durante mas de 70 afos. Fue despedida
muchas veces de su trabajo como maestra y administradora, ya fuera porque era socialista o
porque no estaba de acuerdo con el gobierno Peronista o simplemente porque era judia. A los
81 afios de edad, en 1994 y a pesar de su fragil salud, trabajé como representante federal en la
reforma de la constitucion argentina, con especial interés en la ley de educacion.

La lista de personas que han contribuido a la aventura educativa es muy larga. Particularmente
de personas que lucharon por la transformacion social y fueron asesinadas por las verdaderas
fuerzas del terror, del terrorismo de estado. Como argentino, exiliado por una de las mas
sanguinarias dictaduras en la region, quiero honrar los nombres de los educadores invisibles
que murieron por sus convicciones o por su practica pedagdgica. El invisible maestro que
trabaja en las trincheras de los lugares mas remotos y peligrosos de la tierra, y quien no podria
ni en sueflos venir a un congreso como este para involucrarse en discusiones criticas sobre
educacion. Ellos estan haciendo de este mundo un mejor lugar y a sus estudiantes, mejores
ciudadanos.

Ademas de sus extraordinarios lideres, el Tercer Mundo ha ofrecido también sistemas
educativos que comenzaron a mostrar signos de autonomia para constituir sistemas nacionales
de educacion masivos en niveles sin precedente. La convergencia o el isomorfismo
institucional en términos organizacionales llevo a varios analistas, especialmente a aquellos
ligados al neo institucionalismo a hablar acerca de la cultura global.

Dentro del espiritu utdpico de los afios 60 surgidé otra generacion de comparativistas que
buscaba crear una vision alternativa de la educacion. Esto implico una critica a la tradicion
positivista de la disciplina. Significo también repensar las dimensiones de dicha disciplina en
sus alcances dentro de las humanidades, las ciencias sociales, los estudios de area (“area
studies”), las metodologias multiples, y un gusto por el estudio de las lenguas vernaculas como
condicion sine qua non para el desarrollo de una ciencia comparada y comprehensiva o mas
aun, para conducir investigacion empirica. No estd por demas decir que estos comparativistas
social demdcratas eran criticos del capitalismo desenfrenado.

90



Torres, C.A.

Personalmente, nunca he considerado que la educaciéon internacional y comparada sea una
disciplina. La defino més bien como una especie de colcha o edredon interdisciplinaria, como
un campo interdisciplinario.

En las décadas de los 60 y 70 muchos de los avances tedricos y metodoldgicos predominantes
de las generaciones previas fueron muy criticados, incluyendo la critica a las tasas de retorno
en los estudios sobre educacion (una verdadera obsesion para las generaciones de los 70, 80 y
90), y se defendieron nuevas opciones como la educacioén popular y no formal, la educacion
revolucionaria, el multiculturalismo emergente, y lo que para ponerlo en una frase parafraseada
de Freire y Ricoer fue, la epistemologia de la sospecha.

Este ultimo tipo de epistemologia plantea que es necesario sospechar que cualquier relacion
social involucra instancias de dominacion, como lo demostrdé Freire en la Pedagogia del
Oprimido, pero también Albert Memmi, Franz Fanon, el Movimiento de Conciencia Negra
encabezado por Steve Biko y por supuesto el filésofo francés Paul Ricoer, profesor durante
muchos afios en la Universidad de Chicago.

Esta generacion de criticos de la educacion comparada nunca fue muy numerosa y ciertamente
Vivid en una creciente tension con sus parientes disciplinarios, la generacion tecnocratica que
crecio a la sombra de las instituciones del sistema global tales como el Banco Mundial, la
OCDE, y de algunas unidades especializadas del sistema de las Naciones Unidas. Aunque estas
instituciones ciertamente no inventaron el neoliberalismo, ayudaron a cobijarlo como la légica
hegemonica dentro de la politica, la politica econdmica, la cultura y particularmente en la
educacion.

Con la caida del Muro de Berlin la tecnocracia neoliberal gané un lugar en las academias de
ciencias y educacion, convirtiéndose en el modelo para armar, como diria Cortazar. Es este un
modelo que favorece de manera sistematica un movimiento de privatizacion y de elaboracion
y aplicacion de pruebas estandarizadas con el corolario de un movimiento de rendicién de
cuentas y del estado evaluador.

La generacion de los 60 esta cercana a la jubilacion o ya se ha retirado a comienzos del siglo.
Sus carreras se vivieron en medio de dos grandes tensiones. Por un lado, creian en una ideologia
social-demdcrata basada en el estado benefactor. En consecuencia, esta generacion se convirtid
en el didlogo de Pinocho con Pepe Grillo en términos culturales y educativos dentro de la
educacion comparada. Por el otro, desde los 80 la generacidon en cuestion experimentd una
creciente ideologia tecnocratica neoliberal que llegd a ser hegemonica, y que se vio reforzada
por la globalizacion. Se tratd de una extrafia cohabitacion ideologica porque aparte de la
coexistencia de social democratas y neoliberales, el campo congregd a una multitud de otras
perspectivas incluyendo socialistas. marxistas, libertarios, pedagogos criticos, intelectuales
ligados a la Teoria Critica de la Sociedad y pedagogos orientados a hacer negocios.

La primera década y media del nuevo siglo nos ofrece un panorama muy complejo. La
educacion internacional y comparada se ha instalado dentro de las academias, especialmente
en el mundo industrial avanzado, pero no se esta desarrollando en las universidades. El
crecimiento del empleo en este campo interdisciplinario no estd en la academia sino en otras
instituciones, incluidas las del sistema institucional global de las de carécter bilateral o
multilateral, las agencias locales y regionales administradas por el estado encargadas de la
investigacion y la planeacion educativas, los movimientos sociales transnacionales y las ONG
nacionales y transnacionales.

No es este el momento de hacer un diagndstico de la crisis de las civilizaciones que presenta
una peligrosa encrucijada, ya anticipada en 1982 por Gabriel Garcia Marquez en su discurso
de aceptacion del Premio Nobel de Literatura cuando afirmo:
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En un dia como el de hoy, mi maestro William Faulkner dijo en este lugar: ‘Me
niego a admitir el fin del hombre’. No me sentiria digno de ocupar este sitio que
fue suyo si no tuviera la conciencia plena de que por primera vez desde los
origenes de la humanidad, el desastre colosal que ¢l se negaba a admitir hace 32
afios es ahora nada mas que una simple posibilidad cientifica. Ante esta realidad
sobrecogedora que a través de todo el tiempo humano debié de parecer una
utopia, los inventores de fabulas que todo lo creemos nos sentimos con el
derecho de creer que todavia no es demasiado tarde para emprender la creacion
de la utopia contraria. Una nueva y arrasadora utopia de la vida, donde nadie
pueda decidir por otros hasta la forma de morir, donde de veras sea cierto el
amor y sea posible la felicidad, y donde las estirpes condenadas a cien afios de
soledad tengan por fin y para siempre una segunda oportunidad sobre la tierra.

Hago mias estas palabras de Garcia Marquez y espero que su utopia sea el destino manifiesto
de la utopia de la educacidon comparada.

(Qué hemos aprendido de estos mas de 100 afios de la educacion comparada? Mi colega y
amigo Robert Arnove lo ha dicho muy bien en la introduccion a nuestro libro Educacion
Comparada: la Dialéctica de lo Global y lo Local, que hemos aprendido a trabajar en tres
grandes orientaciones que se complementan unas a otras.

En primer lugar, esta la orientacion cientifica, que contribuyo en gran medida a la construccion
de teorias y a fortalecer las metodologias epistemoldgicas y cientificas en la educacion
comparada. Este acercamiento inspirado en la educacion transnacional (cross-national
education) y una de sus implicaciones mas obvias, la creacion de bases de datos que ahora son
llamadas con la grandilocuencia de nuestras profesiones, Grandes Datos (Big Data).

Existe una segunda dimension que Arnove denomina pragmatica. Es decir, ;como podemos
descubrir otras practicas que puedan aplicarse a nuestros dominios? Lo que Philip Altbach
llamo hace muchos afos “prestar y pedir prestado”, en otras palabras, cuales son las practicas
y técnicas que se prestan y cudles las que se piden prestadas. Este concepto no es nuevo, tiene
miles de afos de existencia. S6lo que ahora podemos encapsular dicha idea en una de las
dimensiones de nuestro crisol interdisciplinario. Junto con esto viene la idea de las “mejores
practicas” o las “buenas practicas”, las cuales apropiadamente contextualizadas pueden resultar
utiles para mejorar los sistemas en otros paises o regiones.

Finalmente, hay una dimension internacional de la educacién, una dimension que es
eminentemente global. La internacionalizacion de las practicas educativas se ha convertido en
la respuesta a la globalizacién y una de sus mas obvias practicas institucionales. Es en esta
dimension de la internacionalizacion que uno puede aspirar a construir una conciencia global
de la solidaridad y la paz.

Me gustaria creer que esta tercer perspectiva u orientacion ademas de impulsar la
transnacionalizacion de la educacidén, promueve el entendimiento mutuo y una mayor
inteligibilidad entre sociedades, culturas y lenguas, y puede contribuir a salvaguardar la paz
mundial, la educacion para la sustentabilidad, y la educacion para la ciudadania global. Esta
tercera orientacion promueve el desarrollo de la conciencia global y el entendimiento.

Frente a estas tradiciones y aprendizajes, ;cudl es el papel que juega el Consejo Mundial de
Sociedades de Educacion Comparada?

5. La Educacion Internacional y Comparada y el papel del CMSEC/WCCES
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Tomando en consideracion la evolucion de la educacion internacional y comparada en los
ultimos 50 afios los invito a plantearnos la siguiente pregunta: ;en qué medida el avance de
nuestro campo interdisciplinario puede vincularse a la historia y al estado actual del
CMSEC/WCCES?

Mi hipotesis de trabajo es que casi no hay una interconexion entre la historia, los trabajos y
avances del CMSEC/WCCES vy lo que acontece en la educacion internacional y comparada
como disciplina de disciplinas. Si existiera alguna interseccion, como lo ha sugerido mi colega
de la UCLA Kimberlé¢ W. Crenshaw en la comprension del estudio de las categorias analiticas
dentro de las ciencias sociales, desafortunadamente dicha interseccion entre el Consejo y la
disciplina en el pasado pudo haber sido en el mejor de los casos, marginal o muy tenue.

La cuestion fundamental de este comparativo andlisis del avance de la educacion comparada y
el desarrollo del Consejo deberia ser, ;como explicarnos el por qué aparentemente existen
avances paralelos mas que ricas intersecciones entre el trabajo del CMSEC/WCCES vy el
desarrollo de nuestro campo de estudio?

Por lo tanto, si esta hipdtesis puede probarse de manera correcta, el objetivo central con nuestro
nuevo liderazgo deberia ser, ;coOmo podemos trabajar hacia un nuevo futuro en el que el
CMSEC/WCCES haga contribuciones mas pronunciadas, distintas y originales al desarrollo de
la disciplina a la que se supone representamos, contribuimos y fortalecemos?

El nuevo liderazgo de la Dra. N’Dri Assie Lumumba como presidenta, la Dra. Lauren I.
Misiaszek como secretaria y el Dr. Kanishka Bedi, como tesorero cuenta, como equipo, y
también de manera individual, con brillantes recursos intelectuales, asi como la sensibilidad
cultural, étnica, racial y de género, al igual que la experiencia, diversidad lingiiistica y la vision
postcolonial para garantizar que de manera consistente el CMSEC/WCCES se convierta en un
jugador activo en la expansion, con nuevos y mayores niveles de excelencia, de la educacion
internacional y comparada en nuestro mundo global.

En estos términos, serd un ejercicio esencial preguntarse por las contribuciones reales del
CMSEC/WCCES a las sociedades que lo integran y a nuestro campo interdisciplinario en
general, y cudles deberian ser las nuevas iniciativas en la etapa de institucionalizacion,
democratizacion y profesionalizacion del Consejo que me he esforzado en promover.

Estoy convencido que hasta ahora las mayores contribuciones de la educacion internacional y
comparada han tenido lugar en otros vecindarios y en otros contextos, y no en la esfera del
CMSEC/WCCES. Mi propia institucion una verdadera potencia en la educacion internacional
y comparada nos ofrece un ejemplo de ello.

Las destacadas contribuciones de profesores destacados de esta casa en la disciplina como Tom
La Belle con sus estudios sobre la educacion no formal y la educaciéon en América Latina y a
quien yo reemplacé como profesor cuando €l se retird, John Hawkins con su conocimiento de
la educacion superior, la internacionalizacion de la educacion y la educacion en Asia, Val Rust
con sus estudios sobre Europa Occidental y del Este, asi como del postmodernismo, el difunto
Don Nakanishi con sus comparaciones entre Latinoamérica y Asia, y los nuevos integrantes de
nuestra division de educacion comparada, Edith Mukudi Omwami, especialista en educacion
africana y Richard Desjardins, un experto en economia de la educacion, de Europa Occidental
y de la educacion no formal, en tanto han tomado la educacioén internacional y comparada en
los Estados Unidos a nuevas alturas, con pocas excepciones, han tenido poca participacion en
los asuntos, reuniones y congresos mundiales del CMSEC/WCCES, aunque han aportado
varios presidentes a la Sociedad de Educacion Internacional y Comparada (CIES, por sus siglas
en inglés).
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Las contribuciones de nuestro campo interdisciplinario se han realizado a través de otras

entidades institucionales y nacionales, especialmente en las sociedades asociadas con el

Consejo, demostrando que las partes pueden ser mucho mas importantes que el todo. Ademas

de las sociedades académicas y profesionales, la educacion comparada que se desarrolla en
cursos, tesis doctorales e investigacion cientifica, las fundaciones privadas como la Fundacion
Ford, la Fundacion Spencer y otras agencias bilaterales o multilaterales como el Banco
Mundial, la OCDE, las instituciones canadienses y escandinavas que promueven la ayuda
internacional a la educacion y las aportaciones de los Estados Unidos via la USAID (Agencia
de los Estados Unidos para el Desarrollo Internacional).

El CMSEC/WCCES ha tenido hasta ahora una contribucion cientifica muy limitada en la
investigacion y las publicaciones cientificas, in impacto débil en la vida de las universidades y
tal vez en la vida de las sociedades que integran el propio Consejo. Esto representa un impacto
practicamente nulo en la construccion de politicas publicas globales en educacion, y una
presencia muy limitada en las instituciones del sistema de las Naciones Unidas, particularmente
en la UNESCO, pese a que el CMSEC/WCCES es una ONG afiliada a ella.

6. Nuevos actores, nuevos conceptos, nuevos desafios: Quo Vadis?
Permitanme concluir con algunas propuestas de adonde ir a partir de ahora.

El CMSEC/WCCES deberia avalar y adoptar posiciones de avanzada del Foro Mundial de
Educacion que tuvo lugar en Incheon, Republica de Corea del 19 al 22 de mayo de 2015. El
foro fue intitulado Calidad de la educacion equitativa e inclusiva y aprendizaje a lo largo de
toda la vida para todos en el 2030. Transformando vidas con la educacion. La mayoria de
estas posiciones fueron adoptadas por la Asamblea General de la ONU en septiembre de 2015.

Debemos asumir también nuestro firme compromiso por la equidad transformacional y los
proyectos cuyo objetivo sea terminar con la desigualdad (es decir, promover analisis en la linea
del enfoque de las capabilidades de Amartya Sen o de las muchas recomendaciones que
emanan de la obra de Thomas Piketty E/ Capital en el Siglo XXI).

También merece atencion la propuesta contenida en la enciclica Laudato Si (Sobre el Cuidado
de la Casa Comun) pronunciada por el Papa Francisco en defensa del medio ambiente. En este
espiritu, el CMSEC/WCCES deberia adoptar el paradigma de la eco-pedagogia relacionado
con el trabajo de las pedagogias criticas y el concepto de educacion para el desarrollo sostenible
desarrollado como marco de accion para proteger el medio ambiente.

Entender también las transformaciones de la multipolaridad dentro del Sistema-Mundo en el
contexto del nuevo modelo de globalizacion en el que la inmigracion se convierte en una
caracteristica transformativa de las realidades sociales.

Se debe poner atencion asimismo a las nuevas narrativas que estdn emergiendo en el marco del
sistema global para desafiar las narrativas hegemonicas, particularmente las fuerzas en torno a
idea de la educacion para la ciudadania global.

En el contexto de la actual crisis de la humanidad, es imperativo que el CMSEC/WCCES
fortalezca una amplia conversacion acerca de la educacioén para la paz dentro del propio
Consejo. Permitanme volver al Manifiesto por la Paz que escribi después de los eventos de
enero de 2015 en Francia y que fue el documento fundamental del Grupo Especial del
CMSEC/WCCES de Educacion para la Paz que coordinaron los profesores Lynette Schultz y
Kanishka Bedi.
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La Asamblea General de la ONU formuld en 2015 un consenso construido entre todas las
naciones del globo. Como organismo no gubernamental (ONG) asociado a la UNESCO,
necesitamos relacionar nuestro trabajo de manera mas cercana a los modelos de las Naciones
Unidas de educacion para la paz, educacion para el desarrollo sostenible y la educacion para la
ciudadania global, reconociendo la importancia de la agenda 2030 para el Desarrollo Sostenible
que contiene 17 objetivos y 169 metas conexas e implementando sus cinco simbolicas
dimensiones que incluyen la gente, el planeta, la prosperidad, la paz y la asociacion.

Por lo tanto, propongo que el CMSEC/WCCES comience una gran conversacion acerca de la
educacion para la paz en el contexto de la Agenda 2030 para el Desarrollo Sostenible. Para
llevar a cabo esta conversacion espero que podamos llegar a todas nuestras sociedades y a
nuestra modesta estructura internacional asi como a nuestros Comités Permanentes para llevar
nuestro trabajo mas cercanamente alineado a las politicas de la ONU y la UNESCO. Lo que
sigue son algunos principios clave para la discusion.

En primer lugar, no debemos repetir los mismos errores del pasado. Tenemos que aprovechar
esta oportunidad para mejorar el mundo con propuestas alternativas a la resolucion de
conflictos y a la paz. Aunque en ocasiones la guerra es inevitable (es después de todo una de
las responsabilidades de los estados-nacion, tal como lo define la filosofia politica occidental),
debemos organizarnos en contra y detener las posiciones de politica exterior y economias que
medran con la guerra. También hay que presionar a los gobiernos a buscar soluciones politicas
y diplomaticas a los problemas globales. Si ideologias como el nazismo y el fascismo no
pueden ser persuadidas de terminar con sus ambiciones globales, las democracias del mundo
deberian organizar una respuesta razonable evitando tanto como sea posible las pérdidas
humanas.

En segundo término, debemos apoyar y guiar la construccion de movimientos de solidaridad
global que estén fundamentados en premisas que contrarresten el racismo, la islamofobia y las
ideologias extremistas. Se necesitan crear grupos para educar a las comunidades en el respeto
mutuo, la empatia, las historias de los grupos marginados asi como del emprendedurismo
comunitario y socialmente responsable.

En tercer lugar, debemos organizar un Foro Social Mundial en el norte de Africa y en el sudeste
asidtico que retina a varios estudiosos de las religiones, organizaciones de la sociedad civil,
lideres juveniles y activistas, y otras personas que planteen y creen de forma orgéanica e
inclusiva nuevas ideologias de paz asi como politicas sociales que tengan impacto en las
estructuras y creencias locales que se opongan a la violencia.

En cuarto término, hay que presionar a los gobiernos y a la ONU para perseguir los crimenes
de guerra de los responsables de atrocidades, pertenecientes a todos los extremos del espectro
politico.

En quinto lugar, apoyar y construir espacios para quienes han sido privados de sus derechos y
los jovenes marginados de todo el mundo para escuchar sus quejas, animarlos para que tengan
una mayor participacion social, ofrecerles herramientas para la resolucion de conflictos y que
contribuyan al analisis de temas sociales. Asegurarnos de usar el poder de la razon y la
educacion para prevenir la radicalizacion de los jovenes que persiguen posiciones religiosas y
nacionalistas extremas que les dan sentido a sus vidas y que no lo podrian encontrar de otra
manera. Pero mas importante atin, deben llevarse a cabo intensas conversaciones acerca de las
violentas interpretaciones del Islam en todo el mundo, dirigidas por estudiosos isldmicos que
deben responder a las interpretaciones radicales asi como a las guerras intestinas entre grupos
que profesan esa fe.
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En sexto término, oponerse firmemente a los gobiernos que adoptan politicas neoliberales a
fin de buscar alternativas que sean mas inclusivas y menos destructivas de la sociedad y del
medio ambiente.

En séptimo lugar, transmitir a la UNESCO la necesidad de redoblar sus esfuerzos para propiciar
el didlogo para la resolucion de conflictos y la paz en el Sistema-Mundo dentro de nuestros
gobiernos, organizaciones comunitarias, movimientos sociales, partidos politicos y los
ciudadanos de todo el planeta. El CMSEC/WCCES necesita tener mayor presencia en nuestros
medios masivos de comunicacion para alimentar los debates en torno a la paz, la ciudadania
global y la educacion para el desarrollo sostenible. Debemos ofrecer nuestros servicios para
promover la paz a cualquier costo. S6lo de esta manera seremos capaces de promover la vida,
la libertad y la busqueda de la felicidad. La paz es un tesoro de la humanidad que debemos
preservar bajo cualquier circunstancia.

El octavo principio de la discusion es la busqueda de estos objetivos, debemos comenzar de
inmediato una conversacion institucional entre nosotros acerca de como podemos contribuir a
la promocién de la paz mundial.

El principio nimero nueve consiste en que, como miembros de la comunidad de
CMSEC/WCCES, es nuestro deber ayudar a los educadores a complejizar su entendimiento de
la diversidad y, de modo subsecuente a crear un ambiente de aprendizaje mas inclusivo para
todos los estudiantes. Auxiliar a los educadores a expandir las perspectivas de sus estudiantes
hacia un marco mas global e interconectado resulta esencial en la deconstruccion de los
discursos marginales que con frecuencia permean nuestras instituciones educativas.

Existen dos fuentes de legitimidad del CMSEC/WCCES las cuales pueden ser sus
contribuciones mas fundamentales a las multiples especializaciones en el campo de la
educacion internacional y comparada: la organizacion cada tres afios del Congreso Mundial de
Educacion Comparada y nuestra asociacion con la UNESCO como ONG.

Para fortalecer nuestra legitimidad y estar mejor relacionados con los avances de la educacion
internacional y comparada, el CMSEC/WCCES deberia ligarse mas estrechamente a las
transformaciones de las politicas educativas en el sistema internacional, jugando en particular
un papel mayo y mas serio en los Objetivos del Desarrollo Sostenible, una iniciativa lanzada
por la ONU. Una asociacion mds activa y vital con la UNESCO facilitard ciertamente las
acciones del CMSEC/WCCES en este sentido.

Permitanme insistir en que la contribucion mas importante del Consejo al avance de la
educacion internacional y comparada es la organizacion cada tres anos del Congreso Mundial
de Educacion Comparada.

Después de la realizacion del Congreso Mundial de Beijing y de la organizacion de la nueva
edicion que tendrd lugar en Cancun, México, esperamos que los cambios que fueron
promovidos bajo mi gestion buscando una mayor institucionalizacion, profesionalizacion,
transparencia, deliberacion democratica y evaluacion, se contintien y fortalezcan. De particular
importancia, me parece, es la funcion del Bureau que fue autorizado por el Comité Ejecutivo
para reactivar al que habia sido inoperable durante 15 afios. Considero que ayudara a responder
las preguntas que han guiado este discurso: ;cudles han sido las contribuciones del
CMSEC/WCCES a un campo interdisciplinario como lo es el de la educacion internacional y
comparada? ;De qué manera podria contribuir el CMSEC/WCCES a este campo
interdisciplinario de una forma mas efectiva, transformadora, asi como de un modo mas ético,
intelectual y profesional? ;Cual deberia de ser el papel del CMSEC/WCCES al plantear los
multifacéticos problemas globales que el mundo enfrenta en la actualidad?

Muchas gracias por su atencion.
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China has gained lots of educational achievements since 1978 when the
Reform and Opening-up policy was first implemented. China’s education is
undergoing dramatic changes in the ages of globalization and digitization. This
report is based on the empirical investigation of Chinese students, teachers,
parents, and principals for more than two years. This study employs mixed
methods to depict an authentic panorama of Chinese schools collecting data
through questionnaire survey, interview and observation. The study finds that
Chinese schools are filled with vitality and conflicts, namely, the adherence
and alienation of educational aims; the joys and sorrows of students’ growth;
the deep anxiety and high expectation of parents; the persistence and
emancipation of teachers; the dilemma and breakthrough of principals.
Besides, Chinese school organizations are experiencing evolvement and
transformation. What’s more, China is looking forward to more extensive and
intensive educational international partnership in the globalization era.

Keywords: Chinese schools, educational reform, dialectics, conflicts, prospects

Over nearly the past four decades, Chinese schools' have witnessed tremendous reform and
yielded profound achievements despite being the world’s most populous country since the
reform and opening-up in the late 1970s. China met the goal of 9 years compulsory education
popularization in 2000. The fiscal expenditure of education has been over 4% of total GDP
since 2012. Along with these remarkable educational accomplishments, basic education
curriculum reform, teachers’ quality enhancing, balanced education development, national
college entrance examination (commonly known as Gaokao in Chinese) and educational legal
system structuring have been conducted in full swing in China. Nevertheless, Chinese schools
have been criticized as strict, stressful, mechanical, depressive, docile and even stifling in for

' The Chinese schools here mainly refer to primary and secondary schools in China,
specifically including six years of primary school education, three years of lower secondary
and three years of upper secondary education.
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a long time. Surprisingly, students in Shanghai twice topped the ranking for reading, math, and
science Program in International Student Assessment (PISA) both in 2010 and 2013, which
arose a great shock of west counterparts. It could be claimed that Chinese schools are full of
controversies from a perspective of dialectics. They are not only lauded for high test
achievements but also criticized for harming students’ development into well-rounded
individuals. What’s more, a wealth of knowledge and insights about Chinese schools has been
out of reach to the world, and Chinese schools seem to wear a mysterious veil in the world. It
is imperative to decode Chinese schools and show their real look to the international
community.

School education is typically seen as a primary vehicle for building students and even a nation’s
comprehensive ability. It is thus increasingly viewed as a nation’s strategic focus, education is
the indispensable approach to success from the perspective of the students; education is the top
priority for their children from the perspective of Chinese parents. Confronted an ever-
changing world, Chinese schools encounter the challenges of globalization, digitization, the
revolution of new science and technology as long as the rapid social reforms. Furthermore,
president Xi Jinping introduced the important guiding thought and governing concept “Chinese
Dream” in the political agenda in 2013 (Gu, Ma & Teng, 2016). Correspondingly, “Chinese
Education Dream” which aims to turn China into a strong human resource nation through
enhancing education quality becomes an essential component of the whole picture of “Chinese
Dream”.

To date, there is an impressive body of literature on Chinese schools (Irving, 1991; Zhang,
1997; Hu, 2010; Hayhoe, 2006; Gu, 2013, 2016; Chou, 2016). This article offers a richly
detailed panorama of Chinese schools from the perspective of dialectics. This article aims to
answer the following questions: How students, parents, teachers and principals’ typical day
looks like? What factors are shaping Chinese schools and how? What paradoxical phenomena
exist in Chinese schools and why? What is the Chinese schools’ prospect in the constantly
changing world?

Conceptual Frameworks

Dialectics theory is used in this study to help interpret and analyze the complex and paradoxical
Chinese school and education issues. Dialectics often refers to the dilemma situations
containing elements of contradiction, conflict, paradox and inconsistency in the ways they are
both perceived and resolved. The dialectical theory with logical and causal analysis,
emphasizes relationships within a whole on the one hand and stresses that development is often
multi-linear and discontinuous on the other hand (Ball, 1979), it can be traced from Socrates
through Hegel to pragmatism and contemporary general systems theory. There are various
iterations of dialectics theories, the prevailing Marxist dialectic theory claims that dialectics is
reality, united logic and empirical observation. The idea of development through conflict, the
notions of contradiction, opposition, negation, dilemma and paradox are the essential issues
should be dealt with in dialectics theory (Rytina & Loomis, 1970). The dialectical theory has
emerged as one of the most influential approaches to understanding the relational and
contradictory nature of social affairs. Historically, dialectics theory is used to analyze the
relationship between knowledge and power (Rescher, 1977; Rescher, 2007).

This study employs dialectics theory to outline the intricately entwined Chinese school reforms
and education reality. Under the pressure of global competition, the Chinese government is
eager to increase national competitiveness through school reform and education success.
Meanwhile, school education itself possesses educational, cultural, political, economic
functions. They are the forces to dominate school reform but often contradict each other in
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practice. The individual schools sometimes could not combine the conflicting ideas and
compromise to the reality.

China pursues human-based educational idea. It is people who are the principal actors in
Chinese schools. This research tries to reveal real life of four key groups of people. Specifically,
they are students, parents, teachers and principals. Through a detailed, profound analysis and
explanation of those four distinct groups’ typical day, this study attempts to explore reality full
of contradictions in Chinese schools. This study includes schools’ organization reform as well.

Methodology

This research adopted mixed methods and conducted a systematic and empirical investigation
of the issues and prospects in Chinese schools over two years. Mixed methods use both
qualitative and quantitative data collection and analysis. They are often marginally mixed in
that the types of questions asked and inferences made are either quantitative or qualitative in
nature (Truscott et al., 2010). Moreover, they are considered uniquely suited to examine
complex educational issues. Mixed methods in this study specifically consist of questionnaire,
field observation, in-depth interview and document analysis.

Design

The aim of this study is to figure out Chinese schools’ real conflicts and prospects. To this end,
a complementary mixed method design is used in that clarification and elaboration of the
results from one method is sought through the results of the other method (Onwuegbuzie and
Teddlie, 2003). Here, a mixed method design is efficient for making sense of survey results in
the words of students, parents, teachers, principals themselves, cross-validating findings from
both quantitative and qualitative data sources. In this way, we try to excavate the ideas and
practices of Chinese schools, and meanwhile shed light on the prospects.

Inspired by John Goodlad’s masterpiece A Place Called School, with a view of unfolding the
inner conflicts and mechanism of Chinese schools, this study targets the pivotal Chinese school
stakeholders, who are students, parents, teachers and principals as the protagonists. In order to
know what kind of study is expected by international readers, we held discussions with
international faculty in education in Beijing Normal University to collect some considerations
through the lens of sojourners. Previous researchers have agreed that Chinese schools are full
of fierce competitions, spoon-fed instruction, and smothering of creativity. Therefore, it is
almost a stereotype of Chinese schools that students live under pressure and in tension, and
teachers are extremely stern and strict (Xu, 2015; Pan et al., 2016; Yang et al., 2016). But given
the drastically school education reforms, Chinese schools have changed a lot. It is time to break
those stereotypes and have a comprehensive understanding of Chinese schools. Based on those
ideas, mixed methods combined with the questionnaire, in-depth interview, on-site observation,
document analysis are all used in this study. Most importantly, revealing the significant or latent
paradox and conflicts from a perspective of dialectics remains the primary research goal.

Design of questionnaires

The research team develops questionnaires for parents, teachers and principals separately.
Structured and closed questionnaires are designed for the sake of large samples. Firstly, the
questionnaire for teachers references the structure and parts of the questions of Teaching and
Learning International Survey teacher questionnaire in TALIS 2013 and the Trends in
International Mathematics and Science Study in 2011. Based on the pilot study data and the
features of Chinese teachers’ profession, this study develops the Portraits of Chinese Schools:
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Teachers Questionnaire. The questionnaire includes seven main categories composed of 37
individual questions. The questions range from basic information, education philosophy,
teaching experience, professional development, communication and feedback, teachers’
research to homeroom teachers’ daily work. The Portraits of Chinese Schools: Parents
Questionnaire consists of 22 questions, covering the following six aspects, the parents’ primary
information, expectations for children, choice of schools, shadow education, home-school
cooperation, and parents’ involvement in education specifically. There are 30 questions in
Portraits of Chinese Schools: Principals Questionnaire, covering a broad range of issues as
follows: selection and appointment of principals, education philosophy, school improvement,
work time and pressure, school resources and honor.

Design of Interview

Interviews enable the participants to discuss their interpretations of the world in which they
live and express how they regard situations from their point of view. The interview is not solely
concerned with collecting data about life, and it is a part of life itself (Cohen & Morrison,
2000). The collected data by interviewing is the most indispensable component to describe
what Chinese schools look alike and explain why Chinese schools look like this. As the
guidance of interview, the interview protocol will exert a profound influence on the data.
Interview protocol has a wide variety of forms and a multiplicity of uses (Norman et al. 2000).
As for this study, the interview protocols are developed by the research team composed of
faculty members, Ph.D. students and master students majoring in comparative education and
education management. Key questions relate to, 1) students’ daily life, perceptions of collective
identity and experience of Gaokao; 2) homeroom teachers’ routine, teachers’ self-images and
self-identity; teachers’ perception and experience of research; 3) parents’ typical day, parents’
education philosophy; parents’ experience of school choosing; 4) principals’ roles and daily
work; principals’ selection; excellent principals’ innovation leadership. Furthermore, this
research makes necessary modifications to the interview protocols after a pilot test in 5 students
and 3 teachers. This study employs the in-depth, semi-structured interview. Besides, individual,
focus-group, face-to-face and online verbal interchange forms are all used. Similarly, the study
develops four sets of interview protocols for teachers, students, parents, and principals in
corresponding to the questionnaires.

Participants

Participants are the members of Chinese schools’ community. For the questionnaire survey, this
study collects 4266 valid questionnaires from 896 teachers, 2930 parents and 440 principals
from different parts of China. The participants distribute in 23 provinces, five autonomous
regions, and four centrally administered municipalities. To be specific, the sampling varies a
lot regarding their personal identity, demographic and social roles, and deliberately selected to
represent different categories.

Among all the 896 teacher participants, there are 94.8% regular teachers, 3.1% temporary
teachers and 2.1% substitute teachers. 76.3% of the teacher participants teach Chinese,
mathematics or English, the three major subjects of the curriculum. Besides, the proportion of
teacher participants who teaches in primary schools, lower secondary schools, and upper
secondary schools are 79.7%, 13.5% and 6.8% respectively. As for the parent’s participants,
those with a regular university education account for the highest percentage, 26.9% for fathers
and 26.6% of mothers among all the 2930 participants; regarding occupation, 24.7% fathers
and 19.8% mothers are private business owners. Furthermore, among all the 440 principals,
65% are aged between 40 to 50 years old. 41.1% have served in their current position for less
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than 5 years, 81.1% are bachelor degree holders, 57.3% come from non-urban areas and 96.1%
are from public schools.

As far as the in-depth interview, taking into consideration of the samples’ representativeness
and typicality, this study selects 14 principals, 38 teachers, 28 students and 27 parents as
interviewees respectively, they come from urban and rural areas, primary, lower secondary and
upper secondary schools, public and private schools. It is worthy to mention that to know
students’ Gaokao experience, three freshmen from two universities are selected in this study.

Data Collection

Phase One: Questionnaire

This research collects questionnaire data from September 2015 to March 2016. Internet has
increased the possibilities for myriad ways that one can collect data through online venues in
conducting both quantitative and qualitative methods through various information
communication technologies in the age of Internet (Merriam, 2015). Given to the full range of
the participants, this study takes the advantage of electronic questionnaires and resort to
Wechat, the most popular social media in China currently. To get the more valid data by
accessing to the targeted participants, this research launches an information exchange platform
via the official Wechat account of China Education Daily where respondents could fill in
questionnaires online by cellphone. China Education Daily possesses more than 1 million
regular subscribers who care Chinese education a lot, most of them are the teachers or who
works in schools, which helps make sure the data’ authenticity, authority and validity.

Phase two: Interview

The interview is necessary in this study for observing participants’ behavior, feeling or how
they interpret the world around them (Merriam, 2015). Based on the research questions and
interview protocols, this study conducts the semi-structured in-depth interview for a total
number of 105 representatives consisting of 28 students, 36 teachers, 27 parents and 14
principals, the interview data are collected during March 2015 to February 2016, the total
number of script Chinese characters is nearly 262 000. Besides, this study develops two focus
group interviews consisting of 5-7 participants in lower secondary and upper secondary schools
in Beijing, encouraging them to provide details. Students’ discussion is guided based on the
protocol, and free talk is allowed in the discussion. Meanwhile, for five primary and secondary
school teachers in Henan, Shandong and Anhui provinces who prefer to talk via telephone, the
online interview was conducted, which is voice-to-voice and real-time interview via telephone.
All the interviews are recorded after obtaining the written or oral consent of the interviewees
to keep accurate and complete records of the discussion, and each interview lasts approximately
30 minutes to 60 minutes, including the time to explain the purpose of the interview. All
interviews are conducted in confidentiality and the names of interviewees are withheld
according to the agreement mutually reached.

Phase three: On-site Observation

Observation is a primary means by which people develop their knowledge of the world they
live in, and some authentic data are more easily accessible (Taylor, 2015). In some settings, the
physical environment, devices, facilities, activities and participants’ performance in their daily
routine are exposed to the researchers. Through on-site observation the dilemma and conflicts
in Chinese schools could be accessed and understood by outsiders. To increase the
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understanding of the participants and their views of the certain research questions, this study
also conducts on-site non-participant observation during September 2015 to February 2016 in
Beijing, Shanghai, Chongqing, Zhejiang, Jilin and other six provinces, by which researchers
go to the schools, classrooms, students’ homes, principals’ offices, and participate in school
meetings, teacher meetings and teachers’ seminars carefully. During the on-site observation,
researchers take notes about what is occurring on research sites. Based on the field notes,
different types of school activities and the participants’ performance are recorded.

Data Analysis

As for the quantitative data, we analyze the questionnaire data by employing SPSS 18.0 to
demonstrate a broader picture of Chinese schools, stakeholders’ perception of their roles in
schools and opinions to certain kinds of schools’ issues. The software employs a combination
of statistics-based and linguistics-based methods and determines how frequently terms occur
in the data and establishes a semantic network that creates a probabilistic analysis of the co-
occurrence of terms (Jim & Amanda, 2010). First of all, from descriptive statistics, we observe
the teachers’ characteristics, their attitude towards school education; parents’ characteristics,
parents’ education philosophy, the perception of school-choosing and school education;
principals’ characteristics, how they manage a school and their perspectives on school reform.
Secondly, we observe the relationship between teacher’s professional development and
teaching efficiency, principals’ time management and school reform, and correlation analysis
is used in this study.

What’s more, the analysis of qualitative data (interviews, on-site observations, documents)
aims to explore the participants’ perceptions of Chinese education from their perspectives and
real-life experience. The interviews are transcribed verbatim in Chinese, and content analysis
is used to examine the interview data. N-Vivo 8 is adopted here to facilitate the two level’s
coding of the interviewees’ responses, clarifications and thoughts that relate to the research
questions in this study, which are open and thematic coding.

Open coding is used during the data analysis phase to identify the similar and reoccurring
themes. As the total number of 261 800 transcripts are analyzed, the researchers take advantage
of thematic coding to construct different subcategories. Sort the data is recursive or iterative, it
involves continually raising questions in the field (Le Compte, 2010). Thematic coding is the
identification of themes through careful reading and re-reading of the data, and the emerging
issues become the categories for analysis (Jennifer & Eimear, 2006). Those subcategories are
later merged to form the final main categories included in this research: educational aim,
students’ schooling experience, parents’ attitude towards school, teachers’ persistence,
principals’ dilemma and schools’ organizations evolvement in Chinese schools.

We rely on the techniques of thematic analysis and cross-case (Mile & Huberman, 1994).
Comparison is made, especially, to know the disparities and similarities of the participants’
views on the particular issues. As the participants’ responses often do not address the research
questions directly, we, therefore try to identify clues by examining all aspects of their
understanding of Chinese schools and analyze the data logically and deliberately.

Trustworthiness and Accuracy of Data

Triangulation is a latent construct and is used to ensure the accuracy and integrity of the
findings. Triangulation is a method for looking at data in different ways or from different points
of view (Creswell & Miller, 2000). Multilevel mixed-method research data provides more
possibilities to guarantee the trustworthiness and accuracy of data in this study by triangulation.
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The study team is composed of more than 20 professional researchers, especially three
professors who are experts in Chinese education. Peer debriefing, member check, and
journaling are all the effective measures to make sure the trustworthiness and accuracy of data
(Amankwaa, 2016). Besides, the research team accomplishes triangulation through sequential
data analysis. After reading through the data and initial analysis, we compare findings between
quantitative and qualitative data. We validate emerging themes, make corrections, comparisons
and identify areas for further study according to the previous analysis (Jim & Amanda, 2010).

Findings and Discussion

After further in-depth research, the analytic process described in the previous sections yielded
five interpretable findings related to the issues in Chinese schools. In general, one of the
Chinese schools’ characteristics is full of conflicts. In line with these findings, the conflicts
prove to be a powerful tool for unearthing the participants’ struggle with Chinese education.

Educational Aims' Adherence and Alienation

Educational aims can give direction to the educational process, and provide a criterion for
evaluating the educational process. Similar to ancient western countries, traditional Chinese
education focuses on moral education, pursuing of personality’s harmony of truth, kindness
and beauty. This is the chief educational aim for two thousand years. The insertion of western
education principles exerts a profound influence on Chinese education. Chinese educational
goals’ approach to the dualism enforced by external and internal forces has taken two major
directions since the reform and opening-up in 1978. They are adherence to and alienation from
the traditional educational aims at same time. Many of Chinese principals would pull the
orientation more towards both students’ moral education and intelligence improvement, but
surprisingly, as much as 88% principals insist that moral development is the primary education
aim, whereas, only 8% principals indicate that academic performance is of the most
importance. Apparently, those principals’ view on the importance of career education is rather
balanced (Figurel).

Figure 1. The Importance of Different Education Aims from the Perspective of Principals
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Socialization vs. Individualization

Historically, the educational aim links closely with politics and social development. When
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education is a privilege of the social elite, the particular educational goal is to cultivate
governors, as what Confucius said: officialdom is the natural outlet for good scholars.
However, educational goals, like both the concept and process of education, are historical,
ephemeral and changing, which are also contextual, political, normative, dynamic and
contested (Marples, 2012). Education should meet the needs of students’ individual learning in
the contemporary society. Facilitating students’ well-rounded development gains the upper
hand of the evolvement of Chinese school educational aim. The juxtaposition of socialization
and individualization has become the most significant conflict in Chinese schools.

Along with the great social reform since the foundation of the People’s Republic of China,
China formulated socialist education aim. Chinese educational aims are as a fusion of
principles from its educational legacy with Marxist-Leninist principles (Zou, 1985). Emile
Durkheim ever pointed out that education lies in the socialization of youth, he focused on
character as a socially constituted, socially enacted, socially monitored and regulated essence
(Prus, 2011). Promoting students’ socialization is one of the most important educational aims
in Chinese schools. Chinese schools make students socialized gradually by the cultivation of
collective identity, for instances, holding the flag-raising ceremony every week; setting
collective border by the identification symbols such as school motto/school badge/school
song/school uniform; defending collective right to speak; distinguishing groups by members'
self-encouragement and team building. (Ma & Rao, 2016)

However, it is imperative to ask if it is more important for the student to learn how to live in a
group than to obtain knowledge? There is a paradox here. The modern society requires school
education to be more individualized in one hand and students to learn to live together with
others in another. In line with the idea of individualization, Chinese schools are undergoing
great reform and lots of measures are taken, such as making every student grow freely;
expanding students’ daily living and study ability; tailoring learning and making it
individualized; setting various kinds of student clubs according to students' individual interests;
diversification of the curriculum; holding home-school interaction activities; carrying out
teachers' home visiting; providing psychological helps to students; focusing on students’
individual characteristics in teaching etc.

All-round Development vs. Core Competencies

It is as an axiomatic that education serves the needs for the all-round development of students
and makes a contribution to enhancing students’ ability. Since the mid-20"™ century, China has
proposed to make student develop in intellectual, moral, physical, aesthetic education. China
issued Compulsory Education Law in 2000 and pointed out that education should combine with
labor. This idea has become national education policy. As a result, all-round development adds
labor education as the fifth dimension. The policies amply show that China attaches great
importance to all-round development of students, which intends to educate students to have
ideals, morality, knowledge and physical strength (Zou, 1985).

Manifestly, the philosophy of all-round development is a necessary foundation and guild-line
which leads students to grow up with healthy mind and body. The development of society and
the approaching of globalization era pose a much higher standard to Chinese students.
Therefore, the idea of core competencies for school education is brought out in response to the
new times and the global competition for talents in China. The U.S and international
organizations, such as European Union(EU) and Organization for Economic Co-operation and
Development (OECD) initiated the education core competencies framework responding to
changing social and economic dynamics, which is called the “21* Century Skills” (US), “21*
Century Competencies” (OECD), and “Key Competencies” (EU) in the late of 20™ century.
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Core competencies in the literature on education is a range of concepts to support personal
development, employability, and socialization (Holmes & Hooper, 2000). Influenced by “21*
Century Skills” in the global community, China constructed an overall framework based on
intensive research to keep pace with educational high-performing countries. The Chinese
government puts core competencies as the essential part of curriculum reform, which
accentuates on the competence of cooperation, interaction, creativity and critical thinking. Core
competencies favor student-centered teaching method, for instance, problem-based learning
and project-based learning that allows students to collaborate, work on authentic problems and
engage with the international community (Andrew & Daniel, 2010). China set up a well-
structured core competence framework in 2016 (Fig.2), and predictably, core competencies
framework will guide Chinese schools’ curriculum reform in the future. It is also important to
mention that in this framework, students’ all-round development is the school education’s final
goal, and independent development, social engagement and cultural foundation are the vehicles
to promote students develop into integrated persons.

Table 1. Chinese Education Core Competence Framework

Chinese Education Core Competence Framework

Independent Learn to study
Integrated Development Healthy life
Person Social Engagement Duty & Responsibility
Practice & Innovation
Cultural Foundation Humanistic
Connotations

Scientific Spirit

Source: Core Competences Research Team (2016). Core Competences for Chinese
Students’ Development. Journal of the Chinese Society of Education, 16(10):1-3.

Inheritance vs. Innovation

China has a long education history and accumulates rich culture heritages, and Chinese people
attach great importance to educational work. Chinese schools play a decisive role in inheriting
culture, cultivating innovative spirit and meanwhile generating knowledge. Inheritance and
innovation seem to contradict to each other literally, and there is a dilemma between inheriting
and cultivating innovative spirit in Chinese schools.

Undeniable, students, teachers and parents are culture inheritors. As the importance of
traditional culture heritage is recognized again in post-industrial society, Chinese schools seek
to integrate Confucian and ethical culture into the formal curriculum. More so, there even
appears traditional culture fever in many schools, for instance, students need to recite the
Confucius’ Analects, Ti Tzu Kui (disciple gauge) and exercise calligraphy in some primary
schools. But some people claim that Chinese traditional culture heritage surpasses innovative
deeds to some extent, and for instance, there is an old Chines saying which goes wood show in
the forest wind will destroy. Some people criticize Chinese traditional culture as teaching
students to be obedient, stifling their imagination. This criticism fits the argument that Chinese
traditional educational system lacks the potential to innovative capability. Chinese culture is
commonly understood not to favor creative behavior for a long time (Zhang, 2014).

Moreover, there is also a high calling for cultivating students’ innovative thought, and the
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advent of scientific and technical revolution has proposed a new challenge to schools to
develop creative talents. Chinese schools confront with the dilemma between traditional
Confucian ethics and new educational ideas and concepts. A question, why Chinese educational
system cannot cultivate outstanding talents? was raised by Qian Xuesen, one of the most well-
known scientists in China. The question has aroused widespread and heated discussion about
how to cultivate students’ critical thinking and innovative thought on a national scale at the
beginning of the 21 century. Now Chinese schools pay more attention to foster creativity and
critical thinking and embark on substantial curriculum reform to build free class atmosphere.

Mass Education vs. Elite Education

Mass education refers to the education which serves the majority people broadly (Gu, 1990).
Chinese primary and secondary school has spread rapidly in the late of 20™ century and
achieved the goal of popularization of compulsory schooling. Mass education is a striking
feature of Chinese education modernization. China’s primary schools’ net enrollment rate
reached to 99.88%, lower secondary school, upper secondary school’s gross enrollment rates
are 104% and 87% in 2015 respectively (Ministry of Education,2015). Those figures gave a
clear picture of the facts of Chinese mass education. Rather, education massification has led to
the development of the argument that ‘more means worse,” (Lomas, 2002). On most occasions,
mass education is the synonym of a poor-quality provision to defend social justice.

With the mass education spread in China universally, the education quality of mass education
has always been perceived to be inferior to elite education. There is increasingly high demand
for elite education. On this basis, Chinese schools expand education supply, and improve
education quality consistently on one hand, and meanwhile provide elite education to meet
parents' and students’ demands and national needs of talent personnel on the other. More
precisely, mass education and elite education should be one body with two wings, Chinese
government’s policy has been focusing on education equity and balanced development of local
education. This policy has not only laid emphasis on expanding education supply but also has
improved education quality consistently in recent years. The efforts ensure all the students,
rather than just a privileged few to have the opportunity to access to high-quality school
education.

Exam-oriented Education vs. Quality-oriented Education

The educational system in China has been test-based since the establishment of the civil service
examination for over a millennium despite periodic disruptions (Yi, 2014), and the importance
of testing is so deeply embedded in Chinese tradition that educational tests have become part
of the Chinese cultural mindset (Zhou 2005). Exam-oriented education had been the leading
educational form before the late of the 1990s. Chinese school education has a stereotypical
image that it focuses solely on rote for examination. But the exam-oriented education has been
criticized for killing students' personality, and has many social functions such as selecting
qualified students for educational system fairly, accelerating social mobility.

The exam-oriented education has dominated the school landscape of China for a long time.
However, the exams themselves have severe consequences for students’ advancement in their
education. Exam-oriented education composed of rigorous and standard tests encourages rote
rather than students’ learning experience and high-order thinking skills. Thus, students cannot
develop in an all-round way under overwhelming pressure of fierce competition. In order to
build a country rich in human resources, and to keep pace with the western nations’ education,
China formulated the quality-oriented education aim in the 1990s, providing chances for every

128



The Prospect of Chinese Schools

students’ all-around development, and making students take initiatives in their growth
(Ministry of Education, 1999). The concept of quality-oriented education stems from the idea
of putting the student as the subject of education and promoting every student’s development
by education. Based on the philosophy of quality-orientated education, the Chinese
government has embarked on various education reforms and issued many documents. Among
the official documents on education reform, there was a seminal one titled Outline of the
Curriculum Reform for Basic Education (Ministry of Education 2001). Since then New
Curriculum Reform (NCR) has been implemented throughout the country, which has made
Chinese schools reform has adhered to the philosophy of quality-oriented examination and the
exam-oriented education has started to lose ground. The activity-based class, extra-curriculum
activities have boomed in Chinese schools as well. More important is that the focuses of
assessment have been changed from stressing on elitist selection to enhancing student learning.
Chinese educational reform signifies that basic education is striving mightily to break out of
the hindering fetters of exam-oriented education and is taking another significant step toward
quality education (Bao, 1997).

“The real education is a healthy education caring students’ growth.”
— a lower secondary school principal in Zhejiang

Students’ Joys and Sorrows in Growth

Chinese students spend most of their time on schooling. They learn knowledge, make friends
and make themselves socialized via school attendance. A school is a place where a child grows
up gradually, and school life is not only a kind of kaleidoscope full of games, curiosities, and
interests, but also a sort of purgatory to some extent filled with tests, competition and rules.
The fierce competition of Chinese schools and the high expectation from Chinese parents leave
Chinese students in a paradoxical position. Chinese students experience joys and sorrows in
their schools.

Unbearable Pressure

As mentioned above, China is a country which traditionally that relies on exam-based
assessment to determine educational achievement and future social status. School life is
composed of all sorts of exams, which put students into anxiety. Especially the high-stake
National College Entrance Examination exerts tremendous pressure on students, and even
impairs students’ psychological health. Living in a prevailing exam-centered culture, Chinese
students are primarily assessed based on test scores. School is under the name of “examination
hell” for putting tremendous pressure on students.

In order to have a good performance in exams, students must be well-prepared. Schools are
evaluated mainly by students’ test scores, and also teachers’ rewards and accountability are
related to their students’ performance closely. For secondary school students, there are eight
class periods or more than 8 hours each day in school and other tutorial/specialty classes after
school. Students’ workload is formidable no matter in the weekdays, weekend or the holidays.
Piles of homework have encroached students almost all their spare time, and it is particularly
the case for upper secondary students. Students have to shoulder the tremendous pressure of
high standard achievement test, and school choice etc. In addition, on the territory of the peer
relationship, the distorted competition ruins student friendship. For most of the Chinese
students, bad behaviors and poor academic performance will be interrogated by their parents,
who usually shoulder the hope of the whole family. This turns to be a heavy moral burden for
the kids.
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“With a test every three days, an examination every five days, I have no time to
think about the meaning of the tests, the only wish is to improve my academic
performance gradually and pass the college entrance examination smoothly.”
— an upper secondary school student

Agony of Outside School Temptation

Chinese education’s success attributes to more time spent on studying instead of extra-
curriculum activities. Guaranteeing intensive classroom learning is crucial for students to have
a good performance in exams. Chinese students are confined to schools and books to study
wholeheartedly. For most students, there is a scant scale of leisure time. They usually are
segregated from social life and immerse themselves in the study all around the days. In order
to keep students focused on studying, Chinese schools have stringent regulations to confine the
usage of computer, TV, cell phone, and other electronic amusement facilities only for learning
in schools, so they become a temptation to students. But playing game is the very nature of
Children. Electronic games are the best choice for the Child who has no playmates, but most
children cannot access to the digital productions for the purpose of entertainment under parents’
harsh supervision. According to lots of reports, there are still many teenagers who cannot resist
the temptation to addict themselves to electronic games and neglect their studies. It does not
only do harm to children’s mental and physical health but also lead the children to astray.

Glamour from Cooperation and Competition

Cooperation mingled with competition in class and extra-class activities is a remarkable
phenomenon in Chinese schools. As group collaboration is beneficial to cultivate team spirit,
and to bring out students’ learning potential and to cooperate with others is an essential skill
student need to learn to survive in the future society, group collaborative learning has been
reinforced in Chinese classrooms after the implementation of New Curriculum Reform. Most
Chinese students are the only-child in their family, the absence of siblings makes them lonely
on most occasions. In schools, they can make friends with their peers and cooperate with them
gladly. Cooperation can help students overcome shyness and fear, and make students braver.
Meanwhile, Chinese teenagers compete with their peers in many aspects, such as their learning
achievements, school ranking, hobbies and interests, etc., among which academic competition
holds the highest stake. Students compete for limited educational facilities and better
educational opportunities. Competitions can be incentives for them to make progress
continuously. On most occasions, cooperation and competition are mixed organically in
Chinese schools. Moderate pressure and interesting cooperative activities are twin forces to
help students step forward.

“The reason for me to campaign for a class leader is to improve my competence,
and to become more competitive in future job-hunting.” — a lower secondary
school student in Beijing

Joy of Colorful Activities

The Chinese government issued the Outline for National Mid-Term and Long-Term
Educational Reform and Development Planning (2010-2020) in 2010, this planning
highlighted the importance of alleviating students’ academic burden by decreasing the amount
of homework and increasing extra-curriculum activities. Chinese schools therefore organize a
lot of interesting activities, such as sport festival and art festival, etc. Parents believe that extra-
curriculum activities will have a good impact on personal life and competitiveness in the future.
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The proliferation of student extra-curriculum activities reveals the fact that Chinese schools
have made great efforts to steer education from examination to pay much attention to students’
life and learning process. Students improve their leadership in the process of organizing,
planning and coordinating extra-curriculum activities. The colorful activities themselves are
cheerful, but it is an agony when they become the tool of competition, the students will
experience strong feelings of confusion, helplessness, disappointment, loneliness instead of
curiosity, interests, pleasure and enjoyment.

Happiness of Dream Coming True

As indicated above, Gaokao is of epic importance in China’s basic education saga. The high-
stake Gaokao links with the individual student’s fate to some extent. After the unprecedented
higher education expansion since 1999, the college admission rates have improved a lot. But
to gain access to elite universities via Gaokao is still a dream for most Chinese students. The
scores in Gaokao are the most critical factor for college admission and Gaokao is regarded as
the unique pass to success. Admitting by prestigious universities can bring reputation and fame
to schools and parents. If students have a good performance in Gaokao and have an opportunity
to study in the elite universities, it likes a dream coming true after 12 years hard work. Viewing
a longer life trajectory, Gaokao has not only helped students gain knowledge and skills, but
also improved resilience, and laid a solid foundation for their growth. Couldn’t be Gaokao a
powerful tool to help students realize their dream?

On the contrary, there are some sorrows in Gaokao. As the Chinese conventional wisdom
indicates, “if you wish to be the best person, you must suffer the bitterest of the bitter,” Chinese
students are told and taught to endure hardship in the study for a long run benefit. They
constrain themselves, focus themselves in the study without distractions to meet the
expectation of their parents. The success of Gaokao is viewed as the last triumph of the long
and torturous Gaokao journey. Unfortunately, the failure of Gaokao exerts dreadful strike for
students. Some students become psychologically twisted after failing the exam. It is noticed
that a considerable number of students get lost when they start their college life for lacking
independent living capabilities.

Parents' Deep Anxiety and Expectation

Many Chinese families have a single child in China. Parents dedicate all of their efforts to their
child. Whereas, parents demand a lot of their only child at the same time, especially a high
grade in tests, which is the path to the successful future of their Child. Chinese parents treat
child harshly in the name of love, they take care child discreetly in life, do almost everything
except study for Child. China's new generation is growing up in conflicts between parents’
rational and irrational choices, and between parents' contradictory and painful decisions and
actions (Zhu, 1999).

Anxiety Caused by Too High Expectations

To understand Chinese parents’ nursing philosophy, it is necessary to comprehend Chinese
traditional culture. Chinese traditional education philosophy has an expectation for a perfect
life and happiness. “Everyone wants their son to become a dragon and their daughter to
become a phoenix’” is Chinese parent educational doctrine, and every parent wants their only
child to succeed (Kajanus, 2015). The expectation of Chinese parents is not only much higher
than students’ self-expectation but also is disjointed from the reality of the society and their

* This phrase means parents have great ambitions to their children.
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child’s ability. To a certain extent, the parent expectation is irrational and Utopian.

A survey of Chinese parents finds that 60.9% parents, whose education background is
secondary school and below, expect their children to get a bachelor degree or a master degree,
the higher, the better. From the perspective of Chinese parents, education is more like a life-
saving straw for their children, because education is looked upon as the guarantee for the
children' bright future. Whether rich or not, one will be somebody as long as he or she studies
hard. The competition for college admission already begin at the primary school stage; more
specifically, it is a competition of grades. Parents have a strict requirement and high standard
to the child, and they expect children to be obedient and studious.

Arrogant Criticism of School Education

It is noteworthy that child is the special treasure for most of the Chinese parents, and they want
their child perfect and excellent in every single aspect, specifically in academic performance.
With all reforms, Chinese schools are expected to take many roles, such as delivering equal
education opportunities, keeping high-quality education and facilitating students’ socialization.
Chinese schools are often criticized for not meeting Chinese parents’ unrealistic and ambitious
expectations. There are 8% of the parents do not agree that the school teachers are dedicated
and qualified. Chinese parents put a lot of pressure on schools to prepare their children to be
so-called successful persons. Many parents send their children to schools, but do not have a
proper trust on the school teachers.

To be sure, most Chinese parents recognize the positive role of schooling on their children’s
growth, and believe schooling will benefit their children’s development and career readiness.
It is ironic that Chinese parents do not trust anyone in child’s education but themselves, even
the teachers in schools. Our survey finds 8% of the parents strongly disagree that the school
does well in educating their children. Parents often challenge school education, and always
claim their utterly dominant right to their children’s study. They often criticize teachers and
schools for the sake of education quality. Chinese schools are burdened excessively by the
high-demand of parents. Fortunately, many measures have been taken to involve parents in
schools. The parent-school cooperation activities provide a platform for parents to express
themselves and contribute their efforts to improve school education. But, unfortunately, some
Chinese parents concern only their personal agenda and view others as competitors, and the
only concern is to make their children better other than others’ children. Therefore, their attitude
toward school-parent cooperation is not positive.

Self-loss Life

Obviously, Confucian philosophy has had a long and profound influence on Chinese parents’
philosophy of education and nurture. Chinese culture focuses on children to a remarkable
degree and suggests that this is the other, less noticed, side of filial piety (Hayhoe, 2006).
Chinese parents regard the notion of “giving up everything for children” as a “virtue,” and
children’s future becomes the whole value and significance of their life.

Children’s education is the top priority of Chinese parents. Education issues also give rise to
the concerns from all walks of the society. Children’s academic performance, especially their
grades have become the yardstick to measure parents’ success or failure, and parents' concern
for and involvement in their children's education and future reach unparalleled levels. Parents
tear between the idealistic and utilitarian views of their children’s education. Chinese parents
usually put their only child at the center of the whole family’s life. They attend to their child
exhaustively, arranging a broad range of child’s life, from the trivial things such as all the
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details of accommodation to the major decision concerning child’s future, for instance,
choosing hobbies and filing school application forms for their child. Most parents devote all
their energy, time and money to raise a child, providing the best to child. All the 2930 parent
respondents in our survey help their children to check the homework every day. In China,
parents descend to children's “servants,” and are dedicated to serve their children, and
sometimes even spoil their children.

Utmost Support

Children's education is not only parents’ unshakable responsibility, but also the achievement of
their lives according to traditional Chinese culture. Parents have a strong sense of
responsibility. Parents pay everything (time, energy, money) for their children. Parents teach
children by words and deeds, forming family's culture: rules, morals, value, reading, etc.
Parents or even grandparents do all the housework, and they treat their children like little
emperors. Children are the center of the family, whose academic performance is closely
concerned by the whole family. Chinese parents’ devotion is directly correlated to their
expectation of their children. Parents frantically urge their children to study, so that their
children can gain the edge at the starting point. Children are trained to be studying machines
from a very early stage.

Child rearing becomes increasingly costly in both time and finance. Thereafter, Chinese parents
work themselves to the bone for their Children’ education. So as to make their children excel
in academic performance and versatile in life, it is common for parents to send their children
to expensive shadow education institutions to learn math, English, Arts, Music, and any other
subjects. The expense of a child’s shadow education can range from 1000 Yuan to more than
5000 Yuan per month. Our survey reveals that approximately 75% of the parents spend 1000-
2000 Yuan in shadow education for a child every month, 16%, 5% and 4% of the parents, ,
spend 2000-3000, 3000-4000, and over 4000 Yuan respectively. Diverse practices of private
tutoring are employed to make the child look like a full-developed person and become more
competitive in school and even in future job market. The utmost support is detrimental to
children’s independent growth, and they rely much on their parents, and grow up as the learning
machine and “giant infants” (referring to an adult without living abilities).

School Choice under Neighborhood School Policy

Chinese government’s policy has been focusing on education equity and balanced development
of regional education. The Chinese government has issued a series of policies to prohibit public
school choosing. However, there are always high demands for elite education. The “key
schools” are highly respected and pursued by students and intensely supported by the
government. Key schools are elite schools in China which admits only about 4 % of the
secondary population (mostly from urban areas) but enjoy resources up to double the level of
non-key schools (Lewin and Hui 1989). Previous studies indicate that social capital correlates
students’ school performance. Education becomes a key to the acquisition of work-related
social capital, and in turn the social capital becomes a key to the acquisition of elite education.
There is no exception of school-choice, wealthy middle-class parents send their children to
leading state schools, it is reported that around 70 % of the students’ population in key schools
are composed of children from high-income households or whose parents are cadres and
intellectuals (Comer, 2015).

Key schools are excessively prized and hotly pursued by parents, as they attract high-quality
teachers. School-choice is also a privilege of the well-to-do families, it involves many
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approaches, such as by money, relationships, or by children’s academic performance. A popular
approach is purchasing of an apartment in the catchment zone of a leading elementary school
at an inflated price. (Wu & Waley, 2016).

Figure 2. Factors Considered in School Choice (%)
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Teachers' Persistence and Emancipation

China possesses the largest number of teachers to support the most extensive education system
in the world. China has more than 9 million full-time teachers in compulsory education phase
(Ministry of Education, 2015), they take the roles of delivering lectures, managing the class,
looking after students, implementing every single educational reform in practice. The vast body
of teachers are the key actors in educational practice. Building a high-quality teaching corps to
improve the education quality is the overarching goal of school reform.

Persistence of Teacher's Ethics

Teachers was regarded as “holy men” and teaching was deemed to be a “religious profession”
for an extended period in China. Particularly because schooling was the privilege of officials
and rich in the ancient times, only a learned and integrated man could serve as a teacher.
According to The Analects of Confucius, teachers are described as “gentle but demanding,
strict but not aggressive, modest but serene.” In the context of rich cultural inheritance,
teachers are the models for posterity with virtue and intellect. Teachers’ image as scholars with
extensive knowledge and elegant appearance is rooted deeply in Chinese people’s mind even
in the modern times. Teachers’ ethics is the central facet to determine whether the teacher is
qualified or not from a lens of Chinese traditional culture. Government contemporary policies
about teacher focuses on ethics as well, the latest teacher rank promotion policy, for example,
pays much attention to teacher's virtue.

Improvement of Teaching Skills

Pedagogy is not only a skill but also an art. The transformation from ‘exam-oriented education’
to ‘quality-oriented education’ imposes an enormous demand for improvement of teachers’
teaching skills. In previous years, school education was organized around examinations,
especially the Gaokao, and teaching usually was didactic and unidirectional. However, the
curriculum reform calls for students’ effective learning in the classroom as opposed to listening
to lectures and memorizing factual information (Vavrus & Bartlett, 2013). The new curriculum
removed complex, tough, examination-oriented and outdated material and emphasized
students’ life experiences, skills, and individual interests and needs. Besides, various education
policy initiatives urged learner-centered pedagogy. Teaching should concern about values and
equip students with learning abilities. Teaching methods to engage students in learning must
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be employed.

It is a long journey for teachers to improve their teaching skills. Chinese teachers have
opportunities to engage multiple professional development activities. The continuous and
school-based professional development including pedagogy research play an important role in
improving teachers’ teaching skills. To be a teacher is now a hot career choice in job markets.
Strict teacher recruitment criteria in Chinese schools gives a guarantee of teachers’ quality.
New teachers should take part in initial teacher training to polish their practical skills. The
orientation training is just the beginning of teaching skill improvement agenda, teacher’s rank
appraisal promotion and pay raise are endorsed teaching skills and professional development
simultaneously. In spite of those concerns, teaching research focuses on specific teaching
problems play a dominate role in improving teacher’s teaching ability. The essential activities
are teaching discussion, seminars, collective lesson preparation, teaching contest, each teacher
will spend more than two hours in any of those school-based professional development
activities per week. Furthermore, teaching research which puts the problem solving as the
purpose commonly associates with improvement of teaching skills. Schools are exceedingly
supportive to teaching research so as to enhance the overall teaching quality and uplift school’s
reputation.

Sacrifice of Teachers

Teachers are often compared to candle, silkworm or ladder in Chinese traditional culture, which
are interpreted as teachers’ sacrifice to wholeheartedly work for students’ growth. Teachers are
the main force of education and teaching, who play multiple roles in schooling. This is
especially true for homeroom teacher, who supervises everything that happens in her or his
class besides regular teaching. Homeroom teacher is a special system arrangement in Chinese
schools, where a homeroom teacher is assigned to each class from grade 1 through grade 12.
The significant duties of a homeroom teacher are as follows: urging students to learn,
promoting students’ healthy development, organizing colorful activities, class culture building,
coordinating home-school relations and class management etc. Generally, a teacher has begun
his/her tired but happy working day at 7:30 o’clock a.m. which can lasts till 10:00 p.m., and
more than 86% teachers work more than 8 hours on weekdays, they devote almost all of their
time and energy in school work.

Life's Emancipation

Chinese teachers live in a dilemma as they bear the heavy moral burden of emancipating
students, but do not have time or energy to fully take other roles, such as children, parents and
spouses. Teachers are looking forward to liberating from the heavy moral burden, and live an
integrated life as a full person.

This research also explores teacher’s images to demonstrate Chinese teachers’ social roles and
the most important virtues. The following table of teachers’ images in Chinese society presents
the contrasts of teachers’ images from the perspective of teachers themselves and traditional
culture vividly. It reveals a marked discrepancy between the traditional images and teachers’
self-images. The former corresponds quite closely to the sanctification of teaching profession
which is expected by the society, and the latter reflects teachers’ own thoughts on teaching
profession. It has been gradually agreed in China that teaching profession is transcending from
a holy career to an ordinary career.
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Table 2. Teachers’ Images in Chinese Society

teacher’s ethics principle of teaching teaching as a
profession
traditional learned men with to teach with dignity { sacred profession
images virtue and intellect and authority to sacrifice
teachers’ harmonious group { compass for students’ a common
self-images consisting of growth profession
different individuals

Principals' Dilemma and Breakthrough

Chinese schools are in the setting of rapid reform, students, parents, and teachers are all in
tension, and principals have no exception. Most of the Chinese principals are teachers in their
early career stage, and they are selected or appointed as principals for their exceptional teaching
and leadership skills. Principals are moral role models and the soul in Chinese schools. They
have a huge influence on school management and education reform. Principals immerse
themselves in school affairs from the moment he arrives at school until the moment he leaves.
When the principal participants are asked “are you satisfied with your job as a principal?” in
our survey, 29% and 43% of them give a positive answer of “totally agree” and “partly agree”
respectively.

Infinite Responsibilities

The principal is the representative of a school, and they have the authorities to manage school’s
daily operation, personnel, and finance affairs. To a certain extent, the principal is the crucial
factor to determine a particular school’s development and the students’ academic performance.
Most principals have the experience of the classroom teacher, assistant principal and
administrator (Wolcott, 1973). Besides the role of school leader, the principals play multiple
roles, for instances, educator, public figure, social worker, excellent teacher and so on. Apart
from those, there are multiple affairs principals should do, such as planning the school’s
development, managing, teaching, and dealing with public relations. In order to promote
Chinese principals’ professionalization, China Ministry of Education issued the document
“Professional Standards of Principals at the Compulsory Education Stage” (which covers
primary and junior secondary schools) in 2013 (Ministry of Education, 2013). The following
six areas are covered in “the professional standards”: planning school development, fostering
school culture, leading the curriculum and instruction, facilitating teacher development,
improving management system and adjusting the inner and external environment (Ministry of
Education, 2013).

Ability to Get Things Done

The principal’s leadership unarguably is a key factor to the success of the education policy
implementation. The work environment that principals face has also became increasingly
complex. The education aims to cultivate all-rounded students bring a great challenge to the
principals. Chinese principals now enjoy more autonomy with the educational reform coming
down to school practice. The autonomy plus ability make an outstanding principal. Principals
have to possess a set of professional knowledge, competencies and proper behavior to fulfill
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their responsibilities. First of all, they must be experts in teaching and administration. To
facilitate teacher’s professional development is principals’ obligated responsibilities.
According our survey, more than 40% of the total feedbacks about teaching that teachers
received come from their principals. Principals set directions for the school development, and
take the role of model for their teachers and students. High abilities in curriculum development,
teaching supervision, handling daily issues, conducting self-development, working on plans,
communication with students, teachers, parents, maintaining public relations are all required
to build a good school. Research carried out previously shows the similar results, and it is found
that principals are the key actors in setting the school’s direction, personnel development,
shaping core ideas and concepts (Hu, 2010). Our survey indicates that most Chinese principals
are competent for their job, and an overwhelming proportion of respondents (92%) agree that
they are satisfied with what they have done as a principal, and by comparison, only 8% of the
principals are not satisfied with their job.

Dedication and Commitment

To be sure, there are vast individual differences in principal’s personalities, but the common
personality they all possess is the dedication and commitment to education. Principals spend
their time, energy and even money on running schools. According to this study, over 95%
respondent principals agree that they are very busy and tired every day, nearly 87% of them
work more than eight hours on the weekdays, and the majority need to work overtime at night
and on the weekends and in vacations. Principals have a concern for the development and well-
being of the teachers and students. They have an emotional investment in cultivating people,
including teachers, staffs and students. For most of the Chinese principals, “all for students, all
for school” is their motto. They commit themselves to build a flexible, harmonious
environment filled with humanistic spirit. They have a feeling of fulfillment and satisfaction
as long as they can contribute to school development. They have to raise fund to improve school
infrastructure as now China is in the market economy times. Nevertheless, as many schools
encounter a grave scarcity of fund, lots of principals subsidize their schools by donating their
mingy money. Dedication and commitment are viewed as virtues for principals. According to
our survey, nearly 70% of the principals would like to be principal if they had another chance
to choose their career.

Self-challenging

It is pretty hard to be appointed as a principal for the opportunities are scarce. Only outstanding
teachers can be selected in the current Chinese principal selection mechanism. Compared to
the regular teachers, the principal should have the spirit of innovation and self-challenging.
Outstanding teaching is a prerequisite for this position. They outperform their peers by
possessing excellent teaching ability and excellent administration ability. When the principals
are appointed, they have to keep challenging themselves, as they live in a time of changes.
They have to learn to raise fund in the time of market economy, keep up with new ideas in
education, and study government new policies in this time of educational reforms. Besides,
they have to keep communicating with teachers, students and parents as participation is one of
main characters in our time. Therefore, principals must cope with emerging challenges in a
changing environment.

Hazardous Profession

In our survey, 82% of the principals hold the opinion that the advantages overweight the
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disadvantages for the profession of principal. But in reality, it is viewed as a risky profession.
It is an all-too-common phenomenon that principals easily suffer from mental and physical
diseases. Principals work intensely, with the high workload, little leisure time, the terrible
pressure of the examinations and competitions, and have little time to care about their health.
Principals are likely to breach moral or legitimate rules when they take actions to promote
school development in China (Gu, Ma & Teng, 2016). There is a distinction between principals’
role in real life and ideal one. As the legal person responsible for all aspects of their schools,
principals have to follow high moral and law standards to discipline themselves all the time.
Under such intense pressure, when asked “do you regret to be a principal?” 55% of the
principals said yes. On that basis, it is a rational choice to proceed toward establishing a
mechanism combining with autonomy and accountability for principals. Only by doing this
can the principals take an active role in school improvement.

Evolvement and Transformation of School Organization

A school is defined as an organization formed by a group of people working together to achieve
specific purposes (Brunold, 2013). Chinese school organization has evolved and transformed
immensely in modern times, and substantive development has been taking place in Chinese
school organization, both in theory and in practice.

Modernization of Facilities and Equipment

With the prosperous growth of the Chinese economy, public education investment has
increased in recent years. It is possible for application of advanced teaching equipment in
schools. The infrastructure improvement is the first and decisive step towards education
modernization. Accordingly, school-wide free wifi, multimedia facilities for teaching, special
teaching room of music, physical education and arts, school TV, learning robots, virtual reality
skills are used widely in schools. We asked the principals “how many computers available in
teaching in your school?” the survey indicates 29% of the schools possess more than 50
computers except laptop and iPod in their schools for the purpose of teaching and learning. We
visited there are 39976 volumes of books in the library on average, and more than 70% of the
schools have no less than 5000 volumes of books in the schools. Besides, the average number
of specialized classrooms is 13 for as many as 42 different types of functions in the schools we
visited.

The essential paradox of the modernization of facilities and equipment is that school could fall
in trap of “information technology myth,” schools could depend too much on information
technology to deal with all education problems. Even more revealingly, to obtain expensive
equipment becomes a goal itself. It is at this point that the pursuit of new technology could
cause neglect of individual differences in learning and resource wastage.

Innovation of School Building and Space

Unlike the uniform and monotonous building and space design in early times, conforming to
the principles of utility and modernity, Chinese school building and space design illustrates a
coalescence of the historical, cultural, functional and aesthetic concepts. Not surprisingly, very
innovative school building design reflects individualized school culture. The change of
educational ideas is one major reasons for the change of school buildings and landscapes. After
the new curriculum reform, the learning process changes from rote learning and mechanistic
training to active participation, inquiry-based learning, hands-on experience, problem-solving,
communication and collaboration. The diversion of pedagogy asks for a functional change of
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teaching and learning space. A case in point is a noticeable primary school, Zhongguancun No.
3 Primary School in Beijing. This school locates in the heart of Chinese Silicon Valley filled
with creative and entrepreneurship spirit. The school is the spearhead and flagship of
educational innovation. Influencing by the leading edge educational idea to provoke and evoke
student’s curiosity, it reallocates school spaces to form schools-within-schools and open
classrooms. The open classroom makes teaching, learning, activities, games integrated, and
different classes are connected.

Incorporating of Schools

Though there is a sharp imbalance between supply and the demand of excellent education
resource in China. China has implemented a series of policies to balance the development of
basic education since 2010. The pilot programs of incorporating schools haven put in practice
to facilitate balanced development of basic education in developed areas such as Beijing,
Shanghai, and Zhejiang. Given the positive effect of the pilot programs, the incorporating of
schools has been gradual promoted to other areas in China. It is expected that the excellent
education resources are enlarged and school governance system is innovated when the schools
are incorporated. The purpose of incorporating schools is to reach a balanced, excellent basic
education system which people can have equal access to, and meanwhile to reform school
governance system. There are mainly three approaches to incorporate schools, which are: the
good school setting up branch school; good school taking over or merging disadvantaged
school and secondary school combining with primary school and kindergarten.

But the school incorporating has suffered some backlashes. Some incorporated schools became
excessively large and their principals are not prepared or proper trained to run these multi-
campus schools. The so-called “milk dilution” effect has taken place in some good schools
when they incorporate weak schools. In this movement of school incorporating, some ordinary
schools are labeled weak or poor schools so that they lose motivation to make progress.

Multiple School Functions

As early as the 1980s, Xiaoping Deng proclaimed the strategic educational guideline,
"education should be geared towards modernization, the world, and the future." In this context,
education should be an engine for building China into a modern nation (Hartnett, 1998).
Worldwide, there is a calling for high-quality and equity education to meet the need of rapid
social development and raise the quality of the workforce. The goal of educational reform is
for all schools to develop curriculum, pedagogy and assessment modes that benefit students
not just academically but also morally, culturally, physically and emotionally (Tan, 2016).
Teaching and learning are essential functions of school organizations. As for the society, the
school provides education service and promote upward social class mobility. Cultivating talent,
helping the realization of family dreams, reserving and renewing the culture occupy a
particularly salient position in school functions. Eschewing staid notions, the education system
has no higher purpose than to help people to have creative engagement with the world and to
form free self (Goodlad, 1984). The schools should balance both the ideal and practical
functions in their operation.

Concentrated Geographical Distribution

The paradox of Chinese schools concentrated geographic distribution lies in the dilemma of
balancing education equity and quality. The concentrated geographic distribution means the
decreasing number of rural schools and increasing the number of urban school simultaneously.
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With the change of the population composition and urbanization, there have been less children
in rural area. So as to integrate the precious education resources and improve education quality,
the Chinese government issued a policy of dismantling teaching points and combining schools
in rural areas in the late of 1990s. This policy has been debated and questioned. In retrospect,
combining rural schools added the difficulty to go to school for village children. Another aim
of rural school consolidation was to use advanced teaching resources in central schools, which
usually locate in towns, so as to improve the quality of education for rural students. It is argued
that the school consolidation policy reduced educational expenditures, accelerated
urbanization, and improved the teaching quality of certain subjects (Mei, Jinag, Xiang & Song,
2015). With this policy implemented, many urban ‘mega-schools’ appeared, and schools
concentrated in urban areas are required to play a major role in improving education quality.
By contrast, some mega-schools brought new problems such as heavy financial debt, dis-
economy of scale and schools' imbalanced development.

Conclusion

The Chinese government provides sufficient education investment on one hand and reinforces
the supervision to the schools on the other hand. Chinese education administration system has
been gradually decentralized to a tripartite one consisting of central government, provincial
agencies, and schools. Educational modernization is their core concern. Chinese schools enjoy
more autonomy have explored new governance strategies now. The interplay between Chinese
traditional culture and modernization is the core element to explain why Chinese schools are
filled with conflicts.

With the transformation of Chinese society and population policies, the total enrollment of
school-aged students is decreasing. Schools pay more attention to protect students’ learning
interest. Consequently, there is an improvement of students’ degree of satisfaction. The
examination has been regarded as the “educational baton” in China for an extended period, but
the situation is changing. In order to meet students’ diverse learning needs, Chinese schools
now offer more selection of learning subjects, have updated curriculum contents and have been
making assessment more diversified. Teaching has been transformed to a rather professional
profession. High entry requirement is the basic guarantee to the high-quality education.
Continuous professional development activities are provided to teachers through their every
stage of career development. To improve teaching quality, teachers’ evaluation is implemented
strictly. It is notable that comprehensive teaching method reform with advanced technology is
a new power to shape the modern school education. The infusion teaching has been gradually
changed to learn by inquiry with the guidance of teachers.

In China’s charge towards becoming a prosperous nation, China has made significant
achievements in education and presents energetic and colorful prospects. Still, Chinese schools
are full of conflicts that we need look at with dialectics. Education reform is in progress. China
is looking forward to more intensive global communication and cooperation in education.
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Everywhere skills transform lives, generate prosperity and promote social
inclusion. Skills have become the ‘global currency’ of 21st-century economies.
But this “currency” can depreciate as the requirements of labor markets evolve
and individuals lose the skills they do not use. For skills to retain their value,
they must be continuously developed throughout life. To succeed with
converting education into better jobs and lives, we also need to better
understand what those skills are that drive outcomes, ensure that the right skill
mix is being learned over the lifecycle, and help economies to make good use
of those skills. The essential starting point for that is to better anticipate and
respond to the evolution of skill demand in societies. Here the dilemma for
educators is that the kind of skills that are easiest to teach and easiest to test, are
also the skills that are easiest to digitize, automate and outsource. Preparing
young people for their entry into the labor market with upfront education and
training is only one facet of skills development; working-age adults also need
to develop their skills so that they can progress in their careers, meet the
changing demands of the labor market, and don’t lose the skills they have
already acquired. But even developing skills and making them available to the
labor market will not have the desired impact on the economy and society if
those skills are not used effectively. Skills mismatch remains a serious
challenge that is mirrored in people’s earnings prospects and in their
productivity. High-quality career guidance services, complemented with up-to-
date information about labor-market prospects, can help people make sound
career choices. Some countries also have effective active labor-market
measures, such as counseling, job-search assistance and temporary hiring
subsidies for low-skilled youth; and they link income support for young people
to their active search for work and their engagement in measures to improve
their employability. None of this will work unless skills become everyone’s
business: governments, which can design financial incentives and favorable tax
policies; education systems, which can foster entrepreneurship as well as offer
high-quality vocational training; employers, who can invest in learning; labor
unions, which help that investments in training are reflected in better-quality
jobs and higher salaries; and individuals, who can take better advantage of
learning opportunities.
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Everywhere skills transform lives, generate prosperity and promote social inclusion. And if
there is one lesson the global financial crisis has taught us, then it is that we cannot simply bail
ourselves out of an economic crisis, we cannot solely stimulate ourselves out of a crisis and we
cannot just print money our way out of a crisis. A much stronger bet for countries to grow and
develop in the long run is to equip more people with better skills to collaborate, compete and
connect in ways that drive their lives and their societies.

OECD’s Survey of Adult Skills shows that what people know and what they do with what they
know has a major impact on their life chances (see Figure 1). For example, on average across
countries, the median hourly wage of workers scoring at Level 4 or 5 in literacy—who can
make complex inferences and evaluate subtle truth claims or arguments in written texts—is
more than 60% higher than for workers scoring at Level 1 or below—who can, at best, read
relatively short texts to locate a single piece of information that is identical to the information
given in the question or directive, or understand basic vocabulary. Those with low literacy
skills are also more than twice as likely to be unemployed. The survey also shows that this
impact goes far beyond earnings and employment. In the countries surveyed, individuals with
poorer foundation skills are far more likely than those with advanced literacy skills to report
poor health, to believe that they have little impact on political processes, and not to participate
in associative or volunteer activities.

Figure 1: Likelihood of positive social and economic outcomes among highly literate

adults (2012)
Increased likelihood (odds ratio) of adults scoring at Level 4/5 in literacy on the OECD Survey of Adult Skills reporting high
earnings, high levels of trust and political efficacy, good health, participating in volunteer activities and being employed,
compared with adults scoring at or below Level 1 in literacy (adjusted)

0dds ratio International average
3.0
2.8
2.6
24
2.2
2.0
1.8
1.6
1.4
1.2
1.0 T T T T T
Wage above High levels of Participation High levels of Being Good to
median wage  political in volunteer trust employed excellent
efficacy activities  (respondents health
(respondents disagree that

agree they there are only

have a say a few people

about what they can trust

the completely)
government
does)

Notes: Odds ratios are adjusted for age, gender, educational attainment and immigrant and language background. High wages are
defined as workers' hourly earnings that are above the country's median.

Source: Based on data from the Survey of Adult Skills (PIAAC) 2012
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So in one way, skills have become the global currency of 21st-century economies. But this
“currency” can depreciate as the requirements of labor markets evolve and individuals lose the
skills they do not use. For skills to retain their value, they must be continuously developed
throughout life.

Furthermore, the toxic coexistence of unemployed graduates and employers who say that they
cannot find the people with the skills they need underlines that more education does not
automatically translate into better economic and social outcomes. To succeed with converting
education into better jobs and lives, we need to better understand what those skills are that drive
outcomes, ensure that the right skill mix is being learned over the lifecycle, and help economies
to make good use of those skills.

The essential starting point for that is to better anticipate and respond to the evolution of skill
demand in societies. Government and business need to work together to gather evidence about
skill demand, present and future, which can then be used to develop up-to-date instructional
systems and to inform education and training systems. During the past few decades there have
been major shifts in the economic underpinnings of industrialized countries and, more recently,
of many emerging and developing countries, too. In the past, education was about teaching
people something. Now, it’s about making sure that individuals develop a reliable compass and
the navigation skills to find their own way through an increasingly uncertain, volatile and
ambiguous world. These days, we no longer know exactly how things will unfold, often we are
surprised and need to learn from the extraordinary, and sometimes we make mistakes along the
way. And it will often be the mistakes and failures, when properly understood, that create the
context for learning and growth. A generation ago, teachers could expect that what they taught
would last for a lifetime of their students. Today, schools need to prepare students for more
rapid social change than ever before, for jobs that have not yet been created, to use technologies
that have not yet been invented, and to solve social problems that we don’t yet know will arise.

How do we foster motivated, engaged learners who are prepared to conquer the unforeseen
challenges of tomorrow, not to speak of those of today? The dilemma for educators is that the
kind of skills that are easiest to teach and easiest to test, are also the skills that are easiest to
digitize, automate and outsource. Put simply, the world no longer rewards people just for what
they know — Google and Weibo know a lot of that — but for what they can do with what they
know. So rather than putting students up for competition with computers, they need to get
ahead of it and develop a deep understanding of the #rue, the realm of human knowledge and
learning; the good, the realm of ethics; the just and well-ordered, the realm of political and
civic life; the beautiful, the realm of creativity, aesthetics and design; and the sustainable, the
realm of natural and physical health.

Conventionally our approach to problems was breaking them down into manageable bits and
pieces, and then to teach students the techniques to solve them. But today we create value by
synthesizing the disparate bits. This is about curiosity, open-mindedness, making connections
between ideas that previously seemed unrelated, which requires being familiar with and
receptive to knowledge in other fields than our own. If we spend our whole life in a silo of a
single discipline, we will not gain the imaginative skills to connect the dots where the next
invention will come from.

The world is also no longer divided into specialists and generalist. Specialists generally have
deep skills and narrow scope, giving them expertise that is recognized by peers but not valued
outside their domain. Generalists have broad scope but shallow skills. What counts increasingly
are the versatilists who are able to apply depth of skill to a progressively widening scope of
situations and experiences, gaining new competencies, building relationships, and assuming
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new roles. They are capable not only of constantly adapting but also of constantly learning and
growing, of positioning themselves and repositioning themselves in a fast changing world.

Perhaps most importantly, in today’s schools, students typically learn individually and at the
end of the school year, we certify their individual achievements. But the more interdependent
the world becomes, the more we rely on great collaborators and orchestrators who are able to
join others in life, work and citizenship. Innovation, too, is now rarely the product of
individuals working in isolation but an outcome of how we mobilize, share and link knowledge.
So schools need to prepare students for a world in which many people need to collaborate with
people of diverse cultural origins, and appreciate different ideas, perspectives and values; a
world in which people need to decide how to trust and collaborate across such differences; and
a world in which their lives will be affected by issues that transcend national boundaries.
Expressed differently, schools need to drive a shift from a world where knowledge that is
stacked up somewhere depreciating rapidly in value towards a world in which the enriching
power of communication and collaborative flows is increasing.

One area where many nations could learn from countries like Denmark, Germany, Norway or
Switzerland is to shift more of the premium in education from qualifications-focused education
upfront to skills-oriented learning throughout life. OECD’s Learning for Jobs analysis shows
that skill development is far more effective if the world of learning and the world of work are
linked. Compared to purely government-designed curricula taught exclusively in schools,
learning in the workplace allows people to develop “hard” skills on modern equipment, and
“soft” skills such as teamwork, communication, and negotiation through real-world experience.
The experience of these countries also suggests that hands-on workplace training is an effective
way to motivate disengaged youth to re-engage with education and smoothen the transition to
work. They succeed with preventing school dropout by offering more relevant education and
second-chance opportunities, and by offering work experience to young people before they
leave education. Employers have an important role in training their own staff, even if some,
particularly small and medium-sized enterprises, get public assistance to provide such training.
Trade unions in these countries also help to shape education and training, protect the interests
of existing workers, ensure that those in work use their skills adequately, and see that
investments in training are reflected in better-quality jobs and higher salaries.

Preparing young people for their entry into the labor market with upfront education and training
is only one facet of skills development; working-age adults also need to develop their skills so
that they can progress in their careers, meet the changing demands of the labor market, and
don’t lose the skills they have already acquired. A wide spectrum of full- or part-time adult-
learning activities needs to be available: from work-related employee training, formal
education for adults, second-chance courses to obtain a minimum qualification or basic literacy
and numeracy skills, language training for immigrants, and labor-market training programs for
job-seekers, to learning activities for self-improvement or leisure. There is much that can be
done to dismantle barriers to participation in continued education and training:

First, making the returns on adult education and training more transparent can help to increase
the motivation of users to invest in adult education and training. Governments can provide
better information about the economic benefits (including wages net of taxes, employment and
productivity) and noneconomic benefits (including self-esteem and increased social
interaction) of adult learning.

Second, less-educated individuals tend to be less aware of education and training opportunities
or may find the available information confusing. A combination of easily searchable, up-to-
date online information and personal guidance and counseling services to help individuals
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define their own training needs and identify the appropriate programs is needed, as is
information about possible funding sources.

Third, clear certification of learning outcomes and recognition of nonformal learning are also
incentives for training. Transparent standards, embedded in a framework of national
qualifications, should be developed alongside reliable assessment procedures. Recognition of
prior learning can also reduce the time needed to obtain a certain qualification and thus the cost
of foregone earnings.

Fourth, it is important to ensure that programs are relevant to users and are flexible enough,
both in content and in how they are delivered to adapt to adults’ needs. A number of countries
have recently introduced one-stop shopping arrangements, with different services offered in
the same institution. This approach is particularly cost effective as it consolidates infrastructure
and teaching personnel and makes continuing education and training more convenient.
Distance learning and the open educational resources approach have significantly improved
users’ ability to adapt their learning to their lives.

Cross-border skills policies are important, too. Countries may not have an adequate supply of
skills because they have booming emerging sectors and not enough people trained in those
fields, because their societies are aging and there are too few young people to replace retiring
workers, or because they want to move major parts of the economy to higher value-added
production, which requires a well-trained workforce. Similarly, while skills policies are
typically designed nationally, an increasing number of employers operate internationally. Some
countries have begun to invest in the skills of people abroad. This has the double advantage of
providing well-trained workers to branches of firms located abroad and reducing the incentives
to emigrate, especially among highly skilled individuals.

Also, while skills policies are typically designed nationally, an increasing number of employers
operate internationally and must derive their skills from both local sources and the global talent
pool. Some countries have therefore started to consider skills policies beyond their national
borders and have begun to invest in the skills of people in other countries. This has the double
advantage of providing well-trained workers to branches of firms located abroad and reducing
the incentives to emigrate, especially among highly skilled individuals. Another way to
encourage skills development globally is to design policies that encourage cross-border tertiary
education. This can help a country to expand its stock of skills more rapidly than if it had to
rely on domestic resources alone.

And yet, building skills is still the easier part; far tougher is providing opportunities for young
people to use their skills. Employers may need to offer greater flexibility in the workplace.
Labor unions may need to reconsider their stance on rebalancing employment protection for
permanent and temporary workers. Enterprises need reasonably long trial periods to enable
employers giving those youth who lack work experience a chance to prove themselves and
facilitate a transition to regular employment. The bottom line is that unused human capital
represents a waste of skills and of initial investment in those skills. As the demand for skills
changes, unused skills can become obsolete, and skills that are unused during inactivity are
bound to atrophy over time. Conversely, the more individuals use their skills and engage in
complex and demanding tasks, both at work and elsewhere, the more likely it is that skills
decline due to aging can be prevented.

But even developing skills and making them available to the labor market will not have the
desired impact on the economy and society if those skills are not used effectively. The OECD
Skills Survey shows that, in some countries, skills mismatch is a serious challenge that is
mirrored in people’s earnings prospects and in their productivity. Knowing which skills are
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needed in the labor market and which educational pathways will get young people to where
they want to be is essential. Skills mismatch on the job can be a temporary phenomenon:
sometimes, for example, the demand for skills takes time to adjust to the fact that there is a
larger pool of highly skilled workers available. Thus, not all types of skills mismatch are bad
for the economy. Skills surpluses, which can result from an underuse of skills in specific
occupations, can serve as a skills reserve that may be used in other, more advanced jobs and
for building knowledge economies over the long term. However, the mismatch between
workers’ skills and their tasks at work can adversely affect economic and social outcomes. The
underutilization of skills, in specific jobs in the short to medium term, can be a problem because
it may lead to skills loss. Workers whose skills are underused in their current jobs earn less
than workers who are well-matched to their jobs and tend to be less satisfied at work. This
situation tends to generate more employee turnover, which is likely to affect a firm’s
productivity. Underskilling is also likely to affect productivity and, as with skills shortages,
slow the rate at which more efficient technologies and approaches to work are adopted.

Successful entry into the labor market at the beginning of a professional career has a profound
influence on later working life. The “scarring effects” of a poor start can make it difficult to
catch up later. Strong basic education, in conjunction with vocational education and training
programs that are relevant to the needs of the labor market, tend to smooth the transition from
school to work; so do hiring and firing rules that do not penalize young people compared with
other groups, and financial incentives that make it viable for employers to hire young people
who require on-the-job training. Such policies can help to prevent skills mismatch and
unemployment later on.

High-quality career guidance services, complemented with up-to-date information about labor-
market prospects, can help young people make sound career choices. Some countries also have
effective active labor-market measures, such as counseling, job-search assistance and
temporary hiring subsidies for low-skilled youth; and they link income support for young
people to their active search for work and their engagement in measures to improve their
employability.

None of this will work unless skills become everyone’s business: governments, which can
design financial incentives and favorable tax policies; education systems, which can foster
entrepreneurship as well as offer vocational training; employers, who can invest in learning;
labor unions, which help that investments in training are reflected in better-quality jobs and
higher salaries; and individuals, who can take better advantage of learning opportunities.
Countries also need to take a hard look at who should pay for what, when and how.
Governments need to design financial incentives and tax policies that encourage individuals
and employers to invest in post-compulsory education and training. Some individuals can
shoulder more of the financial burden for tertiary education, and funding can be linked more
closely to graduation rates, provided individuals have access to income-contingent loans and
means-tested grants.

Many countries still have a recession to fight, but the cost of low skills is high, and the
equivalent of a permanent economic recession.
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China in the Center: What Will It Mean for Global Education?
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This keynote paper presented at the 16th World Congress of Comparative Education Societies,
held at Beijing Normal University (BNU) in August 2016, began by celebrating the
significance of the Congress coming to China for the first time. This is closely related to the
role played by Professor Gu Mingyuan, a leading figure in China’s comparative education
community, who has strongly emphasized the role of culture in understanding Chinese
education and its relation to the world. (Gu, 2014)

Part I reflects on China’s experience in educational development since the late 1970s, and the
support provided by organizations such as the Canadian International Development Agency
(CIDA) and the World Bank, which facilitated the rapid restoration of China’s universities after
the Cultural Revolution and supported a dramatic social and economic transformation.
(Hayhoe, 1989, Hayhoe, Pan and Zha, 2016) The focus is on China’s responsibility as a
successful receiver of development aid to consider what it should now give back to a world
that is looking to it for leadership. Parallel principles drawn from the Analects of Confucius
and the Gospel of Luke highlight this point: “Don’t worry about not being acknowledged by
others; worry about failing to acknowledge them” (Analects 1:16) and “From everyone who
has been given much, much will be demanded, and from the one who has been entrusted with
much, much more will be asked” (Luke 12:48)

Part II goes on to profile China’s rich educational civilization and suggest that the normal
university is uniquely suited to bringing that to a wider world. With core values that contrast
with those of the traditional Western university, China’s normal universities emphasize
integrated knowledge, excellence in pedagogical practice and a commitment to the explicit
moral formation of students, as well as a nurturing environment with strong ties of affection
between teachers and students. There is also an acute sense of responsibility to serve the nation
and the global community. While the global research university tends to emphasize
qualification and socialization to support competition in a global knowledge economy (Biesta,
2012), the normal university and China’s educational tradition are oriented towards
subjectification or person-making as the heart of a global knowledge society. Recent work by
Zhao Guoping and Deng Zongyi (2016) elaborate the concept of person-making, while Wu
Zongyi gives vivid insights into the relevance of Chinese classical texts to current educational
issues. (Wu, 2016) Finally, a new translation of China’s ancient classic, the Xueji or Theory of
Learning and Teaching, with a rich set of commentaries, has recently come out (Xu and
MacEwan, 2016), as well as a volume on Chinese Educational Models for a Global Age. (Chou
and Spangler, 2016). All of these recent publications should enable Chinese educators to
explain China’s educational values to a wider world.
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Part III overviews China’s programs of support for educational development in Africa and
Southeast Asia, and suggests that these embody forms of dialogue and reciprocity that have the
potential to open up refreshingly new approaches to educational thought and practice in the
global arena. Instead of presenting itself as an “advanced model” for others to emulate, Chinese
culture has a notable capability for nurturing dialogue and the protection of diversity (King,
2014).
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Volume 1, Issue 1

This is the first profile of comparative and international education leaders that
will be included in each forthcoming issue of the Global Comparative
Education Journal by the World Council of Comparative Education Societies
(WCCES) History Team. Beginning with Anne Hickling-Hudson, this profile
provides a brief biographical background of Anne’s upbringing and education
in the Caribbean and Hong Kong. It also documents her distinguished career
in which she rose to senior leadership positions in national, regional, and
international academic professional organizations in the UK, Caribbean, and
Australia, including serving as WCCES President from 2001-2004. The article
is based on multiple data gathering and analysis techniques, including oral
interviews, discourse analysis, and archival analysis. Article highlights include
a review of some of Anne’s key family and career milestones, an overview of
the tremendous impact she had on the field of comparative and international
education, as well as her advice for those considering pursuing a career in this
area.

adail) Alaa (e pal@ll 22al) 8 Lean) 5ol s ) allall ) il adail) 538 (e Al sl 020
O adaill Clgmand allal) Gulaall il s 5l (335 e 5 paball alladl ¢ i)
8 s ya e <aldl 138« Anne Hickling Hudsong sws &S oL 44a (WCCES)
M\nggaézﬁﬁius_éjﬁé&ﬁ}‘;%)\.ﬁ\ sl ddhaie 8 Anne O addad (e 3 3a g il
Lle 40l Cuealia ) il Gum o) il o KU janl) didaia g chaniall 280l 83 uaidll
pstel el sl a5 oo lld 3 Lay el sall 5 FaaY) 5 siba gl i) laliidll b
and Boaaie L ) J&) 138 a5 2004-2001 O s3ieall 3 il Lo Laia¥) g dpalaiBy)
Jadiiy cand )Y Jalatl ddlia) Cllaall Julas g dy el UGl b 8 Lay elelilas g iyl
S5 WS ¢ i) Ldm s Anne o 5 L ) alladl) (e dpaell (al yaiad VR
55 _ysiall e Sz Jsall 5 o il adaill Jlae b asali ) Jilgd) Y e dale dadd
Jiad) 138 (3 Aigal) agisaue dadie g (O siay (pdl il 5Y 4un 53l

H b BB E BRI AT 28 - k-l
[ bR LB B Se B AN T R SR AR B = &2 (WCCES) [
SNHSRS, HTIET AT (EPREEE ) T, AE R
NN T2 e - 75 7o R-I 2% (Anne Hickling-Hudson). 4~ 3324(
T Y AE N LB XM T BT 5, DL AE B . g B b XA

! This profile draws heavily from two interviews conducted by the author with Anne
Hickling-Hudson on 22 September 2016 and 16 August 2017. All of the uncited direct quotes

in this profile derive from these interviews.
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Profil des Leaders de 'Education Comparée et Internationale: Anne
Hickling-Hudson

Il s'agit du premier profil des leaders de 1'éducation comparée et internationale
qui sera inséré dans chaque prochain numéro du Journal Mondial de
l'Education Comparée par 1'équipe d'histoire du Conseil mondial des
associations d'éducation comparée (WCCES). Commengant avec Anne
Hickling-Hudson, ce profil fournit un bref historique biographique de
I'éducation d'Anne dans les Caraibes et a Hong Kong. Il présente également
son illustre carriére au Royaume-Uni, aux Caraibes et en Australie, ou elle a
occupé¢ des postes de direction dans des organisations professionnelles
académiques nationales, régionales et internationales, y compris le poste de
président du WCCES de 2001 a 2004. L'article s’appuie sur de multiples
techniques de collecte et d'analyse de données, y compris des entretiens oraux,
des analyses de discours et des analyses archivistiques. Les points saillants de
l'article incluent une revue de plusieurs étapes clés de la famille et de la carriére
d'Anne, un apercu de 1'énorme impact qu'elle a eu dans le domaine de
I'éducation comparée et internationale, ainsi que des conseils pour ceux qui
envisagent de poursuivre une carriére dans ce domaine.

I[Ipoduib ugepa cpaBHUTETBHOTO U MEKIYHAPOIHOT0 00Pa30BaHUsA: JHH
XHUKJIHMHI-XaCOH

310 nepBast CTaThs O JIUAEpax B 00JIaCTH CPABHUTEIHHOTO U MEXKYHAPOIHOTO
obpazoBanust u3 cepun “llpodune nuaepa-HOBaTopa”, IMOATOTOBIICHHAS
komangoii uctopun WCCES, kotopas Oyner BKIOYEHa B KaXIblid U3
NPEJCTOSIINX BBITycKOB “Bceobiee cpaBHUTENBHOE 00pazoBanue: JKypHait
WCCES”. Haunnas ¢ AHHbl XUKIMHT-XAaICOH, 3TOT HPOQHIb CONEPKUT
KpaTkyto Ouorpadudeckyro uHpopmaimio o nercrse AHHbI B KapuOckom
Oacceiine u ['onkonre. CtaThsi TakKe pACCKa3blBa€T O €€ BBIIAIOIIEHCS
Kapbepe B Benukobpuranuu, KapuOckom Oacceitne u ABCTpanuu, rjie oHa
MOHSIACh HA PYKOBOSIIME TOJKHOCTH B HALIMOHAIBHBIX, PETHOHAIBHBIX
MEXYHApPOAHBIX aKaJeMHUYECKUX MPO(HECCHOHAIBHBIX OPTaHU3aIMAX, B TOM
yucie B kauectse npe3ugenta WCCES ¢ 2001 o 2004 roa. CtaTes ocHOBaHa
Ha HECKOJNBKUX METOoAax cOopa M aHalu3a [aHHBIX, BKJIIOYAs YCTHBIC
MHTEPBbIO, AHAIN3 JUCKypca M apXuBHbIM aHanu3. OCHOBHBIE MOMEHTHI
CTaThH BKIIIOYAIOT PACCKa3 O TJIABHBIX CEMEWHBIX U KAPhEPHBIX BEXaX B KU3HU
AHHBI, 0030p OTPOMHOTO BIUSHHS, KOTOPOE OHA OKa3ajia Ha CPaBHUTEIHHOE
U MEXIyHapoJHOe o0pa3oBaHME, a TaKXKE PEKOMEHJALUWU Uil TeX, KTO
paccMaTpUBaeT BOZMOXKHOCTb IIPOBEICHUS Kapbepbl B 3TON 00JIaCTH.

Perfil de un Lider en Educacion Internacional Comparada: Anne
Hickling-Hudson

Este es el primer Perfil de Lideres en Educacion Comparada Internacional que
serd incluido en cada edicion de la Revista de Educacion Comparada Global
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del Equipo de Historia del Consejo Mundial de Sociedades de Educacion
Comparada (WCCES). Comenzando con Anne Hickling-Hudson, este perfil
proporciona una breve introduccion bibliografica acerca de la crianza de Anne
en el Caribe y en Hong Kong. También documenta su ilustre carrera en el
Reino Unido, el Caribe y Australia, donde ascendio a altos cargos de liderazgo
en organizaciones profesionales académicas tanto nacionales, regionales como
internacionales, incluyendo el cargo de presidente de WCCES en el periodo
2001-2004. El articulo se basa en multiples técnicas de recoleccion y andlisis
de datos, incluyendo entrevistas orales, analisis de discurso y andlisis de
archivos. Entre los puntos destacados del articulo se incluyen una resena de
varios de los hitos clave de la familia y la carrera de Anne, una vision general
del tremendo impacto que tuvo en el campo de la educacion comparada
internacional, asi como consejos para aquellos que consideran seguir una
carrera en esta area.

Keywords: Anne Hickling-Hudson, History, Comparative and International Education,
Pioneer Leaders, Leadership

Beginning with Anne Hickling-Hudson, President of the World Council of Comparative
Education Societies (WCCES) from 2001-2004, we will include a Profile of Comparative and
International Education Leaders in each forthcoming issue of the Global Comparative
Education Journal. It is a major initiative undertaken by the WCCES History Team, and
highlights the need to document our rich history. The profiles are patterned after UNESCO’s
Profile of Educators, which has long been a part of its flagship journal Prospects. This and each
subsequent profile will include a series of data gathering and analysis techniques, including
oral interviews, discourse analysis, and/or archival analysis.

Biographical Background in the Caribbean and Hong Kong

Anne Hickling-Hudson, Jamaican born and
raised, has lived since 1985 in another
British Commonwealth country, Australia,
where from 1987 to 2012 she was a teacher
educator at the Queensland University of
Technology in Brisbane. Born during the
Second World War in September 1943,
Anne grew up in Jamaica, then a British
colony in the West Indies.” Her parents,
Kathleen Bond and Herbert Hickling,
marrl.e d in 1940 Both W.ere well educated On the left is Anne’s mothef, Katﬁleen Bond, as she sat in
and influential in the life of Anne, her her piano studio; on the right is her father, Herbert Hickling.
siblings, and all those who interacted with Both photos were taken in 1938. Photos courtesy of Anne
the Hicklings. Kathleen grew up in a musical Hickling-Hudson.

environment and studied the piano and violin

? Including Anne’s biographical history growing up in a British Commonwealth country in
the Caribbean highlights many of the social divisions built into colonial society, since
colonial governments generally only permitted a small minority to receive secondary and
tertiary-level education.
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in Jamaica as an adolescent, then qualified as a music
teacher in Bristol and London, England, in the mid-1930s.
She attained her Licentiate of the Royal Academy of Music
(LRAM), specializing in piano teaching. As a qualified
professional, Kathleen ran her own music school (the
Kathleen Bond Studio of Music), which was established in
1935 with the help of her parents who gave her a grand
piano and a studio in the garden, adjacent to their family
home. She taught several generations of Jamaican students
to play the piano. She also set up another studio in Kingston
where her colleague, Doris Livingston, taught the violin.
Both teachers prepared their students in the eight-year
program of classical music designed and examined by the
Board of the Royal Schools of Music located in England.

Anne’s father Herbert, from a farming family in rural |
Jamaica, performed well in the British (Cambridge) school-
leaving exams in Jamaica, and obtained employment in the ’
British colonial Civil Service in Kingston as an The Hickling family in the mid-1950s.
administrator. He was a financial controller and worked in Frontrow from left to right, Gillian,
different ministries of the colonial government, including in Frederick, and Anne; back row Kathleen

> and Herbert Hickling. Photo courtesy of
the areas of agriculture and housing. When he retired, he Anne Hickling-Hudson.
played a major part in setting up a folk museum, travelling
around the island collecting artefacts and arranging their exhibition in the museum. The
museum is still in Spanish Town, Jamaica, and stands as a legacy to Anne’s parents’ efforts to
preserve their island heritage and culture. Her parents served as a constant example to their
family and others of gender equality. Both worked full-time for over half a century until they
retired, living in the family home in which Kathleen had grown up.

Anne followed in her parents’ footsteps, and grew up in a home filled with music and love.
Anne was the eldest of three siblings. Her brother Frederick was born 13 months later, in
November 1944, and her sister Gillian in November 1946. For primary schooling, Anne and
her siblings attended a private preparatory school in Kingston. Anne’s parents also adopted a
cousin born in 1956, Kathryn Bond, who was the daughter of her mother’s brother, George
Bond.

The most influential educator of Anne’s formative years was her mother, Kathleen, who taught
all her children to read before they attended prep school. Their upbringing fostered a love of
reading, studying, and the arts. Like her mother, she studied both the piano and violin as a
youth. By the age of 17 she had passed all eight grades, in both instruments, in the annual
examinations set and marked by the Royal Schools of Music (UK). Anne inherited her mother’s
violin and brought it to Australia with her in the 1980s. Kathleen didn’t succeed in persuading
Anne’s brother to study music formally, but he became a very arts-oriented medical doctor,
working in his spare time as stage manager for the National Dance Theatre Company for some
20 years, experimenting with drama therapy for psychiatric patients, and creating his own
musical theatre shows. Making music and enjoying it is still a major part of the siblings’ lives.
Gillian also studied both piano and violin, while Kathryn excelled in the piano and folk music
research, becoming one of the founders of the Carifolk Singers in Jamaica, and launching a
Caribbean folk-singing group in Atlanta. “There is no question that my parents were
instrumental in shaping our education and our character” Anne reflected. “We knew that we
were part of a relatively privileged intellectual middle class, and we were brought up with a
sense of commitment to serving society.”

157



Profile on Anne Hickling-Hudson

Anne attended one of the top independent high schools
in Jamaica during the 1960s—St. Andrew High School
for Girls. This school was operated along English
grammar-school lines by the Presbyterian and
Methodist churches. Anne demonstrated leadership
skills early, becoming a Prefect at St. Andrew, with
responsibilities for mentoring younger students.
Challenged by their parents to gain as much education
as they could, Anne and her siblings all won
scholarships to study at the University of the West
Indies (UWI).> Following Jamaica’s independence in
1962, UWI became independent after 14 years of
having been a College of the University of London.
Because of their close ages, Anne studied at UWI along
with her siblings. Her sister Gillian completed her BSc  Anne at a University of Hong Kong ball in
degree in Botany and Zoology and did her MSc in 1966 with her future husband, Brian Hudson.
Nematology at the University of London, later Photo courtesy of Anne Hickling-Hudson.
becoming a high school Science teacher. Her brother Frederick studied medicine at UWI from
1962, specialized in psychiatry at the University of Edinburgh, and became a professor of
Psychiatry at UWI. Her younger cousin Kathryn later gained First Class Honours in Education
at UWI and an MEd in Atlanta, USA, becoming a high school Science and Mathematics teacher
with expertise in Special Education.

Anne graduated from UWI in 1965 with a BA in History Honours. Desiring to expand upon
her Caribbean background, Anne turned to Asia to continue her higher education. Having
performed well in her undergraduate degree, Anne won an Issa Scholarship for postgraduate
study, and chose to study for an MA research degree in History at the University of Hong Kong.
Prior to this time, Anne had very little academic exposure to Asia, so she wanted to help fill
this gap by studying Chinese history.

Hong Kong changed the course of Anne’s life in many ways. First, it brought an international
exposure unlike anything she had experienced to that point in her life. It was also the place
where she met her “beau” and future husband, Brian James Hudson. Like Anne, Brian began
his studies at the University of Hong Kong in 1965. He had won a Commonwealth Scholarship
and was doing his PhD in urban planning. He already had a BA in Geography and a Master of
Civic Design from the University of Liverpool, and had several years of work experience as an
urban planner in England and as a lecturer at a university in Ghana. Anne and Brian started
dating only a few months after they arrived at the University of Hong Kong. In Hong Kong,
Anne studied not only for her master’s research degree in Chinese History, but also completed
a course in Chinese (Mandarin) for 18 months.

After completing two years of graduate studies in Hong Kong, Anne returned to Jamaica in
September 1967. Within two months, Brian decided to suspend his PhD research and fly to
Jamaica, where he proposed to Anne in December. They were married in March 1968, and are
now nearing their 50th wedding anniversary. Anne completed her master’s degree in 1968, and
Brian received his PhD in 1970.

? Anne mentioned that “It was not until my generation that more people got a chance to go to
university. My parents were highly educated for their generation, but the British did not set
up a university in the Caribbean until 1948 and there was no chance for them to attend
university.”
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In the second year of their marriage, Anne and Brian had a son, Dominic. Anne’s uncle, George
Bond, had a son, Alexis, who was the same age as Dominic; these cousins grew up together
like brothers. At the age of 8 Alexis became the ward of Anne and Brian, growing up as part
of their family in the Caribbean and Australia from that time forward. Dominic and Alexis now
have families of their own and live in Brisbane, Australia.

Career and Charting a Course in CIE

Having completed her BA and MA, Anne worked in London for a short time as a high school
teacher, then in Jamaica for a stint in radio broadcasting, then as a lecturer in history education
at a Teachers’ College in Jamaica. Desiring to immerse herself more in education, Anne
returned to studying at UWI, this time attaining a graduate Diploma in Education. “In those
days most well-educated girls went into teaching or nursing or something to do with
administration or a secretarial career, and I chose teaching,” Anne recalled. This teaching
career became the path Anne would pursue for the rest of her professional life.

She had a deep interest in trying out the classroom strategies she had learned in the education
diploma course, and sought out a teaching position at a government high school in a
disadvantaged area of Kingston. Anne considers this job a watershed experience in her early
career in terms of working with students facing the challenges of poverty and learning to teach
in a difficult urban environment with limited resources. After four years of school teaching,
she returned to teacher education having developed more expertise not only in teaching but
also in curriculum development, leading a team assigned by the Ministry of Education to
produce materials for a new high school curriculum in Social Studies. Additionally, for
community service, Anne taught classes in adult literacy, especially in the women’s movement,
and for many years she was a board member of JAMAL, the national adult literacy association.
It was during this period that Anne and her colleagues wrote a series of newspaper articles
entitled “Whose History?”as a postcolonial challenge to the new History syllabus of the
Caribbean Examinations Council for the new school-leaving examinations, which were being
designed to replace the colonial British examinations in the General Certificate of Education
(GCE). Anne and her colleagues argued that the new syllabus showed little change from the
old colonial one, and advocated a much more Caribbean-centered approach (see A Group of
History Teachers 1977a and 1977b). In the evolution of the syllabus, major changes along these
lines were made from this time onwards.

While in Jamaica, Brian and Anne
were invited to participate on
secondment from their jobs (Brian
was by this time a lecturer in
Geography at UWI) to work for two
years for the government of
Grenada during the 1979-1983
revolution led by Maurice Bishop
(see Grenade 2015). Anne worked
as part of the Grenadian team
implementing a new program for
qualifying teachers, and in policy
development in the Ministry of
Education. Brian worked in
Grenada as Chief Town Planner ;
(1981-1983). During this time he BN

organized the Physical Planning From left to right, Anne, Dominic, Alexis, and Brian in their two-year rented house
Department, coordinated previous in Grenada, 1983. Photo courtesy of Anne Hickling-Hudson.
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Physical Planning reports, implemented a planning process, and put in place training for
Grenadian staff.

The time Anne and her family spent in Grenada, following the work she had done in Jamaican
education during a decade of controversial postcolonial change, had an extremely significant
impact in shaping the rest of Anne’s career and outlook on education. She experienced firsthand
newly independent island states trying to reorient their society and culture after 300 years of
colonialism. She worked collaboratively with citizens tackling the problematic aftermath of
colonialism including the very poorly developed education system the British had left them.

Developing the national education system, the Grenadian revolutionary government launched
a comprehensive adult literacy program, new forms of community education, a new teacher
education system, a school curriculum starting to reflect Grenadian and Caribbean culture, new
examinations, an expanded technical and vocational education sector, and a program providing
university scholarships to far more people with the assistance of Cuba (see Hickling-Hudson
1989). The government of Cuba provided extensive support during this revolutionary period.

A few months before her tenure in Grenada, Anne was seclected as one of a five-member
mentoring team working with Grenadian teachers under the leadership of Brazilian educator
Paulo Freire. This proved to be a watershed experience for Anne and many others involved
with this experience. Freire’s utilization of the dialogic method in education provided an
avenue for the five mentors (from Argentina, Brazil, Colombia, Jamaica, and Peru) to help
local Grenadian teachers think about an opportunity to change their own education system from
the bottom up. For two weeks, they engaged in structured discussion of how they might
consider changing the education system in a way that would best meet local needs and interact
with the window of change that the revolution was providing in every sector, including in
education. Anne learned firsthand how to organize and utilize the pedagogy of dialogue (see
Hickling-Hudson 1988b and 2014). Meeting Freire and other Latin American teachers helped
stimulate and expand wider ideas of educational change. “It was wonderful to work with a
leadership team like the one Freire organized,” Anne reflected. “Growing up in the British
Caribbean, you hardly ever meet people from Latin America, even though we are on each
other’s doorstep. British colonialism creates silos of language and culture that prevented us
from collaborating on a regular basis. We had never interacted with Latin American educators
before. It was an eye opener in many ways.” After the Freire workshop, she moved to Grenada
to work for two years with the Grenadian teacher educators who ran the innovative National
In-Service Teacher Education Program (NISTEP) launched by the People’s Revolutionary
Government to provide initial qualifications for hundreds of unqualified teachers.

Anne had the opportunity to visit Cuba during her two-year tenure in Grenada. This proved to
be another eye-opening experience that helped shape her comparative outlook on education. It
was the first time Anne had seen a school system entirely outside of the British norm. It was
different from other Caribbean education models. Through a Rockefeller Fellowship at the City
University of New York in 1995-6, Anne undertook further research on Cuban and Caribbean
education. She has published extensively on Cuban education over the years, her interest
stemming from her initial interaction with Cuban educators in the early 1980s (see, for instance,
Hickling-Hudson 1996, 1997b, 2000, 2004; Hickling-Hudson et al. 2006; Hickling-Hudson et
al. 2012; Hickling-Hudson and Arnove 2014).
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Anne, Brian, and their family returned to Jamaica at the end of their two-year contracts in
September 1983, knowing nothing of the leadership conflict that was to result in the collapse

of the revolution and the US invasion of the tiny society of 100,000 people in October 1983.
Grenadians, suffering from poverty and underdevelopment in every sector of the society and
economy, had designed and established new opportunities, but were unable to sustain
revolutionary change. Anne’s

experience in Grenada became

the scholarly focus of both her

UWI master’s research degree in

education (1988) and later her :

doctoral dissertation at the " |
University of Queensland in P

Australia (1995). ' _ : | —
In 1985, Anne and Brian decided bz
to move their family to another g
country of  the  British .
Commonwealth, this time to

Australia. They settled in

Brisbane, Brian as an academic ‘

teaching Physical Planning at the % : .
Institute which in 1990 became A family photo in Brisbane, Australia, 1985. After having started high school in
the Queensland University of i e to right, Alexis. Domini. Anne. and Brian Photo
TeChHOIOgy (QUT)- Once again  courtesy of Anne Hickling-Hudson.

becoming a teacher educator,

Anne was encouraged to pursue a PhD at the University of Queensland, where she elected to
focus her doctoral studies and dissertation on the changes that had taken place in Grenadian
education. Australia provided Anne with a platform where she could write several scholarly
contributions about Grenada over two-and-a-half decades (see, for instance, Hickling-Hudson
1988a, 1988b, 1989, 1995, 1997a, 2012, 2014).

Australia is where Anne first had the opportunity to chart a course in comparative and
international education. The Australian education system was very similar to the one in
Jamaica, only far more wealthy. The British were also in Australia, where Anne further
recognized how the British have stamped their education model all around the world. Wherever
they had colonies, they set up this education system. Becoming integrated into the Australian
education system was not difficult for Anne because all of her education experience was in
countries of the British Commonwealth. Reflecting on her educational experiences in Jamaica,
Hong Kong, and Australia, Anne commented:

The strength of comparative and international education is that it gives you a
global understanding of education systems and models, strategies, and
pedagogies. You know you are not alone in facing education problems. For
example, I learned that the education system in Jamaica is very similar to the
one in Hong Kong when I was there. And it is very similar to the one in
Australia. The difference lies in wealth, resources, and what you teach in history
classes and so on. It’s an excellent field of study for all students of education to
engage in, for it gives you a socio-historical context to make sense of the micro
aspects of education like curriculum, pedagogical strategies, policy choices,

cultural and psychological assumptions, leadership practices, funding, and
many others. And it gets you to think about what’s good or what might need
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rethinking in your country’s education policy and practice, because you are
seeing that other countries may have different approaches.

Within two years of arriving in Australia (1987), Anne applied for and won an advertized
tenured lectureship in teacher education at the Brisbane College of Advanced Education
(BCAE) which was the state’s largest and leading institution for educating teachers. It merged
in 1990 with other tertiary colleges to become the new Queensland University of Technology
(QUT). During the 1990s, these newly-combined universities established all over Australia
were encouraging their lecturers to do their PhDs (they had Masters degrees but very few had
PhDs at that time). Anne received another scholarship, this time from the Australian
government to pursue her PhD in Education at the University of Queensland, and was awarded
the PhD in 1995. Anne’s dissertation compared adult and literacy education in Grenada in two
different time periods, during the Grenada revolution and after its collapse. This research won
two prizes for dissertation of the year in 1996, the Gail P. Kelly Award from the US-based
Comparative and International Education Society and the prize awarded by the Australian
Association for Research in Education.

Anne has published widely and has won prestigious fellowships and grants to conduct her
research. Among research grants that she has won are the Rockefeller Fellowship mentioned
above, a postdoctoral fellowship, grants to study cross-cultural education and co-design the
development of a “Studies of Asia” curriculum in selected Australian universities, two large
Australian Research Council grants for working with educators in health education in Papua
New Guinea, and an Australian grant from the Office of Learning and Teaching for working
interstate with three other universities to develop a “public pedagogy” approach in university
teaching. Her research led to the first comprehensive study of Cuba’s unique internationalist
role in education, published in the 2012 book The Capacity to Share: A Study of Cuba’s
International Cooperation in Education (edited and authored by Anne Hickling-Hudson, Jorge
Corona Gonzalez and Rosemary Preston). Regarded as an expert in her field, Anne has been
invited to give numerous keynote conference addresses, conference papers and university guest
lectures in countries including Australia, Barbados, Canada, China, Cuba, Finland, Ghana
Hong Kong, Jamaica, Nepal, Singapore, South Africa, Sudan, Taiwan, Trinidad, the UK, and
the USA.

After 25 years of teaching and research in education at QUT, Anne retired and has continued
as an Adjunct Professor of Education since 2013 in QUT’s Faculty of Education. She continues
to co-edit the book series Postcolonial Studies in Education (Palgrave Macmillan) which has
so far published 15 scholarly books, and the online journal Postcolonial Directions in
Education.

As a lifelong learner, Anne expanded beyond education into other academic areas. In her third
year in Australia, she completed a graduate diploma in Film and Media Studies (1988). She
wanted to better understand the expression of history and culture through documentary and
fictional film (for instance see Hickling-Hudson 1996). Australia was the first place she lived
with distinctive Indigenous peoples who came from cultures far more ancient than European
cultures (Hickling-Hudson 2005). It was here that she realized how Indigenous stories were
being told and documented by those who dominated the film industry. And for the most part,
Whites dominated the film industry in Australia. “It was primarily White Australians who were
creating films about Indigenous Black Australians,” she commented. “The colonial message of
hierarchy came through those films” (see Hickling-Hudson 1990).
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Impact on the Field

Striving for equity in education and overcoming some of society’s greatest socio-cultural
education challenges are among the constant themes woven throughout Anne’s scholarly
contributions in the field. She has championed many social justice issues for decades in several
global regions. Devoting much of her career to advocating for the disadvantaged, Anne believes
we can learn from our past. She is a historian, and as such urges that as educators we broaden
our scope to include the arts and the culture of societies. Only then can we better understand
how messages are created and re-created through these types of expression.

One of her primary goals has been to open people’s eyes to the entrenchment of negative
colonial influences and the promise of postcolonial thinking in contemporary societies
(Hickling-Hudson and Ahlquist 2003; Hickling-Hudson, Matthews and Woods 2004;
Hickling-Hudson 2010; Hickling-Hudson and Mayo 2012). This perspective helps individuals
better understand how to deal with social justice issues of race, equity, and poverty. Ideas about
race stem largely from colonial times. “If you can analyze how racist ideas developed and were
passed down through the generations, then you can contest them—sexism, racism, and of
course the very dangerous divide in wealth in society,” Anne argues. “The social class divide
is something very few countries have tackled with any success.”

Among the first articles Anne
wrote on Australian
education examined how
computers and information
technology ~ were  being
introduced into high schools
(Hickling-Hudson 1992).
Anne and a team of
researchers examined how
these programs were
launched in wealthy schools
compared to poor schools.
Their findings highlighted
how poorer children are

disadvantaged in the system. y
Anne advocates that we need Anne is pictured here on the left during a visit to a Cuban school in 1998. Photo
courtesy of Anne Hickling-Hudson.

to call out the vicious cycle of
disparities that exists between wealthy and poor schools.

In each of her presidential leadership positions—of the Australia and New Zealand
Comparative and International Education Society (1998-1999)*, World Council of
Comparative Education Societies (2001-2004), British Association for International and
Comparative Education (2009-2010), and the Australian Association for Caribbean Studies
(2009-2011) - Anne felt it was extremely important to have an international perspective and a
globally-informed perspective. Perhaps Anne’s work on Cuba best highlights this dual
perspective. For example, over a 25-year period Anne was able to document and share many
of the positive realities about the Cuban higher education system. Anne notes how “during the
Cuban revolution Cuba has built one of the most effective education systems in the world. So
much so that it has been able to provide medical and educational help around the world, and to

* ANZCIES members voted in 2014 to rename their society the Oceania Comparative and
International Education Society (OCIES) to better reflect the entire Oceania region.
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offer thousands of scholarships for people from poor countries to attend its universities in
Cuba.” The Cuban higher education system offers an alternative model and is outside of the
dominant higher education paradigm (Jacob and Hawkins 2015). The expansion of education
during the Cuban Revolution meant that by the 1980s, “20-30% of the cohort-eligible students
were attending higher education.” This is in comparison to the English-speaking Caribbean and
other similar regions where the education system was developing much more slowly.

During her tenure as
President of WCCES (2001-
2004), Anne energized and
engaged  the standing
committees of the World |
Council. Of particular note,
Anne helped the committees
transition to greater
autonomy and diversity,
where representation from
each of the major global
regions was a major focus.
This effort has continued to
this day. Despite the many
gains achieved during her

presidency, she worries Attending the annual conference of OCIES in Sydney, 2016. From left to right,
about the fact that the Bob Teasdale, Unaisi Nabobo-Baba, Anne, and Eve Coxon (current president of
WCCES needs greater OCIES). Photo taken by Zane MaRhea, courtesy of Anne Hickling-Hudson.

funding than it has traditionally had. In her efforts to help WCCES colleagues provide
scholarships and funding to scholars from some of the most disadvantaged regions within the
Council, she notes how “I wish we could have greater fundraising efforts to help many more
people attend important executive committee meetings and the triennial world congresses, and
do collaborative academic work across countries and cultures.” In 2008 she observed that:

Something that is very noticeable to a black person joining the WCCES
meetings is the very small number, sometimes the absence, of black
representatives. The absence of course has to do with the subordinated and
dependent position of peoples of African, Indian and other kinds of Indigenous
descent during the centuries of colonial suffering. The structuring of race and
poverty on the world stage through the grossly unjust international economy
which has grown out of colonial history ensures that impoverished developing
countries have per capita incomes a fraction of those of the wealthy countries
of Europe, North America, and Australia. (Hickling-Hudson 2008, p. 71)

Anne represented the World Council in official visits to many comparative education societies
and also to a visit she made to UNESCO in Paris, where she met with the Director General and
other UN leaders.

When asked what advice she would give someone interested in pursuing a career in
comparative and international education, Anne suggests that

anyone entering the field would benefit from studying how postcolonial
philosophy gives you a paradigm for understanding colonial history and its
aftermath, and the implications for education. What was done during colonial
times? What was the effect on people’s psyches? What social systems emerged
under colonial rule and what were the movements for resistance? In the context
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of changes in the 20th and 21st centuries, how do neo-colonial legacies still
continue to influence systems, including education? With a postcolonial
approach, you can stand back and understand from many angles how social
ideas change, and work out policies that would make the education system
progress and be fair to diverse countries and cultures and groups. When you
study postcolonial theory, you get an understanding of how that can be done.
Of course you need to study other theories too. But a postcolonial approach has
been very influential to me. I think that people going into comparative education
need to have a strong foundation in philosophy and history so that they
understand the possibilities of the field of comparative education.

“Comparative education is absolutely essential to help overcome the pitfalls in education at the
local and global levels,” Anne continues. “What we need to do is to be more successful in
persuading others of the importance of the comparative and international education field. This
field is not represented enough globally and especially not in poorer contexts and countries.
Those with finances and comparative and international education skillsets need to help
contribute and spread the field. Advocacy for the field is an essential step in showing the
strength of the field.” Anne’s career reflects her message and commitment to the comparative
and international education field.

A Group of History Teachers. 1977a. Series of articles in The Jamaica Daily News, Jamaica,
titled “Whose History?” (1) “African Heritage Denied Again,” Monday, 11 April
1977; (2) “CEC Shows Little Change From GCE,” Tuesday, 12 April 1977; (3) “Does
the Syllabus Really Matter?” Wednesday 13 April 1977; and (4) “Sources for a West
Indian Approach,” Friday 15 April 1977.°

A Group of History Teachers. 1977b. “Whither West Indian History?” The Sunday Gleaner,
9 October 1977.
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Bonita Harris, Jim Schecher, and Dawn Dayes. Anne and her colleagues wrote the articles as
a postcolonial challenge to the new History syllabus of the Caribbean Examinations Council
(CEC) for the new school-leaving examinations, which were being designed to replace the
colonial British examinations in the General Certificate of Education (GCE). Anne and her
colleagues argued that the new syllabus showed little change from the old colonial one, and
advocated a much more Caribbean-centered approach. In the evolution of the syllabus, major
changes were made from this time onwards.
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Selected works by Anne Hickling-Hudson on the Caribbean
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Selected speeches by Anne Hickling-Hudson
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(CCES-T), 13-15 December 2002.
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Selected works on Anne Hickling-Hudson

Evans, Hyacinth. 2009. “Breaking Barriers: Anne Hickling-Hudson Interviewed.” In Six
Jamaican Educators, edited by Hyacinth Evans (pp. 193-234). Kingston, Jamaica:
Arawak Publications.
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Don de Paix

Aicha Maherzi

Université de Toulouse, France

Voici mon coeur

Evad¢ de la nuit des prisons
Arraché a la douleur du temps

A la morsure a la torture

Aux jours amers et a leurs chaines
A la guerre et a sa haine

A D’enfer et a ses peines
Prenez-en possession

Avec le souffle de votre cceur
Protégez sa chaleur

Et dans ses profondeurs
Batissez une vaste demeure
Pour le sourire de vos enfants
Prenez possession

De ses palpitations

Et chantez I’espérance et la joie
Aprées I’oubli du temps meurtri
Pétrissez avec sa chair

Une galette lumiére
Ronde comme la terre

Pour tous ceux qui ont faim
Voici mon ceeur sans chagrin
Nettoyé¢ de toute poussicre
Regorgeant de lumiere

Avec ses battements
Anéantissez toutes les guerres

Abolissez toutes les haines
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Effacez toutes les peines

Et tendez vos deux mains
Pour recevoir le bonheur

Voici mon cceur

A l'amour grand ouvert

Fraternel et solidaire

Pleine lune éclairant la terre

Purifié et serein
Prenez-en grand soin

Et avec son sang
Arrosez les jardins

De vos lendemains
Ou les oiseaux chanteront
Pour toutes vos ames

Le refrain de mon Salam
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A Gift of Peace

Aicha Maherzi

Université de Toulouse, France

Here is my heart

Escaped from the night of the prisons
Torn from the pain of time

At the bite to torture

Bitter days and their chains

A Gift of Peace

To war and hatred

Hell and its sufferings

Own it

With the breath of your heart
Protect its warmth

And in its depths

Build a large house

For the smile of your children
Own it

From its beats

And sing the hope and the joy
After forgetting the bruised time
Knead with its thew

A light cake

Round like the earth

For all those who are hungry
Here is my heart without grief
Cleaned from dust

Full of light
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With its beats

Wipe out all wars

Abolish all hatreds

Clear all pains

And stretch both hands

To receive happiness

Here is my heart

Fully open to love

To all with solidarity

Full moon illuminating the earth
Pure and serene

Take great care of it

And with its sanguine fluid
Water the gardens

Of your tomorrows

Where birds will sing

For all your souls

The refrain of my Salam
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Abstract Guidelines for Submission Consideration
Send abstract and information to submissionjournal@wcces-online.org as detailed in this
document under the title “STEP #1: Review of Manuscript Description”.

Within 10 days, a notice of acceptance or denial of article submission to the journal for full
review will be sent to the author(s) with additional necessary instructions provided.

Review Time Line

The journal’s goal is to have all blind reviews completed within 4 weeks after submission.
This time frame begins affer the abstract is determined as accepted by the editorial staff by
email and the author(s) have sent the full manuscript within the guidelines indicated in this
document under the section entitled “STEP #2: Full Manuscript Submission Process”.

Accessibility
The journal will be open-access without cost to the authors or readers.

Languages
e Arabic

Chinese (Mandarin)
English

French

Russian

Spanish

STEP #1: Review of Manuscript Description

Documents and information to be sent

e description of manuscript
o Arabic, French, Russian, Spanish: 350-600 words
o Chinese (Mandarin): 600-1000 characters
o English: 300-500 words

e details of author(s):
= primary institution(s),
= title(s),
» primary email address, and
= online profile from primary institution

Email to submit
submissionjournal@wcces-online.org

STEP #2: Full Manuscript Submission Process

Submission Deadline

Full manuscript must be sent within 10 days after receiving acceptance from editorial
staff detailed above in Step #I. Full instructions will be given in the acceptance
email. If received after 10 days, the review of Step #1 must be reinitiated.

Author(s) Identification
Due to the blind-review process, submitted manuscripts cannot have any text or
wording that indicates authorship. Manuscript that indicate author(s) will not be
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considered for publication.

Abstract
Provide an abstract on 1% page of manuscript (maximum 300 words)

Keywords
Provide 5-8 keywords on manuscript’s 1% page

Word Count
e Not to exceed the word counts listed below (excluding references). Preapproval
from editors will need to be received to exceed this maximum word length
o Arabic, French, Russian, Spanish: 12,000 words
o  Chinese (Mandarin): 20,000 characters
o English: 10,000 words
e Abstract: Not to exceed the word counts listed below
o Arabic, French, Russian, Spanish: 360 words

o Chinese (Mandarin): 600 characters
o English: 300 words

Originality and Ownership
Manuscripts will not be considered if published elsewhere. Material submitted for
publication must be accurate and in conformity with ethical guidelines.

Topics Considered for Publication
Please refer to the journal’s description for relevance of topics.

Formatting (submission for review)

File Format
MS Word or Adobe Acrobat (PDF)

Images
e Not to exceed 20% of total article text length (in APA formatting)
= preapproval from editors will need to be received to exceed this
maximum
e All copyright issues must be completed by author(s)
e Image Format
= Place within manuscript
= See Manuscripts Requirements (Post-Acceptance) section for image
formatting requirements for publication

Formatting
APA (American Psychological Association), 6™ edition
(http://www.apastyle.org)

Revised Manuscripts Requirements (Post-Review)
Submit response cover letter with revised manuscript

STEP #3: Manuscripts Requirements (Post-Acceptance of Full Manuscript)
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Details of each author;

primary institution,

title(s),

primary email address,

online profile from primary institution,
affiliation(s) of WCCES society(ies), and

bio that does not exceed 200 words for each author.

Final Manuscript Format

e MS Word

Final Images Format

e Sent images as separate files from manuscript
= File formats: JPEG, BMP, TIFF, PNG, EPS
*  Minimum Resolution 300 dpi

e Provide copyright information on request
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Directives pour la soumission

Résumé des directives pour la soumission

Envoyez un résumé et des informations a submissionjournal@wcces-online.org tel que décrit
dans ce document sous le titre "ETAPEn °© 1: Révision de la description du manuscrit".

Dans un délai de 10 jours, un avis d'acceptation ou de rejet de la soumission d'article a la
revue pour révision complet sera envoyé a I’auteur/aux auteurs avec des instructions
supplémentaires requises.

Processus de Révision

L'objectif de la revue est d’achever toutes les révisions anonymes dans les 4 semaines suivant
la soumission. Ce délai commence a partir du moment ou le résumé est accepté par le
personnel de la rédaction par courrier électronique et que les auteurs ont envoyé le manuscrit
complet qui respectent les directives indiquées dans ce document sous la section «<ETAPE n °
2 : Processus complet de soumission du manuscrity.

Accessibilité
La revue est accessible sans frais aux auteurs ou aux lecteurs.
Langues

e Arabe

e Chinois(Mandarin)

e Anglais

e Frangais

e Russe

e Espagnol

ETAPE n° 1: Evaluation de la description du manuscrit

Documents et informations a envoyer

e Description du manuscrit
o Arabe, Frangais, Russe, Espagnol: 350-600 mots
o Chinois (Mandarin): 600-1000caracteres
o Anglais: 300-500 mots

e Details de 1’/des author(s):
= principale institution(s),
titre(s),
= principale adress ¢lectronique, et
profil en ligne de la principale institution

Envoi de courrier électronique
submissionjournal@wcces-online.org
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ETAPE n ° 2: Processus complet de soumission du manuscrit

Date limite de soumission

Le manuscrit complet doit étre envoyé dans les 10 jours suivant l'acceptation par
I’équipe éditoriale indiquée ci-dessus a I'étape 1. Des informations complétes seront
données dans le courrier électronique d'acceptation. Si elle est recue apres 10 jours, la
révision de I'étape 1 doit étre reprise.

Identificateur (s) de l'auteur

En raison du processus de I’évaluation anonyme, les manuscrits soumis n'ont pas de
texte ou de libellé qui indique 1’auteur. Tout manuscrit qui indique 1’/les auteur (s) ne
fera pas I’objet de publication.

Résumé
Présenter un résumé a la premicre page du manuscrit (maximum 300 mots)

Mots clés
Prévoir 5 a 8 mots-clés a la premicre page du manuscrit

Nombre de mots

* Ne pas dépasser le nombre de mots indiqués ci-dessous (a l'exclusion des
références). L’accord préalable des éditeurs devra étre regu pour dépasser cette
longueur maximale de mots

o Arabe, Frangais, Russe, Espagnol: 12,000 mots

o  Chinois (Mandarin): 20 000 caracteres

o Anglais: 10 000 mots
e Résumé: Ne pas dépasser le nombre de mots indiqués ci-dessous

o Arabe, Frangais, Russe, Espagnol: 360 mots

o  Chinois (Mandarin): 600 caractéres

o Anglais: 300 mots

L'originalité et la propriété:
Les manuscrits ne seront pas acceptés s'ils sont publiés ailleurs. Les documents
soumis a la publication doivent étre originaux et conformes aux normes éthiques.

Sujets acceptés pour la publication
Veuillez vous référer a la description de la revue pour connaitre les sujets pertinents.

Formatage (soumission pour la révision)
Format du fichier
MS Word ou Adobe Acrobat (PDF)

Images
* Ne pas dépasser 20% de la longueur totale du texte de l'article (en format
APA)
= L’accord préalable des éditeurs devra étre regu pour dépasser ce
maximum
* Toutes les questions de droits d’auteur doivent étre réglées par 1'/les auteur(s)

* Format d'image
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* Placer I’/les images a I’intérieur du manuscrit
» Voir la section exigences relatives aux manuscrits (apres acceptation)
pour les besoins de formatage d'image pour la publication

Mise en forme
APA (American Psychological Association), 6e édition
(http://www.apastyle.org)

Exigences de révision des manuscrits (Aprés Révision)

Soumettre une lettre d'accompagnement avec le manuscrit révisé

Etape n ° 3: Exigences relatives aux manuscrits (aprés acceptation du manuscrit

complet)

Détails de chaque auteur

principale institution,

titre,

adresse ¢électronique,

profile en ligne de I’institution

affiliation(s) aux Associations de WCCES, et

biographie qui n'exceéde pas 200 mots pour chaque auteur.

Format Final du Manuscrit

e MS Word

Format final des images

e Envoyez les images en fichiers séparés du manuscrit
= File formats: JPEG, BMP, TIFF, PNG, EPS
*  Minimum Resolution 300 dpi
e Fournir sur demande les informations sur les droits d'auteur
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PykoBOACTBO 10 IIPEJCTaBICHUIO PYKONUCEH

PVKOBOIICTBO 10 NMMpeaACTaBJCHHUIO DVKOHI/Iceﬁ

Kparkoe PykoBoactBo no Ilomaue 3asiBok

OTnpaBbTe KpaTKOE OMUCAHUE PYKONUCH (AHHOTAIHMIO) U IPYTYI0 HEOOXOIUMYIO
uHpopmanuio Ha agpec submissionjournal@wcces-online.org, Kak orMcaHo B TIOKyMEHTE
HUXKE MO 3aroyioBKoM « LA Nel: TTooaua Pyxonucu na Peyenzuroy.

B teuenue 10 gueit aBTopy OyneT BBICIAHO YBEIOMJICHHE O MIPUHATUHN UM OTKa3€ B
IIPEACTABICHUH CTaTbU B XKYpHAaJ, IS IIOJIHOT'O €€ PACCMOTPEHHUs C MPEAOCTABICHUEM
JOTIOJTHUTEIBHBIX HEOOXOIUMBIX HHCTPYKIIHH.

Cpoxku nogauu
I_ICJII: )KypHaJIa COCTOUT B TOM, ‘IT06BI BCC aHOHHUMHBIC peHeHSHpOBaHI/I}I GBIJII/I 3aBepH_I€HBI B

TedyeHue 4 HeJelNb TOocie NoJauu. DTOT EPHO BPEMEHN HAYMHAETCS noC/ie TOTO, KaK
PYKOIIHUCH ONpEAEsIeTCsl KaKk MPUHATAs pelaklueil 1o 3JIeKTPOHHOM mouTe, U aBTOp(bl)
OTIPaBUJI(1) MOJIHYIO BEPCHIO CTaThH B COOTBETCTBUU C YKa3aHUSIMH, OITMCAHHBIMH B 3TOM
JIOKyMEHTe, B pa3zene, o3ariaaBieHHoM «LLIAI" Ne2: [looaua [loanou Pykonucuy.

2 OCTYIMHOCTDH

Kypnan sBisiercst 6ecruiaTHBIM U B CBOOOIHOM JOCTYIIE JUISI BCEX aBTOPOB U UATATEIICH.

SI3pIKHN
e ApalGckuit
e Kurauckunii
e  AHIIMHCKUH
e ®pannysckui
e Pycckuii
e lcnaHckuii

IIHAI" Nel: Ilogaya Pykonucu Ha Penen3uio

HeoOxonuMble JOKYMEHTHI M HHGOpMAaIs U IOAA4Yn

® KpaTKOE ONMHCAHUE PYKOMUCH (AHHOTAIIHS)
o ApalGckui, ppaHiy3ckuid, pycckuit, ucmanckuii: 350-600 cioB
o Kuwuraiickuii: 600-1000 cumBOI0B
o Anrawmiickuii: 300-500 cnos

® PEKBU3UTHI aBTOpa(OB):
" HaszBaHWE OpraHU3aruu(il)/MHCTUTYTA(OB)
=  3aryiaBue(s) CTaTbH,
® OCHOBHOIM aJpec 3JIEKTPOHHOM MOYTHI, U
*  OoHJaWH-TpouIs opranu3anuu(i)/uHCTUTYTA(OB)
DJEeKTPOHHAS 110YTa IS 101a4YH
submissionjournal@wcces-online.org

IIAT Ne2: ITogaua Ioanoii Pykonucu

Kpatinuii cpok mogauu

[TonHast pykonuch JOKHA OBITH OTIpaBiieHa B TeueHue 10 aHel mocne moixydeHus
COIIacHs PelaKlMM, yKa3aHHO! Bbille B [/lace Nel. [lonHble MHCTPYKIMK Oy1yT
yKa3aHbl B 3JIEKTPOHHOM nuckMe. Eciiu pykonuck OyeT oTnpasieHa 1o HCTeUeHUN
10 nueii, nosropenue [[laeca Nol nomKHO OBITH BO3OOHOBIIEHO.
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WUpentndukamnusa aBTopa(os)

W3-3a npoliiecca aHOHUMHOTO PEIEH3UPOBAHUS MIPEICTABICHHBIC PYKOITUCH HE MOTYT
UMETh HUKAKOTO TeKCTa WU (OPMYIMPOBKH, YKa3bIBAIOIIEH Ha aBTOPCTBO. Pykomuch,
B KOTOPOW yKa3bIBaeTcsi aBTOP(b1), HE OYJET pacCMaTpUBATLCS JJIs Ty OIUKAIUH.

AHHoOTanus
Heo6xoaumo mpenocTaBUTh aHHOTAIHIO (KpaTKoe pe3loMe CTaThi) Ha 1-if cTpaHule
pykonucu (ue 6oxee 300 cioB)

KiroueBble ciaoBa
ObecneubTe 5-8 KITIOUEBBIX CJIOB HA MEPBOW CTPAHHIIEC PYKOIIUCH

KonunuecTtBo cioB
e Hemnisa NOPECBLIINIATE JOIMMYCTUMOC KOJIMYCCTBO CJIOB, YKA3aHHOC HUKC (I/ICK.HIO‘-IaSI
ccbutkn). [Ipu HEOOXOAMMOCTH IPEBBICUTH MAKCUMAaJIbHOE KOJIMUECTBO CIIOB,
HE00XO0IMMO MOJYYHUTh MPEBAPUTEIIEHOE 0JJOOPEHUE OT PEIaKTOPOB
o  Apabckuil, ¢ppaniry3ckuit, pycckui, ucnanckuii: 12 000 cios
o  Kuraiickwuii: 20 000 3HaK0B
o  Amnrnmiickuii: 10 000 cioB
o AHHOTaL[I/IH. He AOIYCTHUMO NPCBBIIIATH YUCIIO CJIOB, YKA3aHHOC HUIKC.
o  ApalGckuil, ¢ppanity3ckuil, pycckuii, ucnanckuii: 360 cios
o  Kuraiickuii: 600 3HaK0B
o Amnrmuifckuii: 300 cnoB

IloaIMHHOCTE U CONIPUYACTHOCTD

Pykonucu He OyayT paccMaTpuBaThCs, €CIIM OHU OITyOJIUKOBAHBI B IPYTOM MECTE.
Martepuarbl, mpeCTaBICHHbIC ISl MyOIUKAIUU, TOJDKHBI OBITH JOCTOBEPHBIMU H
COOTBETCTBOBATh 3TUUYECKUM IPUHLUIIAM.

Temsbl, PaccmarpuBaemslie s [Tyoaukanuu
[Toxkamyiicta, 0OpaTUTECh K OMHMCAHUIO KYpPHAJIA 32 aKTYATbHOCTBIO TEM.

dopMaTHpPOBAHUE (npedcmagienue Ha peyensuio)

Dopmam gaiina
MS Word unu Adobe Acrobat (PDF)

Hzobpadcenus
e He nomxusl npeBbimatk 20% 0T 001IeH ATUHBI TEKCTa CTaThu (B (hopMate
APA)

= TpebyeTcs mpeaBapuTesIbHOE 0JJ0OOPEHUE PEIAKTOPOB JUIS
MIPEBBIILICHUS 3TOTO KOJINYECTBA
e Bce aBTOpckue npaBa (KOMUPANT) JOKHBI OBITH 3aII0JIHEHBI aBTOPAMU
JIMYHO.
e dopmar u300paxeHui
= JIoJKHBI TIOMEIATHCS HEMOCPEACTBEHHO B PYKOIHCH
»  Cwm. Paznen Tpebosanus k pykonucam (Post-Acceptance) nns
TpeOOoBaHUH K (GOPMATUPOBAHHUIO U300pAKEHUH IS Iy OIMKaIUN

Dopmamuposanue
APA (AmepukaHcKas ICUXOJIOTMUYECKasl accolpanus), 6-e u3ganue
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(http://www.apastyle.org)

Tpebosanus x [lepecmorpenasiM Pykommcam (Ilocm-0630p)

Heo6x0auMo OTIIpaBUTh OTBETHOE COMPOBOIUTENHFHOE THCHMO C UCTIPABICHHON
PYKOIIUCHIO

IIAT Ne3: TpeooBanus k Pykonucu (Ilocne Hpunamue Ionnou Pykonucu)

[NogpoOuas nHbOpMAIIH 0 Ka’KIOM U3 aBTOPOB:

Ha3BaHHE OpraHu3aruu(if)/MHCTUTYTA(OB)

3arjgaBue(sl) CTaThH,

OCHOBHOMH aapec 3JIEKTPOHHOH MMOYTHI,

OHJIaWH-TIpouis opranu3auuu(if)/uacTuryra(os),
npuHaIeKHOCTH(1) K obmectBy(am) WCCES, u

ouorpadus, He npesbimatonias 200 cJI0B A KaKI0TO aBTOpa.

OxonuarensHbIi @opmat Pykonucu

MS Word

Oxonuarensusii Popmart M300pakennii

OtnpaBiieHHbIE H300paXXeHUs JOJDKHBI OBITh B BUJIE OT/ICNIBHBIX (aiijioB n3
pyKOnUcH

=  @opmarsl daitnos: JPEG, BMP, TIFF, PNG, EPS

* MunumansHoe pasperienue 300 dpi

[IpenocraButh nHPOpMALHIO 00 aBTOPCKHUX MpaBax Mo 3arpocy
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Directives pour la Soumission

Pautas para la presentacion

Pautas del resumen (abstract) para considerar la entrega

Enviar resumen (abstract) con informacion a submissionjournal@wecces-online.org como se
detalla en este documento bajo el titulo "PASO #1: Revision de la descripcion del Manuscrito™.

En un plazo de 10 dias, se enviara a el (los) autor (es) una nota de aviso de aceptacion o
denegacion de la presentacion del articulo a la revista para su revision completa, donde en caso
de ser necesarias, se proporcionaran instrucciones adicionales.

Cronograma de Revision

El objetivo de la revista es que todas las revisiones ciegas se completen dentro de las 4 semanas
posteriores a la presentacion del trabajo.

Este plazo de tiempo comienza luego de que el resumen (abstract) haya sido aceptado por el
personal editorial mediante correo electronico y el (los) autor (es) hayan enviado el manuscrito
completo dentro de las pautas indicadas en este documento bajo la seccion titulada "PASO #2:
Proceso completo de envio de Manuscritos™.

Accesibilidad

La revista serd de acceso abierto sin costo para los autores o lectores.

Idiomas

Arabe

Chino Mandarin
Espaiol

Francés

Inglés

Ruso

PASO #1: Revision de la descripcion del Manuscrito

Documentos e Informacion a ser enviada

e Descripcidén del Manuscrito

o Arabe, Francés, Ruso, Espaifiol: 350-600 palabras
o Chino (Mandarin): 600-1000 caracteres
o Inglés: 300-500 palabras

e Detalles de el (los) autor (es):
= Institucion (es) Primaria (s)
= Titulo (s)
= Direccion primaria de correo electronico y,

= Perfil online de la institucion primaria

Correo Electrénico para el envio
submissionjournal@wcces-online.org

PASO #2: Proceso completo de envio de Manuscritos
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Directives pour la Soumission

Fecha limite de presentacion

El manuscrito completo debe ser enviado en el plazo de los 10 dias luego de haber recibido la
aceptacion del personal editorial detallado previamente en el PASO #1. Las instrucciones
completas seran dadas en el correo electronico de aceptacion. En caso de ser recibida luego de
los 10 dias, la revision del paso #1 debe ser reiniciada.

Identificacion del(los) Autor(es)

Debido al proceso de revision a ciegas, los manuscritos enviados no pueden tener texto o
redaccion que indique la autoria. Los manuscritos que indiquen al (los) autor(es) no seran
considerados para publicacion.

Resumen

Proporcionar un resumen en la primera pagina del manuscrito (maximo 300 palabras).

Palabras claves

Proporcionar 5-8 palabras clave en la primera pagina del manuscrito.

Cantidad de Palabras

e No podra exceder la cantidad de palabras enumeradas a continuacién (excluyendo
referencias). Serd necesaria recibir la pre-aprobacion de los editores para exceder esta
longitud méaxima de palabras.

o Arabe, Francés, Ruso y Espafiol: 12.000 palabras
o Chino (Mandarin): 20.000 caracteres
o Inglés: 10.000 palabras.

e Resumen (abstract): no podrd exceder la cantidad de palabras enumeradas a
continuacion

o Arabe, Francés, Ruso y Espafiol: 360 palabras
o Chino (Mandarin): 600 caracteres
o Inglés: 300 palabras.

Originalidad y Propiedad

Los manuscritos no seran considerados si ya se han publicado en otra parte. El material enviado
para su publicacion debe ser preciso y estar de acuerdo con las directrices éticas.

Temas Considerados para la Publicacién

Por favor refiérase a la descripcion de la revista para ver los temas de relevancia.

FORMATO (presentacién para revision)

Formato de archivo
e MS Word o Adobe Acrobat (PDF)
Imagenes

e No debera exceder el 20% de la extension total del texto del articulo (en formato APA)

o Serd necesaria recibir la pre-aprobacion de los editores para exceder este
maximo.

e Todos los derechos de autor deben ser completados por el (los) autor (es).
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Directives pour la Soumission

e Formato de la imagen
= Ubicado dentro del manuscrito

= Vea la seccion de Requisitos de Manuscritos (Post-Aceptacion) para los
requisitos del formato de la imagen para la publicacion.

Formato
APA (American Psychological Association), 6* edicion
( http://www.apastyle.org)

Requisitos de los Manuscritos Revisados (post-revision)

Se enviaran respuestas en una carta de presentacion con los manuscritos revisados.

PASO #3: Requisitos de los manuscritos (post-aceptacion y manuscrito completo)

Informacién del (los) Autor (es):

e Institucidn primaria,

e Titulo (s)

e Direccion principal de correo electronico

e Perfil online en la institucion primaria

e Afiliacion (es) con la (s) sociedad (es) del WCCES, y

e Biografia (s) que no exceda de 200 palabras para cada autor.

Formato final del manuscrito
e MS Word

Formato Final de las imdgenes

e Enviar las imdgenes como archivos separados del manuscrito
= Formatos de archivo: JPEG, BMP, TIFF, PNG, EPS
= Resolucion minima 300 dpi

e Proporcionar informacion de copyright bajo requerimiento
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